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To provlde coordlnatlon and technlcal assistance
through a reglonal approach to local Michigan school districts, .a
career* eddcation inplementation project was conducted pased on the
following nine sdt-goals' (1-2) the deve ment and infusion of
career education activities into the ezisting curriculum by"teachers
and counselors: (3) staff participation in inseryice programs: (4)

. develoaprentPand implementation of comnunlty-lnvblvemdnt strategies:
(5)- utiliz#¥ion of nepds assessment and goal-setting "processes; (6)
developmeny- of a seguential K-adult curriculum plan: (7) development
cf an occybation information system. (8) . development of an
evaluatiog Plan: and (9) facilitatiop through podel planning efforts
and supportive plahning 1nserv1ce.fﬂgsed on these sub-yoals,
thirty-five objectives. vere identified. Seven Michigan career
education planning dzstrlcgs participated in the project. Each
plabning district was regponsible for at least one objective in each
of three.sub-goal areas. ‘It was found that 78% of the objectives were
successfully: accomplished and that marny planming districts were
providing more seryices than reguired. Although .achievement testing
was included:ir thé evaluation plan, the achievement related to .
career education required the developaent and use of
critecion-reference tests, which- were generally open-ended type
items: This did not permit the usual statistical anpalyses and
comparisons;. however, results indicated that both the .experimental
and control gfoups 1mproved in gchievement. (A career education *
planning district mantal igs appended.) (BH})
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HQJGR ACTIVITIES . s

Fon this section, each objective as Tisted in the progect ﬁnOposaT is detai]ed
in the follo ing pages. For each objective there may Qp as many as six sub~ |
: objectives with activifies and timelines. Each of these subobjectives repre-
sents, one or more of the\six regional centers who were responsible for carrying
out aqtivities under each of the major objectives. .

-

~The foﬁmat ‘and exp]anation for this section:is as foTIows

‘.

Goal: (11sf~-ﬂfrom pages'12-1§ of the proposal) '
Objective Individuil(s) = = BehavioF Tine .

4.1311 - Indicates \who in' . Details specifically - Date activity
Keyed to notation each regiofal center . what activities were was to be -
system in proposal- was responsyble for  carried out completed” -
last digit .{ndicates carrying‘ou- behavigr v o v
the number of re. ) L

gional? center . S

responsible for ' N

sgpobjective L . \

Measurement €riterion ’ 'E;ternaTHEya1uatidh

Details the out- Extent to which ,  Details the data used
-come(s} that will  the behavior was to indicate success
be measured tp Be achieved Coe
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*.*:rq b "3 'f'oachers in particlvating districts wl.dpaimn ar® icelarant career education a vitlesy

-1
Tehanbyde |

irto the existing curriculum bty utiliizine «o in fusiﬁn process.,

Tratwtdual (s)

1911

-,

CATANC

“roject staff with
stutents, parents,
carrun tv genbers,
tinchers, and
a*tzinistrators 'of
schools ¢

s,

efucational
teachers and
counselors
P

Tocal

Tacal educational
geAancy-teachers

Teachers in par-
tiqipgtinp LEAB

o
BahawinT )

1
L}

.
c ‘riucc

T me

07y /76

-

vt ed
cr-res » fovelaonont
zoals and oblect-
ives into
durriculun

g

L

will incornorate
starter llstg of

objectlives /

[

- . ‘
Will yrviement *** 06/30/76
tnfusloy lessons ‘
in‘claspgroozs

i .
w11l 1ist'a skill <chool
they wish students’'year 75~
to accornliish as. ?6 ’
result of class
marticinpation

LS

'$6/30/76

Peasurementl

Teachers will
deslign infusion
units

. rented at

2% of all
" teachers will
‘ have imple-

-

+

iterion -

least one(l}
— + infused unit

£L

students

As detergined by 1974-75:
a post-survey of
teachers and .
counselo;s from
three local edu-
cation arenclese

1975-761

1974-75:
“LEA
inniercent

48 deternpined by
evaluation instru-
fient sutkitted .’
to the L7A
teachers

1975-76:

with all thelr

no

L2A%s achleve

3

LEA's achleve

200

‘teachers’

at

least 2 career )
educatlion lessons:

250

LEA teachers

irnlerent

least 2 caTeerT

at

- F
txterrnnl

*valustion

Site (tran:
quency
counts)

Site{Fre=:

|

quency,
counts)

1

Fite (Fra-.
quency
counts)

. education lessons

Preﬁmost test of Present 10%

‘knowledge of CZ.
4 quality eval-
uation of ‘material .
developed and

+teated 1in plassrobm

Anticipated
level 30%

Local (
Test)
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‘Goal 4.131(Continued)

Coe . Externs?
Triividual (g) Rehavior m™ime . Feasureznnt Criterion Fvaluation

Cne teach Tepo. from Will desisng 6/1/76 As measured by (12} 50 min~ = Survey
pach srade--level and develon and pllot the written ute units of
curriculum-Area in test .one alter- lesson tlans end/ career cdevel-
- ecach L7A in COPC 5 native instruct- or performence ovrent<instruction
. lonal strategy. objectives .from each CFED 4
’ ¥4 for each grede
level and subject
catter area

-

]

'~ne teacher reo, from Will design, . . As reasured by Cnelfaqdcu— furvey
rach zrade level and -geveYoop and pllot the incorporation lum joption fromw
curriculur area’ in test one grade - of learner ver- each CRPD, LT=A
pach LTA In CP §® level or subject . forrance in- . . for each arade .

ratter currisulum dicrtors from at level and sub-
option - - least (3) three  Jext ratief area
) career develop- T
ment instruction v
goals

»
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Counselors in partiginatinz schools wil design a&nd inmv emeny career education a.vi'ﬂr's
in cooveration with teachers, infenerdently andlpr witﬁ other staff or community -memte:. .

* . -

GCoa> 4.1

-
» t

Behavior

Peglional Career Pev~ Ta deslen Career
eloozent Coordinators Tevelopment

with Counselors, activitieg
“esichers, Students, o

and Aéministrators.

External

“valuetion

Fricntiva Feasurement

Individual {s) T me

3/1/76

Criterion

At least’ 80¢ of A vlan in writ- Site(Fre-
. counselors.will  ing.-4An BOF of  aiiency
define roals for, [734s to infuse count)
career faldance Career Tevelop=-
‘and devise 8 plan pent gcals in-
to modtfy rzuidance to eXisting
program to lncor- gurriculum
porate Tareer
T'evelogrment gresls
" and objectives . ' .

%,1221

&

Site (=re-
Quency
count)

N At least
;uTifty vercent
of the [%ts

Will imolement the 11/75 ?3korts of the
strategy deemed success of Lhe
aporonriate stratery impTe-

A minimur of 40¥ of
the counselors

within the ISP

Tocal education.

afFency counselors

N

. to implerent a -

’

Will irplement a

career gutdance

profran. ’

Will develop a ~ None
plan to implement ’
career guidance

progran ,

carear edueation
project

5/33??60

mented will be

sutmitted to
CRPr

As derponstrated
by the written

plan

[

As determined by
a post evaluation.
-gubzitted to the

L7A counselors

will submit

‘reports

N

Tounselor will
attend the
vorkshop.

They will have
2 workshoops to
disseminate
C™ model

1974-75: 15

L=A counselors

25

4wplement

1975-76

Lea counselor%

irplement

7 L4

Site(rre=
gquency .,
count)

s,

w

Slte(Fre~
quency
count)

.




Goa‘l u.l *Teachers, eounsclors and otHer apnronv’e staff memters will participate in .ins fen )
- progrars {esigned to increase their ca-Per deveionient skills in organizing. facititati, s
anc ¢e11Verina'caveer4development ocutcores to students. -
L ! ¥ ] * ) ’ .
} ; , y oL © ‘Txternal
_.eetive Individualds) - - Pehavior Feasurement " Criterion “anuatton

. -

+.1291 Project staff with Corngelors and #1% teacners and At least £0% Scale
studtents, naran Sy teachers wil? ) coungelors in - of ‘participants.
corrunlty membar- areanize snd ree- ' each L '° Will, will have .
‘cpachersy, cou“~nf;"s, caive insgrvite . have Tacelved indicated through.
and administrators: to facilitate . at least four a post-test
of schools C¥ implerertation ) . (&) hours of | evaluation a | .
- . ' ' C* ingervice, positive resvonse y

. to the CZ inservice '~

»

-y

Local educational, W1ll.assist 6/30/76  As determined 1974-75:+ No' Site(?Pre-
azency teacher- aédditional LEA . by a survey of L7A teacher={ oauency
leaders, ) teachers . . teacher<leaders leaders ach- count)
' : develor and ssisting . ieye
dmolerent . addit¥onal LEA 19;5-?6: 4o
. CE strategies . teachers. . L%4 teacher- -
‘ . P MO : leadsr=< ‘achieve
. 15,1333 Lcecal ecducational ‘Are: traihed to ~6/30/76 By poat-norxshop "1974-75; 25  Site(Fre~,
) arency teachers =~ = assumé teacher- assesswent gurvey L7 teachers ouency
. e Y l¢ader roles ) 1 trained counts)
o : : , 1975+761 ~50 .
L e , L=t teachers
. y > ’ ) trained
4,133%  Iocal District W¥ll varticipate - 1/15/?6- 50 people from 130 people ~ Site{Fre~
personnel(Teachers, -in a curriculum ° &/15/76 - 8 Distyicts from 13 school quency
‘counselors, adpin- infusion workshop ‘have presently  districts(Qo counts) -
istrators) : undergone such each} wilfi\bhx .

' . . - ' training , participate

b4,1135 Local contact Will be inserviced School , S0% of LfAs will Present leyel Site(Fre-
- personnel : ) Year, desiaﬂate a local 10 . quency
R - 1976=76 w leader to- Knticipated Hcounts)
' work with pro- level 50%
ject personnel - \
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L,oi3bg. L‘l di'strict and resional career educatio.aerqonnel w11l develop and, implemegt str;gie .
for inyolving and 9btaininp commurity participation-in career education ProgTams ..+ z’ii .’

‘“rpledtive Individual(s)

4,138

u.;ahg'

a

. Local educational

. ,appncv teachers ang ,

counselors

\ * '

Organized citizen
groups

-

Will 1dertify and

-

. -
L]

§ghavigr,

-

Time
$/10/76

derpnstrate strat- '
pxles that expand - .
utilization .of
cowrun!tv resources
in career educatiom
instruetion and
guidance'y. . '

R

a

will he 1nvof§ed
in 8, program of
cormbplty aware-
‘ness and achive

School
Year

1975276

T e

N

Dartrcipatiqn S .
’ 100&1' c':: ‘Droje~ s . t e .

-

» [

FYeasurement

N A
As dbtermined
throuch & ‘nost-
evaluation sub-
ritted ‘
teache®™s and
coungeldrs of
rive strategles _
identified and,
useddi.e., re-
.sourge peovle,
field ‘trivs, role
Todels. work
exverience and
putlished
paterials.’)

+Completion of

needs assess-
ment instru-
'ment. zathering,
and application
of data ° *

. organized

xtprna‘
Evaluatﬁog

%urvey

Critegign
1974=75 NO.
TO-
eTam .
1975-76

least five .
strategles wil
be identiflied
and cCemon- .
strated by 40 '
L=t teschers
and 30 LFA -
counselors

¥

‘&

3 L3As will
institute ‘
1 presently

Site{Survey)
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nnel will utilizec naeds assessment and gl-

L]

: l o _ o Fxternal
b jective Individual(s]) - . Eekavior ' Time Measurement . Criterion "Svalustion

. b .
4,1352 Iocal educatienal ”il:thaft L=A A/30/?6  As determined by 1974-75i Na Site(®re-
. agency boards of laarner caréer .. the official re~ -L=is completed cuency
education educntion goals ««  card of the oro- 1975-76: § * count)
‘ ' ' e ceedings 6f the ' I7is completed
toare meet'ing whef s ’
the learner goals
i . i . wWere adopbea

W11l ¢evelon © A set of 4he i At least fifty Site(Pres
student roals - . learner‘gx{; "~ “pdrcent of the guency
an® objectives in ~comes will . L7As will. sub- count)
tre .area of career fornarded to the mit a sat of
develonzent < . C“PP i “/. goals end

. v .. ' . o ” objsctives )

: S t .

Project staff with To develop a - ?7/1/76 All rRag willl madh Iv?w ’11 s1te{pre-

students, varents, . (areer Cevelon- _ have compnlet have a wri ten quency .

cormunity members, ment Goal setting the goal setting 1instrur®nt and, count)

teacher and . process in each . process "will. have .

adrninistrators of LEA . , " : nvl én evidence’

schools . . - o . y o of initidl action

- ) . : - " taken based on
' o : . instruqent results

Local district ; Wwill develop and - 12/1/75' - No L=A presently ALl 21 1FAs °1ﬁ%?re-

task force teams , pripritize career - has develoved a develop ~~*'9 quency
edgﬁatidn goals - . get of goals for"  for careér - count}

T ) , career education ‘ i
A _ education
: »

i,
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Goal 4.1.(Con_tinued) .

L] - ’

’ ' i , Lo e . S ‘. ‘. Txternal
~_3ﬁividua1(q) o~ _ -Pehavior ) pe . Yeasurement X\Qrztérion ®alustion

Tocal éLsxrict task © Will conduct a. +"117/1/75, fo school dis-, AIl school Site(Pre-
1“O'rce e gmg -~ o - nesds assessment p ;(.tritts presently - §istricts will quency
. B ot career | - > have undertaken onduct a " count)
educ&ﬁion L. L comprehe;?fve eds asgessg~ '
' needs asseds-  mént by Nov- \
o ) . . ment of career ember 1, 1975 . (/"
T ) o education - g

- ¥ ' .

* meachers and "'cWill develop- _ . School Demelooed goels  Pregent level Site{Fre-
administrators ‘career *ducation - Year * in ‘¥Fath, Science. 20¢“ auency
' D - goals ‘ 1975=76  Enelish and °~ .- Antl¢ipated count ),
ot .. ' Social Studlies «+ '1eve1, 40% ot
. ) . at Tistrict level project
erd .individuel . pertigipents
teagher level : Lo

¥
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(‘%g?‘ L, 136. nmegional and local #areer education De“.nnei w11l orxani%Ze identified career dev.)pmert "
outcores into an articulated and séquential X-Adult curriculum plan. . : “

- v,
]

L - ~ B Fxtarnal -
nhriective Individual(s) . ™ me Peasu?ement Criterion - Edalustion

Projected staff with ™o organ > "2 /1/76 - 25% of all LtAs Uritten Guides Si%e{‘%e- <
students, parents, Goals fo ) will produce C.I'. will be pub~ aquendy .,
cormunity members, Building ie , soals for its 1ished and gount)
- teackers, and level, ¢istrict, build- 25% of feachers -~
edpinistrators of dividual levels . ‘ngs, grafe area, and 80% of
gchools . . anéd indviduals . gdounselors will
' ' have 1mp1emented

. . ‘ infusion u?its 'y

A1l COFD 5 LBAs .. Wil* rdorder or 5/1/76 = Fvidenced by a ~ 100% of a1!1 3ite (Pre-
. ereate ard adont prioritized list CEPL 5 L¥As quency
, ’ new syster(¢istrict) of zoals and will havejin- doynt)
//,/’ career education objlectives . corpordted | E
priorities ' . ) vriority. goals
' ' ’ in C% plgn for-
. 1 76=-77
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. f‘oal L, 1}, Resional and local career education Degonnpi n111 d,esip:n deﬁelop and implement
effective occuvational informatlon system, . a o
- : ST e ' . ;ﬁ“?'a" ‘ ) Txternal
Tt lective Individgelial‘ - Behavior Mume .7 r Measurement ©  Criterion Pv=luation

LI “ [
©,1371 Protect staff and Wi1l devetiop an SchOg “.Tevelooed and” Present level Gitel{Fre-
selected C% leaﬁprq ~> occupational in- vead  * ® ‘utilized occup~ 5% auency
- formation system 19?5-?6 ationsl infor- Anticipated count)
. e L mation system level 20% of* °
- lz - students in

. 8 LZAs util-
N ' v ‘izing system

MZ The.Intermeélate will imolegment &n 3.1/15/?5 The ¢IS systdm 211 21 LEAs Site {Survey)
y Support Service - Cccurvation Infor- *“ is presently used .have access ’
. ‘ zation System ard . by 14 out .of 21 to ¢IS8 and -
Community ?esource school districts, C.®.B. resources
Rank The CRE resourgce ’
18 not cperational
at this time

N

!
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Goal b 1’ Rezlional and local career sducation pe.rnnel w111 identify and/or dévlop effec.'e

career development evaluation strategles, programs and instruments.

Chisestive

Indlyidual(&)

:411381

Rach
tiel
rractivities

i

Lh,61382

Local district staff

a1l L=As in CEPD §

ind
N
v,
>

.Behavior
L As(team approach)
F

.mocification of

Eﬁ rep. par-
ting in CCSSP

-

Time

School
Year

1975-76,

Wwill rarticlipate
in evaluation and

CZ prosrams
Will develop and  6/1/75(%)
test a career

develovuzent curr-

lculum evaluation

instrurent

Will evaluate theid 6/30/76
first vear career
education aqxivities

Will design, 6/1/76
develop and

adrinister & career
edugcation personnel
corvetency evaluation

instrumernt

¥easurement

I'evelopment of
évalustjion
instruments'

As measured by hd
the develovrent
of a student
outcome based
instrument

Avproximately

5% of all local
district staff
and students

are oresently
involved in
¢areer edug-~
ation.activitlies

As measured by
the déministra-

of'az’instrument

Fxternal
C*iterion Evaluation
Involvement of Site(Survey)
100% of par-
ticipating LEAs

Zach of the  Site{Survey)
L34 In

COFC 5

Site{Pre-
quency
count)

107 of all
LZ4 staff and
students in-
volved in
career educ- .
ation activitiesn

,/

50% of all Site(Survey)

.LEA personnel ’

ard 100% of
all L=A Career
Budation
personnel
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oal -':ﬁl‘ Regional and local career education De‘m‘.el will facilitate career education p‘ning

¥ efforts through model planning efforts and' supportive planning insetvice. ’
’ ' ’ ‘ : ' Fxternal
Individual (s} Behavior : : Heasurement Criterion Eveluation

*

Bestonal Career To orFanize for 100% of LWAg will & written plan Site(Jurvey)
. Tevelonment Co- systerattic plaT- *  submit to CHPP with goals and
ordinator with . ning of Career a comprehensive objectives and
Flanning Zormrittee , “Aucation program plan for imple- organizational ’
in cooperation with menting a Career structure needed
administration, staff ’ . Tuecation pro= , to facilitate
“and community - \ . grag K-=12 Career "ducation

local educational Will.complete a = 6/30/76  As determined by 1974-75: 4 Stte(Pre-
agencies career education - a list of loeal plans com~ guency
L nlan - educational . " pleted .. count)
. : agencies ‘sub- 1975=-76: 30
. "-mitted to the plang com~
Region XII pleted \
, Steering Committee ° !

L]

|

Lobal educational ¥11l tnittally 6/30/76  As determined by: 1974-75:+ &  Site(Pre-
aiﬁgpies implement Career l. - Tocal district [Fis complete quency

ZJucation plan_ ggoals 2., Starter 1975-76: 9 » count)
sets of career LiAs corplete :
development and
carear nreparation
objectives,

3. Implementation
strateplies ‘
4, Identify 1976~ 77
priorities and re= _ e T -
. develop plan ’? ke
" 54,1394 local Distriet Task Will-develop & 10/1/75 8 out of 21 LWAs All 21 LEAs " Stte(Fre-
, Porce Teams * comnrehensive | presently have will have a quency
Y carfer education career ‘education plan developed ‘count)

plan plans in the by Oetober 1,
developmental - 1975 .
stage ) .

Ceiare el - ame YA AR P . lae om = w
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Page 1 ’

NOTE, Participants mciude those DIRECTLY served by the pro-
ject or, 1n the Ease of most parents and persons in the business/

) labor/ industry tommunity, who actively assist mn project rmples ~ FORM APPROVED
CAREER EDUCAT PROGRAM mentation. *‘Actively assist”’ wncludes efforts such as serviug as OMEB NO, SI.RTI8Y - |

resource person"s. serving én Advisory Groups, provrding work ext .

PARTICSPANT SUMMARY perience, otc. . .
P 4 LR
I‘-iln“\\Gﬁ"?'l',l'lﬁl“lICIT‘I' {28! Partrcipants tnelading Handicapped, Giited and Talenled, and Low Income) OF TN":JEM;gE AN'LH(OC?\:E? @ . oF LTJEI;?;%LHS?;“&: “
. » . , 7

4
UMBER OF PARTIXIPANTS AMERICAN | ASIAN OR TOTAL =
s NOTE above) WHO ARE INDIAN BLACK/ CAUCASIAN/ : HARDI- GIFTED AND .
aveve. OR AL ASKAN sp“f'z'gcn NEGRO WHITE HISPANIC (“"’:h“ °°’:"“;"‘ £ CAPPED TAaLENTED | LOWINCOME FEMALE
. Ryptsivth 1SLAN F throagh (5) ) .
X s )

. (H (2) (3 S _ L (6) () (8) (%) (in

et

ST‘)DENTS

él.:m:nnnv K-6) 58 ‘ ]30‘2 74 1150

MKLEJ’JGMOR HIGH (7-9) - 18 - 514 36 302

SENERM

LN 4
- é.-v}gim coLLeGE -
A

#YEAR COLLEGE

N &
. ADUL TS {nomn-matticulated)

.

SUB‘TOT;{L '

EBUCATIONAL PERSONNEL

“+

TEACHERS

COUNSELORS

AOMONISTRATORS

X

¥ - -
MEMEBERS OF THE BUSINESSS
LABOR/INDUSTRY COMMUNITY

b
PARENTS

o "
VTHER {apeatly}

. .

C KRR L

OE FORM 467, 2/78

L 28.

Q

ERIC

PAFullToxt Provided by ERIC




s EVRLUATION -

R 4 . s . L ’ ) .
wwgc_t contractedyith 'a third party evaluator to do an extensive -
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INTRODUCTION

 h

This sthdy‘was.undertaken by the evaluators in & third-party role to
esemﬁne she Michigan Career Education Program. An evaluation coﬁtracEt~
; was-made betweeh the Macoms Inteﬁned?ate School District, Mt. Clemens,
Michigan serving as- the f?scal aeenf. Mr. James Mahft of’the Career Edu-

cation Program, Michigan Deeartmént of Educaticn, and pr. Donald R. Mar--

cotte, and Or, Joseph'L. Posch, Jr.; principal evaluators of the praject .

The program to be evaluated is the Regional Cogrdination and ngport ’

Program for Career Deve;opment, ‘which vas submitted to and appreved by
the Career Education Program, United States Offioe‘bf Education, Applica-
tion Control Center, 400 Maryland Avenue, S. H.( Hashington. .C. 20262.¢-

The major goal of the program is: . y .
' To provide coordination and technical assistance through

a reqional approach to locaT d1str1c§s @& they plan for and

implement careerﬂ@ducation programs, v

'\

" To help accomplish this goal. nine subgoa}i were 1denﬁff1ed and appéar as

Ls

follows" ' L P

~1. Teachers in participatjng districts will dezign and im-
plement career education activities into the existing cur-.
ricuium by utilizing an infusion process.

. " Counselors in participating schools.will design and im- s
< plement career cation activities in cobperation with

teachers, indepencdntly and/or with other staff or com-
nunity members .

Teachers, counse]ors and .other appropriate staff members
will participate in inservig rams designed to {ncre@se
their career.development s ganizing, facilitating
ard delivering cateer d 3 s to students

Wapplication for the "REGIGNAL cooamm’rrou AND -SUPPOR
REER DEVELOPMENT." Submitfed by: Career Education Program, Michigan De-

?artne?t}of fducation, Box 928 Lansing, Michigan 48904, Apri] 18,1975
page 12

-4




Local district and reg?ﬁna1 carear education personnel will de-
velop and implement strategies for involving and obtaining com-
munity paruicipation in career education programs.

>
51 Regional and Tocal caregr education personnel will utilize
needs assessment and goal-setting processes to, identify compre-
4 hensivé career education program goals '

6. Reégional and Tocal careetiﬁaucatiom peérsonnel will organize
\1acnt1f1ed career development outcomes {nto an articulated and
sequential K-Adult curriculum plan.

7. Regional and Tocal career education personnel will design, de- -
velop and implement an effective oucupationaI {nformation
sysiem. _

&. Regiona] and locai career education personnel will identify
ancd/or develop effective career development evalvation strat-
egies, programs and {nstruments.

Regional and local caregr education personnel wi]] facilitate
career education planning efforts through model pTanning efforts
and supportive planning ipservice.
Finally, thirtv-five objectives related tothe above Yisted nine sub-
goals were identified and are presanted in Appendix A. )
Although not a nart of the original application, it was deqidéd by
the liichigan Department of Education Career Education Program that in ad-
ditien to 1ooking at the stated goals and objectives in thé-hpp]ication;

there shoﬁld'also be an aralysis of student achievement between students.

narticipating in career education programs and students not ﬁartiqipﬁting

in these programs. Since this was an addendum to .the original app]ica~
tion. only p1anning districts who vo]unteered to participate in this as~

pect of the eva]uation will be a2 part of this evaluation report.

Fy
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" PROCEDURES

This section of the interim report consists of the evaluation design, -

‘'selection of objectives, feasibility of achievement testing, instrument

development and data analysis. .

*

-

Evaluation Dés{gn:' . i}“
| The evaIEatiqn design for tﬁis evaluation consists of the following:
1. The 1dent1f1cat10l and selecfian of objectives by each career
educatioﬁxf;anningAdistrict. : . 3 '
A

- 2. pre~- and post-administration of a survey questionnafre, devel~

oped from the objectives contaiped in the proposal, to all planning dis-
triéﬁngJ. ‘
e
j11sted for each objective, by Michigan Department of.Career Education Pro-
gram staff to career education planning district coordinators.

3. éite visits by external evaluators using a standa?dized instru-
ment developed from‘the objectives and acfiv}ties contained in the ﬁro- ‘

u

posal.
5. Pre- and post-administration df‘sfandardized achievement tests
for plamnning districts wﬁo volunteered to participate in the achievement

aspect of the.evaluation.

st

Selection of Objectives:

Figure 1 chows the name and code of the participating career educa-
Ch . .. - )

tion planning districts. Codes, rather than actual names$ were used for
the planning districts to simplify the presentation and {nterpretafion of

figures and tables.

3. Monthly administration of a monitoring form, using the activities

*




" FISURE 1
NAME AND CODE OF PARTICIPATING

CAREER EUUjA;T/mN' PLANNING DISTRICTS

oy

1}
Y

. “Name of
Career Education. Planning District

BeItaGSéLooicraft'Intermediate School District

Char?evoi§eEmmet Intermediate Schoo} District . .

Cheboygan-0Otsego- Presque Isle Intermediate
$ch0u1 District

Calhoun Intermediate School District
Genesee Intermed1ate School District
Kent intermedtete School District

" & Maggmb Intermediate School District -

+
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The thirty-five obiectives Tisted 1n°the original proposal were not L

specifically assigned to the career education planning 1str1cts al-

though these districts were responsible for submitting these obdectives ’
prior to the submission of the application. Therefore, a meeting was
held-on November 13, 1975 at the Michigan Department of Education in
Laesing with Career fducation Program staff, planning distrfct coordina-
tors, and an éxternal evaluator for the express purpose of having plan-
ning district coordinators se;ect specific objectives, As a consgguence
of this meeting, objective responsibi11tie§zwere {dentified for each of -*

the paruicipating d1str1cts as shown in Figure 2,

#
i

As can be seen from Figure 2, each planning district was responsible
for at least one objective in each of three subgoal areas. ATl nine Fib-

' goal areas were‘represented by at least two career‘edecaxion plann;rg
¢ districts. A listng of the thirty-five objectives representing the nine

subgoal areas can be found in gppendix A. ‘ \
Y . [
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- FIGURE 2
MATRIX OF 0BJECTIVESCATEGORIZED BY CAREER §DUCATION
PLANNING DISTRICT SELECTION AND SUBGOAL AREA

y

A

-

Planning ) L '
District . . 42134 14,135 | 4.136_

29

o 32

1

40

1 Objéctives appear in Appendix A. «®
2 is to be replaced by the number appearing in a cell. -
3 Dbjective does not appear ih monitoring form for this district,
& According to monitoring?form, not an objective for this district.
. . . 353 .
“ »




Feasibifity gg;atbievement~1esttgg:

At'the/ﬁevember 1975 meeting in Lanstng of planning district coor- ~

dinators, a1l districts indicated that they were inte ted in the

‘ achievement testing of students part1cipgt1ng in career education pre-
grams. P\anning district.coordinators were informed that for comparison
purposes students not participating in career education programs would
have to be identified and tested, - Two career education Plann1ng ‘
d1str1ct coordinators vo\unteered to partiﬁ1pate in thdk aspect of the
evaluation and examined technicai, finane:a] and Togistica\ cgnsideration;
for this phaee of the eva\ug}ion. As a resutt, oniy P\éhning District 29
pa}tjcigeted in the achievement aspect of this Prog}qm.

&

.- Instrument Deyelopment:
L.

Instrumeﬁts‘ﬁsed in this ereject were developed freﬁ'the obJectiGes k
and activities provided on the "Pescription of Program" forms whicg

are a part “of the &Qp]ication for the "REGIDHAL COORDINATION AND SUPPORT
PROGRAI FOR CAREER DEVELOPMENT." ‘

THe 1qs§;uments deve]opeﬁ were!

, . :
1. Monitoripg Form. P

This form was used by Michigan Department of Education Personnel

with coordinatore of planning q1str1cts on f1Velsepafete eccasions.

‘Forms are unique in that the activities cdntatned‘within each
‘ form are“specific te each p\éeeing d1str1ct.

2. Chreer Education Questionnaire. o '
Administered by the external evaluators twice duéingﬁar-:
once In DeCembe# 1?75 and once 1n June I@?B--to cooirdinators of
the p}anﬁing districts. 'Statements on this form are specifically

related to the thirty-five object'iyes co;'ﬁn‘ined in Appendi__x A, ®

o4




3.7 Interview Schedule.
Adm1nistered to p]ann&ng distriét and 10ca1 education agency

personnel by the eva]uators in Hay-Juné 1976, .This form

con;ists of genera] statements related to- sg:/u.thy of °

ob,jectives -and act1v1t1es and to operat'iona ”qons'ideratwﬁs

-
+

-'fn fulf{114ng the requiremepts of the contract. ) -
' :'Tpe bu;pqse:df the three instruments 1s_£o determing which
objective® and'activities’are being met Byﬁgﬁe céreer education
.planning qisi?icts afd to &é%grmine_the overall effectiveness,

operationally, of the program.

-

o
Data Analysis:

*
LY
L

Since the evaﬂuation of the project is confined.primarily to the

-~ c011ection of baseline 1nformat1on all analyses are descr1pt1ve in
*

nature. Enumeration of reported activities and actiial .responses to
-the survey questionhaire and interview schedule are presented in
tabular form, with percentages provided where appropriate.

-
PR L R
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L " RESULTS AND-DISCUSSION

It can -be se rom Table 1 that each of the 5even planning .
districts had @ variable number of \c’cwities‘whichrt‘hey were required
to'comoTete. f th 2n districts changed in the number of

_”911v1t1es required f completion during the January-Ju1y time period.
Thlg_resu1ted from a élarafication of objectives and activities related
to these objecti d;\ing the early part of 1976.- .

* ~ RAlso shg;njf:s¥iﬁfz 1 is _the percentage of activ1t1e;-conaheted ‘
by July 1976 whiéh ranged from 42% to 80%\. The ggrcentage of activrt1es
not comp]eted ranged from 4% to 58%. Of considerable interest is tne,
category “Not Apolicab1e“ whgigin it is. shown_for four of khe p]anning'

districts that shifting occurred downward(reduced'frequencies)“hrimariI

as a resu1t of monitoring and evaluation efforts in c1arify1ng which

[

, obJect1ves were selected and wh1ch act1vities were appropr1ate for

these ob3ect1~es.
*

-,‘;\E;:?;Ehe erception of one planning district,'tt is c?éar from
the re ‘ction of responses %n t:;>“Do Not Know" category that there
wWas clarification with respect to the required act1vit1es

In genera1. it can be seen that there was a marked increase fh\the
number of activities completed during the January»Ju?y time per1od“

increase in percen{age ét activities comp1eted did not occur

] in-1arge part to tht increased number of act1V1ties required

For complet\\h from the first time period to the 1ast

4




TABLE 1
'STATUS OF ACTIVITIES REPORTED
AREER EDUCATION PLANNING DISTRICTS -
 8Y ENNMERATION AND PERCENTAGES!

-

- L]

s« <« Number, . " status of Activities. -
Plannihg Time™  of Yes No DNk, NA¥
District 'Rerjod gfctivities , N % N "% N % - N

4

L]

-

— " Jan. . 69 - 48 ‘ 23

* July 69 . ?7-. 2.0 0
« .. dams 42 28 -8 19
-7 .. = o
July 54 . .4
‘ 1 - .- )
Jan. 16
8
~ July 19
Jan. 81
‘9 M U
July | 81

" Jan. 28
July 8.
Jan. :
July .

Jan. ‘ ‘28

T duly . a5

R

1Infmr-rnation for this table was ot‘:ained by using unique monitoring forms
for each planning district(monitoring farms appear in Appendix C).

2DNK - Do Not Know. .’

3NA - Not.Applicable._ . . .. . _z. . .

ANR - No Response. v ‘




Table 2 1s an enumeration of the participants 1n¢eaoh of the careef
education p1anndng distric}s It 1s clear .from $he table that there
Iwas some dif?1cu1ty wdth the category “Local Education Agency Teacher
Representatives in that four of the-seVen planning diétricts were e
apparent1y'uqab1e to 1dentify or did not have: any of these indtyiduais
.On the pre adm1nistration of the survey three of the sevbn distritts coqu <
not clar1fy this category although on the post administration one of
the three was .abte to 1dentify teacﬁer representat1ves

.f ‘\'
- Tab1es 3 and 4 represent the results obtained~from both a pre and

post admin1stration of the survey Jnstrument which was.deve10ped from

“the original contract ’L1sted in Table 3 are the responses for the.
F 4

first three questions on the surve;k These three _questions are presented -

-

separately*s1nce the response format differed from the remaining

thirty- seven quéstions - %ﬂwl : S

I
- ic'

It can be seen from Tab1e 3’that four of the seven planning districts

\

" responded affxrmatiwely to quest1oﬁ§one which referred to the development
" of an occupationa{‘dnformatzoﬁ‘gydtem In addition, these four districts

;- -

also responded aff1rmat1ve1y to question’two w;\chhrefates to the
1mplementat1on d?ﬂsuch a system Hith respect to qdestion threé“'which
* refers to 2 p?an}fo,r ﬁacﬂitating the systematic planning of career -,

L]

f
edication programs, a?L\pIanning dfstricts responded yas-

-

Quest1ons four through fo?ty\resu]ted in fr counts be1ng

provided.for“each of tha questions 0f particuIar interest her£§is tha w -

;fa

Th1s can be- done by consulting the £ross- Reference List which appes

in Appendnx°B and Figureﬁz on page 7 whéph shows the obgectives

[ oy
1dent1f1cat1oﬂ of 2 p%rticuIan question . with a spec1fic plann1n§3&;ztrﬂmﬁ .

A5
selected byﬁ;he,various3planning distritts, 7




5 ‘. . TABLE 2
ENUMERATION OF PARTICIPANTS
* "BY CAREER EDUCATION PLANKING DISTRICT

- SURVEY (PRE AND POST)

‘Career Education‘PTanning District
1 2 3

40

J Participshts - R A: G IR T B

Local Education* Pre - 987 ‘688 4500° 2970 - 5000
Agency Tgachers qut. - " 588 - 3670 5000

Local. Education Pre 25 14 140 400
Agency ' -  Post - e 145 400
* Counselors ’ _
Local Education Pre 44 . 10 23 .1
* Agency Teacher _Post - . 16 e S NR e 23 247
Rapresen‘tatw'esg‘ V. - L

Local Education Pre’ 108 '8 550 . 425
Agency ’ ? Post - . 41 550 297
Adm1n1strators N . .

Local Education| Pre 20 I 23 21 -
Agenties Post . 16 : 10 T5e o 23 20,

[

} ther individuals 1dentT?TEE*;;re one CE#D coordinator and one
reer education counsglor.
ér individuals 1dentqfied were th{rby—e1ght direct teacher
rticipants and two direct counselor partic1pants
30¢her individuals fdentified were one CEPD coord?ﬂator and three
reg1ona1 coordinators:
12'Pub1ic 5 Private, 2 Intermed1ate 3%&0mmunity Co11ege
12 Public, 4 Private




TABLE 3
ANALYSIS OF QUESTIGNS -,
ONE THROUGH THREE ON SURVEY!

[NSTRUMENT (PRE AND POST)

I3
L

—

"Ques- Cate- ,' ™ Gareer Education Planning District

“tion gorles (5 7 8 12 29 32

Pr_Po Po Pr Po Po Po

Yes -é ' ) -
No X g ’
DNKS

NA

Yes -
No

. DNK
NA

Yes.
Ne
DNK
NA

]Survey questionnaire afpeard 1n Appendix B. A
Will utilize existing and newly developed modules.

H‘RK‘= Bo Not Know. N

ANA - Not Applicable. -» -5

SIn progess. > "

6No response required for. this question {f the response to question #1
is no. ' . .

s

e
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TABLE 4
ANALYSIS OF QUESTIONS
FOUR ‘THROUGH FbRTY ON SURVEY
INSTRUMENT (PRE i;p-PDST)

s

- Career EducatiA;_E]é;ning District |

5 7 < 8 If 1 28 32
Pr Po Pr Po Pr Po PrjPo Pr Po .Pr Po

DNK
NA

DNK
NA

Number
DNK
NA

Number
PNK
NA

Number
DNK

NA
Number
DNK

NA

* Number

DNK
NA

Humbér
DRK
NA

Number

DNK
NA.

Mumbe}
DNK ’

176 40 44 200 350+




he

TABLESA (CONT'D)

Ques- Cate-

tion gortes 5

Cakeer Education Planning District -

Pr Po

7 8 Co 29 32

"Pr Po. Pr Po 0 Pr Po Pr Po

Number 12

23wk -

24 .

LY

NA - -

Number
DNK
N s

Number

DNK

NA

Numbg;
DNK
. KA

Number
DNK -
NA

. Number
DNK
- NA

Number
DNK
NA

Number
DNK
NA ¢

Number
DNK
NA

Number
DNK
NA

Number

8 10 3 . 21 T~ 23 23
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- TABLE 4 “(corgr*n)

Career Education Planning District

7 8 12 29 32
Po Pr Po Pr Pr Po  Pr “Po

-




Using_both sources of information Presented in the previous para-
graphlit can be seen that .78% of the Objectives were-met in this
pro,}ect Objectives 4.1311, 4.1312, 4.1314, 4.1315, 4. 1322 "4,1356,

4, 1361 and 4.1382 were not met [ ‘ '

Tables 5 and 6 are the resu]ts”bf‘the administration of the

interview schedule to both céordinators’ and other participants dn the

program. Since the relevant questions @n the scheduie are presented
a;.f.rthey appeared in the schedule, it fs not necessary to%epeat thege \
questjons’ﬁrrthe discussion. It can be seen from the tables, however,

that there was overwhelming support -for the program and for the

.

continhance of the program. K /
As indicated on page 8 in this report, the feas1b111ty of
ach1EVement testing was explored with® the resu1t that one planning

district finally agreed to participate in this aspect of the prggram,

The tgst questlons:deveIOped by this district were criterion referenced

*

and,%gen_era'i‘, 'o;;.),en ended. This did not aldow for the usual/type of

statis

N E%icanglng%‘partiCUIat]y with respect to the comparigon of

—
experimental and control groups. It can be stated-that fdr the pre
‘and post aaministratigg of the tests both groups 1mproved.? f
. /

For a more detailed reporting of thjs information, please contact:
Or, Joseph L. Posch, Jr., 1400 Kales Building, Oetroit, Michigan 48226.




J , TABLE & .
, INTERVIEW SCHEDULE RESULTS FOR NON-COORDINATOR‘PARTICIPANTS IN REGIONAL COORDINATION
AND SUPPORT PROGRAM FOR CAREER DEVELOPMENT '

, ' ' . Career Education Planning District
Question - , Interviewed/ 5§ 7 -8 12 25 32°

' . - . Mailed YHY NYNYNY-NYNY L

»

Do you feel that the objectivés of .Interviewed 3000 0 800
the project are-clearly. and . . -
specifically defined so that you  Mailed 1 . _ 0 0 4

know what has to be done?

Do you feel that a common pur- - Interviewed
. pose’ exists among all personnel :

jinvolved in the project{(i.e., ‘the Mailed

intermediate school district and

participating Tocal education

.agencies)?

Are the skills of the personnel Interviewed
.whoare currently attached to the

prpject at the intermediate Tevel Mailed
being effective]y,nx111zed.1n

this project? - ¢

Do you feel that any of the Interviewed
~- positions at the intermediate level

coutd be eliminated without Mailed

affecting the success of the

total project?-




T
TABLE 5 (CONT'D) -

4

J

Guestion

#

Interviewed/
Mailed

Career Education Planning District

5 7

8 12 29 32

40

Y N YN

YNYNYNY N.Y

e

AR
Is there sufficient communication
between staff at the intermediate
level and. personnel in the Tocal
education agencies? .

In your opinion, do you feel that
the >project should continue?

Interviewed

Mailed

Interviewed

-

Mailed

3 000

.00 01

01 4:3
003 2:

0 8 80
1T 00 4

10 7

0 gr 5

1., e
Y - Yes.
N - No.
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TABLE 6
INTERVIEW SCHEDULE RESULTS~FOR COORDINATOR
ART CIPANTS IN REGIONAL COORDINATION AND SUPPORT

4 .
Question

[

AL

PROGRAM FOR g%REER DEVELDPMENT ‘

Do you fee& that
clearly and spec
. what has tQ be d

Do you, fEEI that
personfiel fnvolv
school-district
personnel }?

Do you feel that

-

.

he objectives of the project are
ically defined so that you knuwu
ne? - )
a common purpdsé exists between all
od in the project{i.e., intermediate
and local education agency

the skills of the personnel who are .

currently worki
are being effec

Do you feel tha
intermediate Te
affecting the s

bo you feel tha
between your ‘st
personneI in th

In your,gpi on,
continue to be f
-Education? .

g with you at the intermediate leve?
1‘e1y utilized in.this pro,}"ect?

any of the.posittons at the -
el could be-eliminated without
ccess of the total\project?

{
there was sufficient communication
ff at the intermediafE’Ehdw—‘\

local education agencies?
L/'/

t

you have been sufficiently”
State Department of Education

do'you feel that the project should
nded by the State Departmenw

\‘




 CONCLUSTONS

)

Td&S?bv de a proper perspe(tive for the Reétona1 Coordination and '
Support Program for Career DeveIopment, it $hould be notedttpat Eianning\
districts were allowed to select objectives on which they would be
eva]uatedt It was found that 78% of. the obaectives were successfuIly
) achmp1js£Edqeven though the actlvities related t\\these objectives ‘
were not completed with this high a percentage figure. This c0u13 be *
attributable, 1n part, to~the Iack of Specifrcity or re]evance of the
aCtivities‘\ ‘ ) - .Y
Al%p evident from tﬁe data collected,is the fact that eVen though
pTann1ng Gistricts were to foeus on Specific seiected objectives these
districfE'GEre providing more serviCEs than requ1red Thjs 15 clearly
demonstrated <Dy Tables 3 and 4. | C

A1though ach1evement test1ng was 1nc1uded in the® project, it was’

found that/acﬁ/;ﬁement related to ;areer educat1on requited the

development and use of cr1ter10n referenced tests which were generally

open ended type items. This did not permit the usual statisticai

anaIyses and comparisons found in projects that emphasyfg the experimental
*

approach. It was found,-however, that both the experimenta1 and control'

' . - &
groups improved in ach1evement. : -




APPENDIX A

Classification of Objectives

i# " by Subgoals B




" Humber of Ob:}ectives.

for each Géal
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Goal 4.131:
‘-

Objective Individua](é) ‘

Teachers in participating districts will d
~ existing CUrricu1um by utilizing "an Tnfusion process.

‘Behavior

. \ : ?-

Time

s

Measurement

'-\JL,;.

éSTgwr?ﬁi:'imp1ement olEReEr edﬂ{:tion aétiéitjes intg ihe

L] . - F
External

Criterion “Evaluation

4,131

teachers, amd

Projeet staff with

students, parents,
community members,
administrators of
schools .

Local edhcatiohaI

agency teachers and
coqueia(i;:§

Lacal, educational
agency teacheérs,

Teactlers 1n1par- :

. t1c1 at1ng LEAs.

.ives into

To infuse adopted
career development

4

07/1/76 Teachers will

goals and object- .,

curriculum.

Will incorporate
starter lists of
objectives.-

- Wit amp]ement

infusion lessons
n classrooms.

Will-Tist a skil]
they wish students

- to accomplish as

result of class

_participation,

design infusion
units.

06/30/76 As determined by a

post-survey of
teachers and, coun-
selors from Eﬂggg
Tocal education
agencies. ’

6/30/76 As determined by

" School

year

75-76:

evaluation instru-
ment subWitted to
the LEA teachers.

Pre-post test of
knowiedge of CE.
A quality eyalua-
-tion of matkrial
developed and
‘tested {n class~
room. ¢

* will have imple-

1974-75:-

" Anticipated TeveT

25% of all teachers Site
{Frequency
mented at least one counts), -
{1)-infused unit

“with aP~their -

students,

no LEA's- Site )
achieve; 1975-76: abErequency
3 LEA's-achieve. - counts). -

. ' 0" ‘.m ’ ‘

1974-75: 200 LEA Site
teachers implement (Frequency
at Teast 2-carger _counts).
education lessions

1975~76: 250 LEA

teachers implement

at least 2 career

education 1essons”

s,

Local
(Test).

Present 10%.
B0%.

L]




Goal 4.131 (Continued)
. T ' o External
Dbjective Individuaﬂ(_s) Behavior Time Measurgment "Criterion : Evaluation

4.1315 Dne teach rep. from . Will design, 6/1/76  As measured by the - (1@-minu‘te * Survey.
Lo " edch graderlevel and develop and pilot, written lesson ~ uniws®of career - -
« . curriculum area in .test one alternative - « _plans and/or per- development instruc-
edch LEA in CEPD-5, instruction™ . : formance . tion from each CEPD -
. strategy.’ objectives, * LEA for each grade
_ . T Tevel and subject , .
. -, matier area. -

= - . LR
Y
a

I
- -

ol . ., - .
One teacher rep. ~ , Will design, 6/1/76- As measured by the One curriculum op- ‘Survey.
from each grade . develop and.pilot fncorporation of  tion from each CEPD,
level and curricu- test one.gra ~ s learner perform- ' LEA fpr each grade
Tum,grea in each level or subject * ance indicators level and subject
"LEAin CEPD 5, +-matter cirricutum . from at least (3) matter area.
option, . .. 7 three caregr devel- f
L ‘< _ oﬁznt instruction / .
goals,

o #

L]

‘f
{
!
] J’ "
{

T
¥
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Goal 4.132: C0unse10rs in participwting schools will design and implemenf career education’ act1v1t3es ip coop-
eration with teachers, independently and/or with other staff or community members.
' Externa1
Measurement Evaluation
At Teast 80%'of A plan in writing .Site
counselors will . in 80% of LEAs to {Frequency
define goals for q% fuse Career De- count).
career guidance opment goals into

and devise a plan . existing curriculum.

to modify guidance
program to incor-
porate Career De-
velopment goals
and ?bjectives.

Objective Individﬁa1(s) Behavior

31321

Time Criterion
[ ¥

To design Career 7/1/76
Development.

activities.

Regional Career.
Development Coor-

° dinators.with Coun-
selors, Teachers,
Students, and
Administrators.

-

Site

At Teast fifty

Wi1l implement 11/75  ‘Reports of the

-

4:1323

_-4.1328

A minimum of 40% of
the counselors,
within the 1SD.

Local education
agency counselors,

the strategy deemed

appropriate to im-

plement a career

-guidance program.

"%ﬁ11'deve1op a

plan to implement
career guidance
program.

Will implement a
career educat1on
4F03ect

success of the
strategy imple-

" ménted will'dé
submitted to CEPD.

As demonstrated
by the written -~
plan.

-

6/30/76' As determined
$a post-evaluation

submitted to the
LEA counselors.

b

percent of the LEAs (Frequency

will submit

Fal

count).

TepoFts, 7 -

Counselor will Site
attend thejwork-  ‘(Frequency
shop. Thkf will count).
have *2 wokkshops to
disseminate CE ’

. model.

1974-75: 15 LEA Site
counselors imple- {Frequency
ments count).
1975-76: 25 LEA
counselors .
implement. °

4




Ceal 4.133:

. x
Behavi%

Time

Measurement

RN

Criterion .

L

Teachers, counselors and other appropriate staff mémbers will participate in inservice p 0grams
designed'to increase their career develgpment skills in erganizing. facilitating and delivering
career'deve19pment outcomes £o students,

External

4.1331

' j Objective?IpdividuaT(s)
' Project staff with.

students, parents,
comunity members,

teachers, counsel--

ors, and adminis-

. tratbrs of schools. -

Lacal educationgl ~

adency teachbr- -
leaders. .Y
‘ L)

S

Local educat30na1
agency teachers,
’ Te—

Local Oistrict per-
sonnel (Teachers, °

counselors, ad-
ministrators).

Local contact
pergonne].

-

Csunselors. and
teachers will or-

"ganize'and receive

inservice to

-facititate CE

impliementation, -

WiTl assist ad-
ditional LEA
teachers dev&op
and implement CE
strategies.

i

Are trained to
assume teacher-
leader roles,

Will participate

inta curriculum
infusion workshop.

7
L] *
Will be inser-
viced.

Y

]

7/1/76

6/30/76

" A1 teachers and

counselors in -each
LEA will have re-
ceived at least

“(4) four hours of

CE inservice.

3
As determined by

“a survey of

teacher-leaders
assisting addi-
tional LEA

_teachers,

6/30/76

1/15/76-

'§/15/?6

.
. School

Year
1975-76

By post-workshpp
assessment '
survey.,

50 people f om 8
Districts hgve
presently yYnder-
gone such
training.

50% of LEAs will
designate a local
CE~leadgr to work
with project |
personfel.

Bt least 80% of
-art1c1pants W

hrough a post-test

evaluation a posi-
tive response to
the CE inservice.

1974-75: No LEA
teacher-Teaders

40 LEA

" achieve;

1975-76:

. teacher-Teaders

achieve.

197-75: 25 LEA

Yteathers trained;

1975-76: 50 LEA
teachers trained.

130 people from 13
school districts
{10 each) will
participate.

e
Present level 10%,
Anticipated
Tevel 50%.

aiuation

»

Site
(Frequency
count) .

"

Site
{Frequency
count).

Site

{Frequency
count ).

Site

, (Freguency

count).

-




4

L Oﬁject;gg Ipdividua1(s)

involving and obtaining community parti

H

Behavior

Time “— - Measurement

pation in career education programs.

External

Criterion Evaluation

4.1341

4.1342

. Local educational

Will identify and 6/30/76
demonstrate strat-

egies that expand
utilization of

community rescurces

in career education
instruction and

gquidance.

agency teachers and
counselors.

Will be involved in School
a program of com- Year -
munity awareness 1975-76
and active partici-
pation in local CE
projects.

Organized gitize
qroups. ‘

et

1974-75: No or-
ganized program;
1975-76: At Teast
five strategies will
and counselors of be identified and
five strategies = demonstrated by 40.
identified and used LEA teachers and.30
(i.e., resource LEA counselors.
people, field

trips, role models,

work experience and

published  °> -

materials).

As deterwined
through a post~ |
evaluation submit-
ted to teachers

Survey,

Completion of . 3 LEAs will insti- " Site
needs assessment tute 1 presently. - (Survey).
instrument, gath- o .
ering, ang applica- :

tion of data. ‘




e
N

4

1

=
Goa1 4,135 Regional and local career education personne{*;h11 utilize needs assessment and goal sett1ng
: procesées 4o identify comprehensive career edueat1on program goals,

!
i

(I YR

Time

Heasurement

Ey

Criterion

ki

External
Evaluation

Objective Individual(s

4.1357

!

4,1354

Local educatfional
agency boards of
education.

»

-

Project] staff with
studentys, parents,
conmuni ty members,
teach¢grs, and ad-

»minis rators of
schoofls .

district
force teams,

Loca
tas

Behavior-~

Will adopt LEA
learper career
education goals.

W{11 develop .
student goals and
objectives in the
area of career
development.

.To devetlop a-

Career Develop-

ment -Goal-setting

process in each
LEA,

WilT develop and
prioritize career
education goals,

6/30/76

6/1/76

)2/1/75

As determ1ned by
the official rec-
ord of the proceed-

.ings of the board

meeting when the
learner goals were
adopted,

A set of the
learner ocutcomes
will be forwarded
to the CEPD,

1]

_A11 LEAs will have

completed the
goal~settisg
process.

No LEA presently
has developed’a
set of goals for

career education.

1974-75: No LEAs
completed;
1975-76:

completed.

5 LEAs

At Teast fifty

percent of the

LEAs will submit a
of goals and

. ofjectives,’
/

Each’ LEA will have
2 written instru-
ment and will have
written evidence
of initial action
taken based on in-
strument results.

A1 21 LEAs will
develop goals for
career education.

Site
(Frequency
count).

Site
(Frequency
count).

Site
{(Frequency
count}.

&

Site
(Frequency -
count).




~ Goal 4,135 (Eont1nued1

PR

Behavior

T1me,

Obdective Individual{s)
Indiy

" 4.1355

" *4.1356

Local districg.task

force teams, \

-

M

Teacher:s and
adminlstrators

L
Will conduct a
heeds assessment

‘of career educa-,

tiop.

Wil develop ™

. Career Education
-+ _goals.

11!1!75

&

Schoo? -
Year

« 1975-76

B © T External
@men{ § Cr'1 tPr'wn ' Evaluation

-No Scho.{fdls— -, AN} SChOp? dis- Sité

tricts presently . tricts will con- (Frequency
have ufidertakgn a *dutt a needs as-  count).
comprehensive .« sessment by Navem- '

‘eedy assessment - ber 1;-3975\\\1’f” g @.-
‘of gareer educa-.\ : _ .
. '.a 4
veloped goals in' Present Tevel . S1te

ath -Sciénce, . 20X, . {Frequency
Eng11sh and " Social Anticipated Tevel count).

. Studies at Dis- 4% of project

trict tevel and participants,
individual -~
teacher level,




Goal 4.136: Regional and Jocal career educat1on personnel will organize ident1f1ed career deve]opment out-
’ comes into an articulated and sequential K-Adult ‘curriculum plan.
; . ,/'\ . _ S
: ] N ' , ‘ ‘ External
Dbjective Individual(s} Behavior Time - Measurement Criterion T Eva]uatiqg

4.1361, Projected staff with To organize C.D, 7/1/76  25% of all LEAs Mritten Guides - 7 Site i
¥ -~ students., parents, Goats for LEA will produce C.D. will be published (Frequency
community members, Building, Grade ..Bpals for its dis- ‘and 25% of teach-  count). .
teachers, and admin- Jevel, and indiv- trict, buildings, ers and 80% of ’
istrators 'of schools. idual Tevels. v grade area, and in- counselors will have
dividuals. implemented 1nfuq;on
units,

¥

8

A1l CEPG. G gEAé. . Will .reorder or 5/1/76 Eu}denced by a - 100% of all CERD. S1te

"' greate-and adopt . .prioritized 1¥st+ 5 LEAs will have (Frequency .
& new system . . of goals and . incorporated . count).
{district) career Jx ‘objectives.. priority goals in CE =
$ducat10n prior« . v ! { . plan for 76-77. .
ties -

_—

N




Goal 4.137: Regional and local career education personn 1 will des1gn develop and imp]ement an effective
ocoupat1ona1 information system. '

| . f . . External
Objective Individuai Behavior Time = Measurement Criterion Evaluation

34,1371 Progect staff and 11 develop an School  Developed and Present level 5%. Site .
selected CE. Tead- ° occupationel in-  .Year, utilized cccupa- Anticipated level (Frequency
ers. formation system, /1975-76 tional information 20% of students in count). -

system, 8 LEAs utilizing

system.

L]

b

The Intermediate WiTl’ implement af  11/15/75 The OIS system is A1l 21 LEAs have  Sitev
Support Service, Occupation Infoym- ~ presently used by “access to 0IS and  (Survey).
sation System a2ﬂ 14 out of 21 CRB resources,
rce

Commun1ty ‘Reso . school districts.
Bank C [ , . The CRB resource
/ ! is not operational

at this time.

N




Goal 4.138;

opment évaluation strateg1es, programs and instruments.

1

‘Objective Individua](s)‘

Behavior " Tme

~
Measurement

" Criterion

Pegiofial and local career education personnel will identify and/or deve1op effective career devel-.

3

Exteknal
Evaluation

4.1381 7 LEAs (team approach).

2 :

» -, v
Fach LEA rep. par-
ticipading in COSSP -
activities.

4.1382 .

L%
a.

" local district
staff. :

%

"u

41384 A1 LERs in.CEPD S,

*medification of CF

B
School

* Year
1975-76

Will participate
in evaluation and

programs,

Will develop and
test a Bareer
development cur- -
riculum evaluation
instirupent.

8/1/75
(7)

Will evaluate _‘6/30/?6
their first year *v

career education
activitiés.

aw
d admin-

6/1/76"

" ister a career
- education person-

nel gompetency
evaluation
instrument.

-
Development of
evaluation

ins trumew o

ol
As measured by
the development
of a student out-

« Involvement of

. Each of the LEAs

Site'
100% of participat- (Survey)
ing LEAs.

. Site

in CEPD 5. {Survey).
.

come 'based '

instrument.

Approximatedy 5%
ot all Tocal dis-
trict staff gpd
students are
presently involved
in career education
actigities.

As measured by the
administratior of
an instrument, .

10% of all LEA Site

staff and students (Frequency
involved in career count).
education attiv- .
ities,

502 of all LEA per- Sit®
sonnel and 100% of (Survey).
all LEA Career

Education personnel.




eg10na1%nm tocal career persﬂ?neT will facilitatescareer education p1ann1ng efforts through

1 planning efforts and suppar

Behavior

rtive planning inservice.

Measurement

Time -,

éxterna]

Criterion Evaluation

RegionalCareer De~
velopmen

tor with Plann
Committee in 2oop-
eration with admin-

“ «istration, staff and

communi ty.

Local educat1ona1
agencies,

Local educational
agencies,

To organize for
systematit plan-
ning of Career Ed-
ucation program.

b

Will complete a
career education
plan. )

o

o .

L4

_ Will dinitialig

impliement Cafeer,b
Education pTa

100% of LEATWill
'submit to CEPD a
comprehensive plan
for implementing a
Career Education
program K-~12. .
SR
/76. As determined by

a 1ist of Jocal
educational agen-
cies submitted to
the Region XII
Steering Commit-
tee,

s/30/%s.

6/

“6/30/76 As. determined
by: 17 Local
district.goals.

2, Starter sets:
of career develop-
ment and career
preparation
objectives,

3. Implementation
strategies.

4. Identify 1976-
1977 priorities
and redevelop .
plan. ’

1974-75:
'1975-76:

Site
{(Survey).

A written plan

with goals and ob-
jectives and or-
ganizational
structure needed to
facilitdte Career
Education.

‘Site
{Frequency
count).

1974-75: 4 plans
completed; .
1975-76: 30 plans
completed. =

4 LEAs
compiete; .
9 LEAs

Site
{Frequency
count ).
complete.

E




Goal 4,139 {Continued)

.
r

Bb1ect1ve Ind1v1dua1(9) ' Behéviof'

Time Heasurgmeﬁfff'f/fir\hriteriqgg_ ;

External
Evaluation

4,1394 :-Mocal Distr1ct Task *Wi11 develop.a
. Force Teams. »  tomprehensive ca-
. 4 reer education
.. plan.

“

10/1/75 8 ouy of 21 LEAS « A1l 21 LEAs will
presently h have a‘plan devel-
career educ 1on oped by October 1,
plans in’the devel- 1975,
opmentai stage ~

Site ’
(Frequency
count).




? APPENDIX 8 .

Career Edﬁcation Questiennaire

wizh ‘Cross-Reference List
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. - APPENDEX.B

.. Carefr Education -Questibnna{_re

with -f_f;*tisa eference List . -




AREER EDUCATION QUESTIONNAIRE

e .
(Cross-reference List)////’

Objective’ Identification . & .

4.1371. . - Planning District
4,1372 Planning Distyict-
4,1391 . Planning District
4.1311 " LEA Teachers
4.1362 LEA
4.1393 | . "LEA . ]
4.1324 . LEA Counsé?or
.4.,1351 ' ~  LEAR# o
4,133} . LEA Teacher ;)
4,1385 i LA . .
4.1332 - . LEA Teacher Representative
"4,1394 - LEA -+ & - 0,
#4.1331- - LEA Counselor,
3:1361° - LEA
04,1314 . - . LEA Teacher .=
14,1342 . - CAEA -0
4,1321 * g LEA. Tounselor
4;1331 LEA Counselor
4,1383. » LEA
4.1341 . - LEA" CounseTor
-4,138) .. . ‘LEA, _
4.1331 - LEA Teacher
3.1335 .. LEA . .
4.1312% - ' .LEA Teacher
-4,1322 ' LEA
4,1333 .+ 'LEA Teache¥
4.1313 : LEA Teacper
gzeat 0 LEA
o, . 4.134] : oy, LEA
- 431392 .0 - YT LEA
r4.1312 - © 4l LEA
4,1382 ~ D LEA
4.1352 ‘LEA
61323 | 4LEA G
. 4,1353 . LEA
4315 - .+ LEA ]

4.1354 ° cq*\htEA .
4:1316 A Teachec,Repres ntat ve .
4.1334 * . _LEA. Counsglor’ © a
§.1386 -, LEA Adm}pistrator SN







ﬁ“
=%
; ‘*Q"é

2, N
dey ,
o

. ) . fd . [
CAREER,EbuchTrou QUESTIONNAIRT
' s

Fl

PLANNING DISTHICT:,

-

CDHPLVTED BY:

" I.. Please provide the following ihfqrmationt

Number £ Local %iucation Asency teaohers

Numbﬁr of Lopal Fﬁucation Agéncy ",
administratorstt........................
) LAY 3

1

Number of. participating LocaT Fduchation . ,
Agen'01eslo‘ppoooo_ooooo'.oo'oool/oooo,ooooooo / .
- . . . ‘. . ; .
----‘---ﬁ--hﬁ’“‘-:-‘”d”’“%”““‘--’-:---“:-.*-.’---’--’-

Participants 4, t&ﬂlanniné District: ~

Specify roles:' s

E Y

II.‘-It poasihle that - ¥n completing the queationnaira”there
- Will™be ‘some difficul'ty, in responding to,ah item,' If the
question 1is dhfinit ly not related to you Rianning district
then please check the cdtegory Not Applicable. If you are -
uncertain about the question plegse check the categoty.
. ow, If the quesfion ¢9Q§ app&y to your planning’
‘ district then respord appropriately by providing the
reQuested inférmatipn.

v




. Have you,- f% coopergtion with selected career education
leaders in the Local Eduncatibn Agenclesy devegoped ‘an
'occupational informatioﬁ Syabem? .
Yes . .
. No ’ .
.y % » Do Not Know ~
y o . Not ﬁpplicable ~

It the responae to queatio ne”is yes, have “you’
‘an ocgupattonﬂl information ystem and community reso
bank? . ' ) .

Yeé.

No -

Do Not ¥Xnow .
Not Applicable -

Have you organized a plan for facilitating the syatemat
planning of career education programs?

-

Yeg

Yo Not Know4
Tot apsiicable

it

o Not

o o Eumbe; Know Applicable

“ow many 1acal education agency

ic

No - A NG I

Not

N\

teachers have implemented at
least one infuaed urit with all
T of their atudenta? .

' Hiv mary 1ocal education agencles ' i
e T@ rdered or created and .
adopted & prioritized list of.
goals and objectivea?

How many 1oca1 education agenciea

have 1mpa¢mented 8 caregr
education plan? ’

How many loc#l eg;catfon agency

cotingelofrs have implemented &
career ejucation project?

+ . s q "
How mgny local edycation agency

boards of educetion have adopted
learner céreer eﬂucation goals?

-




How many teachers in each local -fﬁ-
gducation agency have receiﬁbd ate
leagt four hourse o% dareer
‘educétion inservice?, , 5

*

How many local dist task*force:
"teams have comducted)a weeds
assessment of caree; ca%ion? '
How many local edweation ﬁgency

.- teacher representatives have
- apBiated teachers develop and
1mplement career education e
strategies? .

"12. How many locsl education agengies

have developed a comprehensive
career education plan?

%dr many counselors. have respon&ed :
in & pogitive. Tanner to he’ career
education 1nservice? ‘

-

* How many local education gencles
"have involved ‘students, fdgents, °
community pembers, teacherg ang
administrators th organizi
career development goals féri

a
i

“ . a.,  butlding ie%el
- . t, grade level’

.‘2.‘ _ ; e studenb level

212. How many local education agency
. teachere, have listeéd a_ 8kill they
wigh students to-efyomplish?

16. Ho¥Ww many local eduqation egencies
have involved organifed citizen
. Broups in a program of community,
' awareness. end aptive particibation
in local ca;eer educetion projects?
- L %
“1?. How many local education agency
. counselore have defined goals for
- " icareef.guidarice and -hhve deviged
. & plan_ to moPLly theirﬁiuidance
. program to incorporateMareer
. education goals and objectives?‘.

[




e ‘Do Not . Mot y
. Number “Know . Applicabl:

unselors in each local
‘education gency have recejved at
-least fou hours of career
education ingervice?

& .
Ho¥ many local education agencies -
ve avaluated "their first year
°career .education-activities?
How many local edﬁcation agency
teachers have ldentified and
,demonstrated'sgaatqgies-that ex=-
pand’ utiljization' of community
resources in gareer educdtion

K . 'instruction and guidance? A
. 21

“How many*local edudation agencies
* 7 Rhave participated in an evaluation

- - ~and modi?ication of career
- education Drograms?

"How mmny teachers héve responded
in a pesitive menner'to the
career education inservice?

How'many” locel education agencies
--have deeignated & local caresr
education. leader te work with

. project peraonnel?

Fow many local’ education égancy )
- teachers have incorporated 'starter.
. 1tsts of objectivea?

wa pany lo¢al education agenclies

hgvesubmitted reports on the -

wycéesa of "the stratezy deemed
cxéhpropviaue %0 imaiiment a..’

\carger/_g_xic}ance p¥Sgran?

““2 Y, "
6. Yow pény local edugcation agency

. -teachers have been trained to
_edaune taachdk-leader roles?

Y
"{ 27 wajmany lodal educatisn agency
) efs have imvlemented at
loa¥t two career education
iﬁfgs;pnxiessons to date?,
\ = L} - . .

-

..




+

- b
™

. 28, - How many loeal édu\ation agencies

v " have designed, developed and

N4 adpinistered a career education
personnel“competpncy evaluation ~ .

Y ingtrument?

29. How meny loggl eduq&tion aghney
counseliors ve identified and
damonstrated strategies thal ex-
pand utilization of communidy
.resources in career education
1nstruc§10n and guidance? .

30. 3 How many local education agencles
have comnleted‘a career educsg¥tlion
plan?

’ v
31. BHow many local education agency
courjseldrs have incorporated
stantaer listz of objectives?

- 32. “How many local education agency
representatives have participated
in the developing.and testing of-
a career development curriculum
~—"evatuation instrument? - -~ ~=- ’

33. How many locq% education agencie
N have developed student goals end
o objectives in . career development

34, " How many local education agency
© epunfelors within the planninz
district have developed a ¥ritten
plan to lmplexent a career
education guidance program?

Bow many.local education agencles
" haves. involved students, parents,
cokhmunity members, teachers and
g#dministrators in the development -
of Q career zoal Betttnz?process?

How many local edubation agency >
teacher representativea have
degfgned’, developed ard piloted
a oomplete getlof fifty minwe
unlts of ctarser development
“4ngtruction.for sach grade level
~ and subject matter area? . .




. Do ﬁot
Numzber anw~

H%w,ﬁén% 1qgcal district task force

S

- Not
Applicable

teams have developed and priori-
tized career education goals?

-

How many local educatlon. agency .

teacher representatives haye

* .designed, developed and piloted

ane grade level or stibject mattef
.curriculum ¢option for each grade
level and subject metter -area?

‘How many local,edﬁéation agency
_personnel have participated in a
curricéulum infusion workshop:

Tgichers
b. c naelors

C. Btrators

How meny local education ggency
personnel have developed career
education goals in mathematics,
gcience, Inglish and social .
studies at district and eeachér
dlevel:

teachers

sdninigtreators




o
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. " APPENDIX B

Career Education Questionnaire

with Cross-Refe\re‘nce'bi"it )

A ’
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-




CAREER EDUCATION QUESTIONNAfﬁE

(Cross-reference List)

Pbjective Identification

4,7371 . Planning District
4,1372 Planning District
o 4.1391 : Planning Oistrict
4.1311 LEA Teachers
LEA
LEA :
LEA Counselor
LEA

E Teacher Raepresehtative
. Y
EA Cbunse]or /ﬁh L
LEA
LEA Teacher
LEA .
LEA Counselor
LEA Counselor
. LEA
LEA Counselor
LEA
LEA Teacher
LA -, -
LEA Teacher
LEA )
LEA Teacher
o-EA Teacher
LEA
"LEA Counselor
LEA
LEA Counselor -
LEA -
LEA .
LEA CounSBIOr e -
LEA - Cr ]
LEA Teacher Representative *
LEA
- LEA Téacher Representative
LEA Counselor
LEA Administrator




I
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£

b

i

CAREER EDUCATION QURESTIONNAIRE

PLANNING CISTRICT:’

COMPLETED BY1

DATRY

v,

1. .Pleqpe provide the following information:
’Numbér of Local Rducation ncy, teachers: .

Number of Local Blucation Agency
v .counaelors‘.................’...‘.......".

Number of Local Sducation Agency
teacher I‘epreaentati?eaz. TR Y]

Number[of Local Education Agency

- adml iBtratorSlllllll’llllllllllllllvf‘bgll

Number! of participa;ing Local Education
Agencieslltlllllllllllll‘.lllllllllllllll

Participanté in the Planning District: ' ,

Specify rolej: - ] Number

[

II. 1t -is possible\that in completing the questionnaire there
w11l .be some diRficulty in responding to an . dtem. I¥ the
guestion 1s def¥nitely not related to your plenning district /
-thgn, pleese, chéck the category Not Applicable. TIf you are .. |
uncertain akdut the guestion please check the category
'+ If the question does epply td your planning
iatrict then respond appropriately by providing the
r?quested information. . )

!' .5 .__\-“ . }




P R :
Have you, in:cooperetion with gselected “4areer education
leaders in,the Local Eﬁucation Agensies,’ developed an
occupational - informat&on syatem? .
rfh

Yag. - !

L N nﬁ- ) e — -
\hht“\ Do Not Know t
. Not Applicable .

E >
‘ the responae to question one iz yes, have you ;Qplemented
-2

occupational information ayatem and community resource

o ' e
‘ 8
"N r
Do RNot Know
Yot Applicable L ) ‘ .
Have you organized a plan sor :l‘acilltating the a‘fstematic
planning of career educabion programs ?

) Yes -~ ~
No' ' ﬁ% . S
» Do Not: Know " :
! Not Applicable ' ’

I

— e — . 4 -
. [l )
" u

Al

o-‘ *a DO Not
- : : Eumbgr Egox t Agglicabla,

L

4, Fow many local educatidh amency .v\f ; '
teachers.have implemented at I el
leagt one infused unit with'all’ .
of their studenta? ' IR \*;

Lﬁ ‘ o | o ﬁBt St

-
&

How many local educaticen ageneida ﬁg‘i_
have. reordered or created and, - o
_adopted a prioritized list of.
" goals and objectiveh? * 9

Fl

Hox many local edfcation agencies N
have lmplemented a carggr~
-education plan? "

+ JJO¥ many 1ocsl educ -agenqy
ounselors have impl nted a
areer education project?

"

How many local educatibn agency
boards of educdtion have-adopted
leaxner pareer edupation goala?

..‘




. N To Not Not .
. o Number  _Know Applicable o

N []
., 1

How many teachers in each local -
education agency have recelved at
-least four hours of career
education }naervicg?

.

ﬁow many local district tasgk forece -
teams have conducted a needs
assessment of career educatlion?

How many local educatlon. akency
teacher representatives have
. assgisgted -teachers develop and.
. "implement career edug¢ation
strategles?

.
.

12, How many, local educatlon agencles
have¥eveloped a comprehensive
vareer education plan?

13. How many counselors have responded
in =a poaitivgfmanner to the career
education inservice?

How many local education agencles
have involved gtuderits, parents,
community sembers, tg¢achers and
adminlgtrators in organizing
career development goala fora

g, bullding level

bt. grade leve]

&, 8student level

\Eo @ov many local education agency
" teatRers hfve listed a skill they
wish %;udents to accomplisgh?

16, How many bgcal educatioq}ﬂgenciea
have involwved organlized clitizen
groups in & program of communlty.
awgreness and active particlpation
in ‘local career education projects?

How many localreducatloh sgency

. .'cqpnaelérs.have defined goals for .
career guldance and have devised
8 plan tapmodify thelr guldance
program to incorporate career -
education goals and objgctiVeé?t




18,

b

7

How many co
.education agency
-least four /hours o

gelorg

in each local
ve received sk
“carear

educatibn }nsarvic %

How many }ocal,-edut ation agancies

* . have evaluatew thelr first year

care

- How many looal edug
teachere have ident
demohgtrated gtrate
pend'utilization of
regourdes ,in career
ingtruction and gul

education agtivitieg?
ation agency.
171ed\ and
gies that ex-
community
education
dance?

How meny local edud
have participated 1}
and modification of
edfication ‘programs?

ation agencies
n an evaluation
career

ave regponded
+ to the.
gervice?

Bow many teachers h
in a positive manne
caresr -education in

How many local educbtion agencies
have degignatéd a 1lpdal career
education leader ts| work with ~
pro Ject personnel?

How many local educ
teachers have incor
lists of "objectives

Btion agency
pordted sgtarter
?

How many local educhtion agencies
~have .subpnitted repopts on the
success qf the strategy deemed
appropriate to implement a
career guidance program?

x

How many ibcalvedu
teachers have been

aggume t§&cher—lead

How many local edud
teachers have imple

leagt twWo career ed

’infusioh leggons tg

tion egency
trained to
er rolep?

ation ‘agency
mented at
ucation
date?




-€

TN Do Not Not .
Burber Know ~ Applicable

How many 1oeal educatiqn agencies‘
haye designed:, developed and
adminigtered (a chreer aducation
-personnel competency evaluation
instrument? i . ol

I . ’

How many locll education agéncy .
coungelors have identified and
demonstrated strategies that ex-
pand,utilization of community
. Tresources in career educati&n
.o 1nstruction and guidance°

How many local education agéncies
have oompleted a career edusation
plan? . .

How many local education agency
counselors have incorporated
starter lists of objectives?

How many local education agency
representatives have participated
in the developing and testing of .
& career development curriculum
evaluation inst¥ument?

“How many local education agencies
have developed ‘gtudent goals angd
- objectives in' career development?

How many local education agency
counselors within the planning
district have developed a w¥riften
plan to implement a career
eduocation zuidance program?

How many local educatlon agencles
have involved students, parents,
community members, teacherg and
administrators in the development
of a career goa1 setting procesa?

How many local education agency -
' teacher.representatives have -
.designed, developed and piloted
_a complete set of fifty minute & °
units of career developnent
ingtruction for each grade 1eve1-'-’-—-
and aubject matter area? ‘




‘
t el
s

“How many local district tagk force

teamg have develoDed apd priori-
tized career ed goala?

'How many local education agency
teacher repreaentativaa have -
déslgned, aeveloped and plloted
one grade level or subject matter
currliculum option for each grade
level and subjedt matter area?

How maﬁy local educatlion agency
personnel have partlclpated in a
currleculum infusion workshopr

a, teachers -
b. counselors,
! ¢, aldminlstrators

At

+

How many local educatlon agséncy
peraonnel have deweéloped career
eduecation goale 1h mathematlcs,
sclence, :nzxiah and social
studles at diatrict apﬁ teapher
level: . el

. *  a, teachers
b. adninlstrators

L.

. T'o Not
,Know

-7n
Not

- Applicable ‘

N\
o
"b
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Career Education Planning District

Naze of Intérvievee

Date

i

INTERVIEW SCHEDULE

REGIONAL; COORDINATION AND SUPPORT PROGRAM
FOR.CAREER DEVELOPMENT

’ . N
-

1. What are the.most'Rmp?rtant cbjectives of this project? (Please be as specific
as possible ). .

}

T

+
L}

ite there any other prgject‘objeccives, perhaps cbjectives which Are less important
thah thé ones you have mentioned?

. YES S 4] (Please circip.)

-

'?f‘YE&, what are these obje:tiées?

Do you feel that the objectives of the project are clearly and specifically
defined so that ygu know what has to be done?

]

YES N (Please circle.)

What changes should be made?

-
»

e PR
2.

.




-~ 4,- Do you feel-that a common purpose exists among all bersonnel involved in

the project(i.e., the intermediate school distriet and participating local
education ‘agencies)? .

T " - YES\ - NO (Blease circle.)

If N0, why doesn't such a eommon purpose exist?

Ed

Are the skills of the personnel who are currently attached to.the project at
the intermediate, level being effectively utilized in this project?
YES ‘NO (Please circie.)

r

If NO, please explain. . 4 ‘

RS ‘ . &

If the staff at the intermediate level could be expanded, what other individuals

or kinds of iIndlviduale would you like to see invélved 1n the project? Please
be as specific a% possible. .

s/

Do you feel that any of the positions at the intermediate level could be
eliminated without affecting the success of the total project?

YES NO - - {Please circle.)

If}§§§, please explain.

Is there sufficient communication between staff at the intermediate level and
peraonnel In the local education agenciea? - ) Tty
f- T -~
YES N0 ¢ . (Please circle.) "
' - . -
If N0, pledse explain.

"




- Catéer Education Planning District

L]

Rame of Interviewee

i (title)
Date ’

]
) §
. INTERVIEW SCHEDULE

REGIONAL COORDINATION AND SUPPORT PROGRAM
NFOR CAREER DEVELOPMENT .

L

. r
L]

What are the most important objectives of this project? (Please be as specific
as possible.) '

LI

.

Are there any other project objectives. perhaps objectives yhich are less imporcant
than the onea you have mentioned?

YES * RO | 7. (Please circle’)

1f YES, what are these objectives?

Do you feel that the objectives’of the péojecc are clearly and specifically
defined so that you know what has to be done? -

YES RO {Please ‘circle. ;,\

1£ NO, - :

a. What changes should be made?

.




2. In your opinion, has sufficient attention been paid in chis project to
- rarearch and development efforts? Please explain.

y

LN

10. In your opinien, do you feel that the project ahould continue?
YES - NO ' (Pleaae circle.)

. .a& If YZS, please explain and specify the number of years involved.

—_—

If NO, please specify why.

.
-
-/
s 4
—

- ADDITIONAL COMMENTS (if necessary, use reverse side)
[




&. I» your opinion, has sufficient attention been paild in this project to
:2search and development efforts? Please explain.

< ,

10. In your o"pinion, do you feel that the project should continue?

. E . YES . NO ) (Please circle.)

a. If YES, please explain and specify the number of yeaés iﬁvolved. -

N

Y

b. If NO, please specify why,

L]




Career Educatién Planning District

Name of goordinatar

4

Date

INTERVIEW SCHEDULE

+

REGION@L COORDINATION AND SUEPORT PROGRAH
. POR CAREER DEVELOPMENT

-

1. What are the most important objectives of this progect9 (Please be as specific
as possible ) . f

L

o
]

é. Are there any other profect objectives, perhaps objectives which are Jess importan
than the ones you have mentiopned? .

YES NO _ Y(Please cifcle!)

. C L
If YES, what are these objectives?

- Ay
r

1 ¥

3

*3, Do you feel that the objectives of the project are clearly and speqifically
defined so that 1__ know what has to be done?

b
- f
- YES NO (Please circle.)
i 3 : ' :

What changes should be made?.
\ r L 'C.

When should these“changes be made?




f

.- fmel that a common purpose exists between all personnel invoived iﬁ '
vi: |, .ject(i.e., intermediate school district and local education agency
perescanel)? ‘

’ . .
L B ‘ w . " -
i

oW ’% “ ._‘YES_ » oD - {Please circle.)
T If HO, why'doean't‘au&h a common purposge exist? - .'

-

5. Do you feel that the skills of the personnel who are éurrenﬁlyfworking with
. a oyou at the Intermediate level arer being effectively utilized in this project?

- 5

. - . " NO {(Pleage circle.)

-+

. 1f NO, please explain.

[y . / T e .
If rhe staff at the intermediate level could be éxﬁanded, what other indiuigggifﬁ
or kinds of ind}yiduals would you like to see”involved ih the projeet?, Please ——

be as specific as possible. '

r

-
H

. \ " - N . “ 3 ; . ‘o "' l ,
Do you feel that any of the posjtions at the intermediate level could be
eliminated without affecting the success of the total project? . AR

- . a4 . -
YES (Please circlae,)

s,

-

+ If.YES, please explain.

W




7

v-u feel that 'there was ﬂuffieient gommunhcation between your staff at
~~rmediate and pespon@el in themlocal education agencies? .

(Please éirele,)

- ' . B
. . . an

Do you feel that you have been sufficiently eupportqd by the State Department
of Education in meeting your objettives?

k)

' fﬁiease circle.)

' I NO, please speiify\why.

" In your pinion, do you “feel 'that the project | should eontinue to be funded
. by thegﬁiate Department of Education? . .

. YES NO' (Please circle.)
a. If YES, pleaee explaik‘hnd specify the number of years involved,

r
. -
™

{ b, If NO, please specify why.

“

NAME OF INTERVIEWER
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a—ry .
7 " .+

]
3

Date:

n‘: ' .
Person(s) interviewed;

» Adminisfereq by:"

- i *

-

r

SIRECT NS: 1. Circle the n:oét approEriate alternative employing the following $cale:.

W

1 = Yes,
= No,
3°=-Don't know.
4 = Not applicable,

&, =
e, . .

2. When both 1 and D gre circled, provide documentation. If no
documentation is available, iMéicate why in the space provided. -

. "

P




K E"A.° At the preSent time the fo110w1ng actit1ties have been accomp1ishe& regarding th
: des%gn, deve]opment amd px]ot testTng of one a1ternatjve instruct1ona1 strategy (method

¢ - . . . 1
l\l—

| Participants haue selected a sgecific instructional
, methodology and haye designed tests'.concer nfn% ‘the -
-de}ivery of . careper development cwrritu1u uttiizing

the seIeeted strategy s e

-

1

) j‘
-2, Participants haVe se]ected ecific 1nstruct10na1
¢ _methodology and have.pilotedptests concerning ‘the
delivery of career development curriculums ut11izing
the seiected strategy . -~
. .-' ', - -

e

Each participant has selected instructional strat-
egles/methodology from a 1ist of projects currently
being developed and/or tested in Michigan.

Instruttional personmel have tested the ut111ty of
- at least six alternative delivery systems for career
development curriculum, N

"~

fhe CDSSP has aup?Orted the {n-service agtivities
1

necessary to faciijtate the adaption/adoption devel-

opment curriculum to atternative instructional strat-
egles, : ‘

o . .i‘
- N "

The COSSP has- coordinated the in-service activities -
necessary to facilitate the adaption/adoption devel-

opment curriculum to a1ternat1ve {nstructional strat-
eglies,

* )

The CDSSP (has Supporteﬁ the acquisition of necessary
resource maféﬂaa]s necessary to facilitate the adap-

tion/adoption development curriculum to. a1ternat1ve
1nstruct10na1 strategies.

-

: - i
The CDSSP has coordinated the acquisition of necessary\
resource materials: pecessary to fac111tate the adap- 1~-*
. tlon/adoption dévelobment curr1cu1um to alternative
4nstruct1ona1 strategies !
' ‘.
\

. Criterfa for se]ection of 1nstruct10ha1 strategies
, have™been develioped around their adaptability to the \
Mlchigaa(mo_ for, career education. )

: 112




b

;A (coptinqul

10." Criteria for selection of instructiodal st?ateg?es-

have been developed around their adaptability to
_the infusion process. - '

NI

11, Written tesson b1an§ and/gf performance objectivés
are available for each grade level.




desién, development and pf{ot testing of one grade level or subject matter curriculum .

.‘ option:

].

' developmen

'by other a

Participan
rejected a

;

[} .\_ R ’
ts have examined, adopted/adapted, or
wide' selectiomof copywrited mater‘lalé

Participan

rejected a

ts have examined, adopted/adapted, or
wide selection of non- copywr1ted mater-

Pafticipa*
velopment

bl

ts have developed their own career de-
curriculum materials.

Participan
service tn

| — . 7

ts have attended CDSSP coordinated.in-

aining in caréer education curriculum
tt

£

Part1c1?ants have developed curriculum unit

materia

¥

that are flexible enough to be adapted
rea 1ocal educational agencies.

Participan
materiais
by other a

ts have developed curriculum unit $
that are flexible enough to be adopted
tea local qducational agencles.,

Participan
units have

s through a pilot test of curriculum *
shown that the materials are flexible

enough to
tional age

je adapted by other area local educa-
fies.

_

*

Participan
units have
enough to

tipna? age

tL through a pilot test of curriculum

hown that the materials are flexible
be adopted by other area ipcal educa-
ncies.

]
!

Participaﬁ
that no ex
quired.

ts have developed ¢urriculum unitsé so
traordinary fiscal procedures are .re-

IParticipan

that n¢ ex
are requir

ts have deVe?oped curriculum units so
traordinary administrative procedures
ed.

_ At the present time, ti following activities have been accomplished regarding th
i \ ) ’ ]

s,




5-8.. (continuedf,;’,*

. 'Participants have conducted ilot tests of the
currfculum-unifs to assure that no extraordinary
fiscal “procedures ‘are required.

'}_- i

rg

,' Partipipants/have conducted pilot tests of tzé
. curriculuim units to assure that no extraordi
,admlnietratlve procedures are required.

.-'Partjeipants have developed curriculum units that
‘reflectra wide variety of local district needs
yet are flexible endugh to be adapted/adopted by
d+str1cts quite different.

.. {

.i Participants have developed curriculum units that
reflect a wide variety ‘of local district needs
yet are flexible enough to be adapted/adopted by
communities quite different. .

15. Participants have developed curriculum units that
reflect a.wide variety of loca) community needs
yet are flexible enough to be adapted/adopted by
districts quite different.

-

-~ 16. Participants have developed curriculum units that
reflect a wide variety of local community needs
yet are flexible enough to be adapted/adopted by
emnnunities guite different,

17. Participants through a pilot test of curriculum
units have shown that the curriculum units re-
flect a wide variety of local district,needs yet

are flexible® en0u$h to be adapted/adopted by
districts aquite different.

18. Participants through a pilot test af curriculum
units have shown that the curriculum units re=
flect @ wide variety of local district needs yet
are flexible enough to be adapted/adopted by
cormunities quite different.

"l

€
A

19. Participanf& through a piio% test of curriculum

units have shown that the curriculum units re- ,
flect a wide vartety of local community needs yet -
. . are flexible enough to be adap /adopted by
- districts quite different,




{continued)

7 : »

20, Participants through a pilot test of curriculum:.;
" . units have shown ‘that the curriculum units re-. sy :
flect a wide variety of local community needs.yet .
are flexible enough to be adapted/adopted by ;pm—

munities quite different.

21, Al curriculum options developed have 1nff10p
_'capabilities utilizing the Michigan model

S




_gj At the present time, the following activities Have been accomplished regarding the |

'eOrderin‘g or creation and adoption of a new system {district) of career education prior- __

ties: ’ Qv
‘ ’Q ‘ ) : - .4 ‘

1.. A1l local educatiomal agencies, have identified a
career education director,

-

A11 Tocal educational agencies have designated
supporting staff in the form of career education ,
task forces, steering commlttees or -planning
oommi ttees.

All regional personnel have developed an organ-

izational scheme to reach the first-year goal of

developing curriculum options for their respec-
- tive districts.

A1l regional personnel have developed an organ-
izational scheme to reach the first-year goal of
pilot testing curriculup options fon their
respective districts.

A11 Tocal personnel have developed an organiza- )
tional scheme to reach the first-year goal of
developing curriculum options for thefr respec-
tive districts.

-
A%t tocal personnel have developed ah organiza-
tional scheme to reach the first-year goal of

- pitot testing curricylum options for their
respective dis¢ricts.

.r

y :
To develop curriculum options local educational
agency career education personnel (sfipported by
CEPD and CDSSP project) have identified target

ar¢as for, needs assessment activities. ,

A1l regional personneﬁhggve developed strat-
egies for gaining commuRity support 1n a needs
assessment program,

Al feg1a’;1 personne} have developed strat-

-'egies for involving the community 1n 2 needs
assessment program.

- 6 n

117




5¢.

{continued)

1.

12.

" Al1 needs personnel haye developed strategies for
.gaining community support in a needs assessment
progran.

-
A

A1l local pérsonne} have developed strategies for
involving the community in a needs assessment
program.

The CDSSP has coordinated the development of pro-
cedures for conducting needs assessment.

The CDSSP has coordinated the development of in-
struments.for conducting needs assessment.’
</

L]

The CDSSP has coordinated the program timing for
conducting needs assessment.

The CDSSP has coordinated the compietion seQuen-
cing for conducting needs assessment.

The CDSSP has coordinated the communication
strategies for conducting needs assessment..

Priorifi}ed 1ists of goals and objectives are av-
ailable, '




5D. At the present time; the following activities have been accomplished regarding t

developing and testfhg of a céreer development curriculum-evaTHption {nstrument:

1. Local educational a@ency participants have devel-
oped ah evaluation instrument ut11121ng the MDE
Reference, Guide, '

. .Local educational agency participants have devel-
oped an evaluation instrument u;i]izing career
development goals.

) : . \
Local educational agency participants have deve?¥-

oped an evaluation instrument utilizing perform-
-ance indicators.

Fl

. Q'
Local educational agency participants have devel-
oped an evaluation instrument utilizing the VSDE
Handbook for the evaluation of career education.

. The MDE Reference Guide has been interfaced to
arrive at a practical approach to ‘the evaluation
of career education in Michigan.

X

The MDE Reference Guide has been interfaced to
arrive at a meaningful approach'to the evaluation
» of career educatfion in Michigan.

The, VSDE Handbook materials have been interfaced
to arrive at a practical approach to the evalua-
tion of career education in Mi;higip,t.,

) Y

The VSDE Handbook materials have been interfaced
to arrive at a meaningful -approach to the evalua-
tion of career education in Michigan.

Participants have completed a pilot test on at
Teast three possible evaluation instruments_ip at
least three local educatiomal agencies.

Procedures for determining the validity of in~
struments havé been developed utilizing the

University of Michigan Institute of Socia1 Re-
search services.




Q;E, JAt the present time, the following act;titiég hatevbeen accomplished regarding the

designing, developing and adminitterihg of a career education peréonne1 competency evelu‘

tion instrument: - ’ - ‘ . )

2.

3.

-~
© 4.
/,-’
5.

6.
7.

8.
8.

10.

Evaluation instruments have been developed from the
competencies {dentified in the Career Education °
Personngl Model developed by the University of
Michigaq\\\ :

The‘Institute of Soc1e1 hesearch has assisted in
the development.of all materials,

The Institute of Social Research has assisted in
the validation of all materials.
i _

The CDSSP has coordinated the development of a11
pilot instruments deve10ped

LS y : -

The CDSSP has coordinated the administration of all *
pilot ipstruments developed.

The CDSSP has completed the in-service of local ed-
\ucational agency Personnel in the rationale for
evaluation instruments.

&

The CDSSP has completed the in-service of local ed-
ucatiomal agency personnel in the use- of evaluation
instruments.

Local career education personnel have conducted all
evaluations.

Local career education personnel have participated
in data compilations,

Local career education personnel have partjcipated
in the interpretating of the data. .

~ —




MONITORING FORM

CAREER EDUCATION PLANNING DISTRICT 7

£

Dateé:

Person(s) interviewed: . .

-~

Adminjstered by:

o ]

-

JIRECTIONS: 1, Ci%cfg the most appropriate alternative employing the following scale:

*

* Yes,
! No,
Don't know,
Not applicable,

g

*
-

2. When both 1 and D aré circled, provide documentatign. If no
documentation 1s avaiiable, indicate why in the sice provided.

'

M

12
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1A At the present time. the fonomng activit-ses have been accompushed regarding b

desiqn of careep deve]opment activities to in{gse career development toncepts {nto the

existing guidance program. ~ Y
EF : Thew@olinselors in each local educational agency
have defined the current role’ of asunsetors 1n'.

the traditional educational programs -
. .

—

'dfx 2. The counselors 1n gach locah educa»ion&] agency

,J".

have defined new roles for counselors in the
career guidance program.. ' o

., i . i
3. The counselors in each local educational agency

-
-

"8, The counselors in each Tocal- educational agency'“

- / [
/ R _have_adgpted 2 set of career development goals.

.,

/
9
PR,

. have adopted a set of career ‘development ob-
jectives +

—

- L

—r

- ‘1he counselors in each locat educational agency
 have worked with teachers at each level (K-12}
to plan strategies fo modify the guidance ? -
gram ta incorporate career devetopment goals
dand objectives.- .
6. The counselors in each. local educational agency
have implemented strategies,

N .,

k]

7, f£1assrnom teachers, have planned and {mplemented .
vaiugs c1ari{5;ation and.decisionsmaking activities,




_ 18, At the present time, the foﬂomng activities have heen accomp]ished regam}vng the

Rl

.jevewpm"rlt of a plan to implement career guidance into guidﬁnce programs at both the

"* junfor and senfor high school levels:

¥, A serles of four workshops haVe been he]d at the
‘intermediate schoo] districts.

2. Outside consultants have provided special hélp,

A written plan is available,
S




1

7 C. At the present time, the following acigyfties have been accomplished regarding the

in-service, of Jocal contact personpb] to ‘increase the skills needed to function as chang
) ’ v
agents: :

-
1

Commitments have been received from“]ocal educa-
tional agencies to_appoint career education
Teaders.

¥ . ¢

Approva] for release time has been received.

In-service sessions. for 11 local educational: )
adency career education leaders utilizing Droj- )
. eci have been conducted.

In-serv{ce sessions for all local educational
agency- career education leaders utilizing c¢on-~-
sortiums have been conducted.

Close contact has been maintained with career
education leadetrs to 1nsure successful project
outcomes.,

Local career education leaders have been désig-
nated by the local educational agencies to work .
with prDject personnetl..

—a

[]




-

.o N R , #
1.D. At the present time, thé following activities,fhave been accompiished regarding th*

involvement of organized'citizen groups in a program of community awareness and active“’-

‘."‘;articipation qn local career education pm,jects :

ty

Schooi board feaching staffs have been involved
in the deveTOpmenx of a needs.assegsment pro-
gram, / )

W &
Parent-Teacher Organizations have, been involved

in the development of ' a ‘eeds ‘assessment pro- —-___EJ/“\\_4 ; K
gram. « - - 2 3 4 -

L
L

Thé needs assessmént program has involved the
Parent-Teacher Organization as the main needs
d4seshment contact group in the community.

Individual. Parent- Teacher Organization menthers
have contacted other service ¢lubs in the area
in gathering needs data.

A needs assessment ¥ﬁstrument has beeén com- |
pleted. -

1

Data required for a needs assesswent have b
gathered.




’ S . ¥ ' ¢ * - * .
7 E. At the present time, the' following activities have been accomp]ished by teache‘r's

and-a Lggﬂnistrators regaraing the develop1ng of career edutation goa]s
. \_‘-/-‘\\ : . "

1. During.rejease time teachers’ have .worked in con-
Jjunction with project.staff to deve]op district
grade- 1eve4 goals. ., P

£+ pu—y

&

During re]e&se t1n§, fpacheré have worked in con-
Jun?tion with project staff to develop individual
goa 5.

+
]

| R

During release time, teachers have worked in con-
Junction with un§versity’ consortium consdltants
“to develop district grade- Tgve} goals, .,

During release time, tea&hefs have ‘worked in con-~ ~
Junction with un1vers1ty consortium-Tonsul tants
to develop individuaTrgoals, C L

- LY

During release time, admin1strators have-worked
in conjunction with .project-staff to develop dis-
trict grade-]eve? goals

During release t1me, adm1nistrators have worked._ -
in conjunction with project staff to develop in-
dividua) goals.

L e

Buring reIeQSeJtime administrators have worked'

in conjunction with university cons$f§iam con-
sultants to develop district grade-Tével goal

During rélease time, adm1n1strato}s ﬁave worked -

in COnjunction with universtty consortium con-

sultants to d&ve]op 1nd1v1dua1 gogis.
. 13

' 5
Career education goals have been deve1opeﬂ'for
-Hath at the dfstrict 1evp]

10. Career educa!ﬂon goals have been developed for
' *Math. at thegteacher Tevel, ‘
. , i ‘
411, ‘Car educ ytion goals Rave been developed for
- Scie the district Tevel,




‘; cape

1E.° '(;cgptinuedr

, 122" Career-edusation goals have been developed |
. ., Science at:the teacher level.i N

J R x|
13{ Career education goals have been developed
]
B

English at the district leveli.

—

|
4. C(Career education g 1s have been deve'iopedilfor
©+ English at the teachar level!

N
E‘ - ., ~ 13

15, Cgreer education goals have been developed for
Sacial Studies_at the district level.

16. Cdreer education goals have been developed for

Sacial Studies 2t the teacher level. P

e

17. Persens at thz local educational agency level
have beer jdentified fov(:rithg tocal educational
3 .

'

fn agemy plans.[+m]

ks, Lccal educational agency plans have been written, -
: {+m] . - X

-

' )29 Lacal educational agency plans have beens/adopted
- » by local boards.[‘rfn?},

Pt

. -
20, Career egucation planning ccmmitte: have been
estabitshed in & 'schéols. { If some schools

Eavi and some schools have not, please explain:)
4m I

bl




b4 "

. 7.F. At the present timz, the follueing act‘fv‘if:?eg have been 2ccompliched regavaimg.th
, ) !
developtng of an‘otcunational infcrmation system to providz information concernigg Jjop

*

" charactéri$tics-and availability:

T, Agencies possessing viaule methods 7or ¢issaminat”
ing vccupational informavion hdve been contacted.
]

gencies possessing viahle techrdaues for dis-
seminating occuvatioral jnformation nave been con-
tacted.

. Inaividuals possessing-viable methods for dissemi-
- nating ocrupational information have been con-
tacteq.

—

Iidividuals possessing viable techniques for dis-
seminating ocouypatiznal informatior have boep con-
vacted: ' .

. A svstem has been develeoed that witl function in
a rural setting.

— — >
Area studenis frave been dcquainteo.wirh tne avail-
abivily of {he system.

s

A systefi has been utilized that'wlli function in:a
rurel setting.

q




' “"\_//ﬁm
1 6. In 5 schools, 200 students (seniors) will be interviewed by counsélors for the
purpose of assessing program changes needed as based on $tudent data source-- community
,h
college and secondary program change recommendations will be made. [+m]

ﬁ - T, Conducted 1nterv1ews wl th 20D students.

2. Prepared interview fonn.

. Tabulate and analyze-data pn an individual and school
basis (and total).

. Program recommendations written.

. Program recommendations received,

o




MONITORING FORM

L]
oy Al

-~

‘CAREER EDUCAT LQRSPLANNING DISTRICT 8.

Date:

RS Perso;ﬁ;&’?ntgrviewed;

+

Administered by:

sl

-

DIRECTIONS: 1. Circle the most appropriate alternative employing the following scale:

1= £es., 1 | ' ‘P

2 = No.
3 = Don't know. _
4 = Not appiicable.

.2. When both 1 and D are circled, provide documentation. If no
documentatYon is available, indicate why in the space provided.

F oY




MONITORING FORM

CAREER EDUCATION PLANNING DISTRICT 8.

ks

. .
' j
a

Date:

Pérson(s) interviewed:

-

4

Administered by:

[ —
=

Ld

" DIRECTIONS: 1. Circle Ehe most appropriate alternative employing the following scale:

Yes.

No.

Don't Know.

Not applicable.

2. When both 1 and D are circTed, provide documentation. If no
. documentatfon is available, indicate why in the space provided.




Hsting. of a ski11 teachers in participéting Tocal educational p

accomplish as result of class partic¢ipation:

-

T,

Release -time has been obtained for'teachers to be
trained in the development of curriculum, °

'Rélease time has been obtained for teachers to be

trained in the development of the meshing in &6f -
career education obﬁectives . .

/’

1

Time has feen provided for teachers tb have work
sessions to deal w{th consultants on an individual
basi{s or small droup basis, : ‘.

K]

.
L

A pretest’concerning know]edge of career education’
has been administered.

K

-~

ished regarding the

A.post—test concerning knowledge of career education
has been administered.

A quality eva]uation of materia] developed and
carr;pd out.

b

. . A quality evatuation has been conducted concerning

the quality of materials tested in the classroom.:




8 B. At the present time, the following activities have Egen accomplished regarding th

participation of local educational agencies in the evaluation and the modification of
career education programs. >

: :;
Evaluation {nstruments have been developed to *
. assess the success of the -program at the Staff

project level.

Evaluation instruments have been developed.to

?sse?s the succes$ of the program at the District
eve

-

k

Eva]uationcinstruments have been developed to

assess the success of the program’at thé Student .
response level.

. Data for the Staff pro?ect Jeve) have been (/'**r—’f)
coliected.

N
_ A = '
Data-for thé District level have been collected.
A : -
Data for the Student response level have been
collected.

A

&

2

Data at the Staff project 1ev913have been
evaluated.

Datiéif"thé'ﬂisgrict levelahavé been evaluated.

Data at§he Student response level have been
evajuat

{




8 c_hﬁt the present time, the following activities have been‘acccmplishcd'regarding th

' deve]ognént of 2 plan to implerant carcer quidance into guidance programs at both the

Junior and senior high school levels:

i

1. A serjes of four workshons have been held at the
intermedia'te school Jistricts.

2. Cutside consultants nave provided‘spg;ia1’he1p.

.

3. N written plan is avaitable.




"‘MONITORING FORM
’

A
>

A " CAREER EDUCATION PLANNING DISTRICT 12

Date:

© Person(s¥ nterviewed:

.

Administered by:

F

DIRECTIONéz 1. Circle the most appropriate alternative employing the following scale g
L] r » . . \, )

-

Yes.
fo, _ . '

Don't know,
Not applicable. - <

]

Hnnn

%

¢ : L
2. When both 1 and D are circled, provide documentation. If no
documentation is avai]abYe._fnd1EEE? why in the space provided,

5

135




12 A. .At the pre ent time, tie fo.ﬂowmg act’iv\tws have been accompﬁshed regarding t',

ES

. incorporation of ltaeter Hsts of career deve%pme’nt and career preparation performance

LAY ) \‘ - ?'.
obje;ctives N - ./. '
‘ ) v, .
M ‘ ‘-‘ * .f'o
) 1. A train\ng ptan has been deve}oped fo’r assist'ing -
steering cgmmittees to estabH’sh' st rter Tists” of

’ db.jectives' - L /’\
: : =

"Starter 'Hsts“ of objectives have een 'lncorporated
into %ritten curriculums.

\

Sample sgtyof~pgrfomance obJecti\es have‘-beezg - T
identified for steering gomm tteesy %,
‘ﬁ o' l. L3

i -

Assistance has been given-to steering committees en-
abTing them to review the "Ca1houn1Area—‘.' Curriculum
Development Process Mode] v

t LS
b A .

. : : ; .
"Steerding committdes have been trained to adopt th'é"-*"“"“

application of the ngodel with ex1s~t4ng"loca1 district
., models. .

ot
. A

_Assistance has been given to steering committeés to
implement the model with selected’ local educa‘tiona]
agency st.affs " p :

L]

The steering committee's efforts in the local educa-
Ytional agencies have been ,monitored.

.-.
. -

Cop'ies of the final CUI"I"‘!CU'H.IITI reports deve‘_oped have
Abeen monitor'ed. . v

s’ T f a

.d'

. The effactiveness of the training program has been
determined. T

?r.' v"i
“i'

.. A report detaﬂing the “chandes for the 1975 77 trafn—

ing progra:& has been compi]ed . ' /—\

;':

A postdsurvey of teachers and couk@}loré ha\s been
Ccmducted - .




vy

. “12:3. At the present time. the following activities have been accomplished regarding t
)
. implementation of career educatio 1nfusion,1essons in classrooms:

+
]

1. A training plan has bee developed for assisting
steering ,comnittees to réinforce teachers 1n career
edugation 1mp1emqnta% efforts. )

s

2. A training plan has been develpped for assisting

« steering committees a teachers in career
education implementatd Q efforts. .-
/ -

#

3. Assistance has been given to steering commi ttees sO -
* that"they were able to ‘tdentify strategies they

would use to assi achers in their implementa-
., tton efforts. {““Etrtfc ' ‘

1

F

P

- 4, Periodic meetinds'have been held-with local edﬁcazg
tional agency steering committee representatives to
assess efforts of teachers completing Infusion
.Process Workshops. : .

s -

5. Local educational agency reports on evaluation of’ M

teacher efforts regarding implementation of career
. : " education have been recetved.

'O

6. The results of the program have beeh assessed.

A report sugbesting changes for the 1976-77 Drogram
Eemgz e

has pleted.

&

. A post-evaluation of lolal educational agency
teachers has been.conducted.




. 12 C.. At the present time, the following acFivites have been: accomp]ished regarding th

. 1mp'|ementat'ion of a career education project: s

steering comm s to\reinforce counselors in

B
_ A
1. A training plan ha en devéloped for assisting gi{ .
career, education {mple ntation effort54

Cu

-

y
2. Kk training plan has been developed for assisting
. 'steering comnittees to assist counselors in career
education Implementatisn efforts,

N

3. Assistance has been given to steering committees so -
that they were able to identify strategies they
viould use to assist counselors in their-implementa-
tion efforts. - ‘

A
s .

—

roe
4, "Periodic meetings have-been held with local educa-
tional agency steering commiftee representatives to

assess efforts of counselors compIeting Infusion
- Process h’orkshops '

L
5. Logal edicational agency report# on evaluation:of . -

counselor efforts regarding fimp

education have been redeived.
by S e

ntation of career

6, The result? of the program hqve been assessed.

o T

7. A report suggesting changes for the 1976-77 program
has been completed,

8. A post-evaluation of local educational agency
= counsel ors has been conducted.

—




...‘ et ..“ .\

"ﬂ‘ . Vas
o

12 D. At the present t1me the, f0110w1ng activities haye been accomp11shed regarding i

ld

LS

assistance provided by local educationaT agencyﬁfeacher ~leaders to Tﬁc&] educational a¢ )

eachers learning how to deveTOp ah&‘1mplement' areer education sfrategies
‘,,.\
1. A plan for ass1sting steering committees to-utiiize
teacher-ledders in loca) - ‘educatiopal agency career
education 1mnlementation plans has been developed.

’__..a

2. Steering comm1ttees have been trained to Tdentify
ways teacher-leaders can be psed in Tocal edication-
al’ agency deve]oped blans.- .

, 1 . ’ g

3. Teacher;ieaderﬁ Have been included, ﬁs resource
ple in "infusion” pﬁocess“ workshops conducted
fo teachers :

-l" . F

Teacheq;leaﬂers have bgen 1ncTuded as workshop
:assistants in “infusion process" workshOps con-
‘ducted for teacners RN
e — ——
. Periodic me£t1ngs have been held wtth steering com-
mittee representatives to assess” ~progress of
teacher-leaders, fn fulfiliing th&ir- -responsibil-
ities in the local education ®gency career educa-
- tion 1mplementation plag S
- b.4_¢ .
—— —
6. A survey of teaehér-]%aders assigting Tocal educa-
tional agency teachers has bee onducted -

-




1 ‘.. “b ' s . : -G
’ s
. 12 E E At the pr‘esent time, the foﬂowing activities have been accomplished regarding 1
training of Tocal educational agency teachers to assume teacher-leader roles !

3
!

A trainjﬂg p1an has been deVeloped for training
teacher-leaders

—

Criteria. have been. established for the selection i
of participants. . . .

' '-"I - L

The local ed cational agency teachere part#cipat-
ing in the p agram have been identﬂtiéﬁ.:e&

— . + &

¥
Resource pe0p1e needed to assist in thesprdgram
implementation have been identified. ™ °/

-

The -program has been implemented.

<

Tne effectiveness of the program in achieving its
objectives hasjbeen determined.

." A report defai]?ng'the changea for the 197677 .
program has been complgted.
L . .

A post~workshop assessment survey has been con-
ducted. e




)

‘ 12_F.. At the present time, the following aétjvities have. been accomplished regarding -

., identification and demonstration of strategies fhat expand utﬂizatiqn of community re

sources in career education instruction and guidance:

!
L

v _~t 1. Several strateg1es have been 1deﬂtif1ed to utilize
o community resources.

Strategies have b;/n 1ncorporated 1n teacher and
guidance workshop plans.

The efforts of teachers 1n progran 1mp1ementat1on
. - have been monitored.

N

‘\;7_.'
The efforts of counselorg in program implementa-
tion have been monitored.

The effectiveness of the program has been deter-
mined.

A report detailing the changes for 1976-77 has

been compiled. o '

Al -
Lo r

7. A post-evaluation has treen given to teachers.

8. A post-evaluation has been given to counselors.

2 3




<

'

12 6. At the present time. the fol]owing activities have been accompIished regarding ¢

. Tocal gducational agency boards of eclucation adoption of local educational agency leapr

LY

career education goals: -

1. A traininy plan has been developed to assist steer-
* ing committees to develop a set of local education-
al agency learner career edugation goals. -

Alternative goal-setting processes have been
identified for the steering cmnnittees.

(

The steering committees have been trained in the
use of processes they should consider when imple-

menting processes selected.

- [,
The steering committees have been trained in the '

. use of strategies they should consider when 1mp1e~ -
menting processes selected.

Steering ¢o ittees have been assisted with the
implementdtion of the processes sele ted.

The steering committees’ efforts in the local ed-
ucational agencies have been monitored. .

Written sets of the-local educational agency
learner goals adopted by the board of education
have been received.

S




.
12 H. At the present time the folloding activities have been accomplished regarding

. completion of a Tocal career education plan

.1, A local educational agency administration inservice’

. program has been developed to inform the_administra-
tion of desirable components to inc]ud‘ local

ediucational agency plans. '

-

A locat educational adency administration inservice
program has been developed that inclides strategies
to yse in developing and in implementing plans.

Alocal educational agency administration inservice
programshas been developed that includes processes
to yse {n developing and {n implementing plans.

A local educational agency administration inservige
program has' been developed that identifies resources
available to assist local educational agency efforts.

Administrators to participate in the program have
peen {dentified, .

Resource people needed to implement the program have
been 1dentified.

The program has been‘impIemented.

-

..

The program's effectiveness has been detefmiped.

A report detailing changes for the 1976-?? year has
been completed.

-

A 1iet of local educational agency plans has been
submitted to the Region X11. steering committee,

Fi
ra




12 1,

At the present time, the following activities have been |

inftial implementation of a career education pTan:

]'

2,

—

Cormitments have been secured from boards of educa-
tion whose districts are to participate. :

PR—

The participants to-be included in the training
program for steering committees have been {denti-
fied.

Pl

Training plans ha@e been develo to assist/:¥eer-
ing cormittees in organizing. structure to develop

" lgcal educational agency pla

. Training plans have been developed to assist steer-

ing committees in organizing a structure to imple-
ment local educational agency plans.
: i

Training plans have been developed to assist steer-
ing committees in organizing a structure to evalu-
ate local educational agency plans, /

Training plans have been developed to assist steer-
ing committees in- identifying activities appropri-
ate for compieting components of the local educas
tional agency plan,

Training plans
ing conmittees
assessment &nd
for the plan.

have been developed ‘to assist steer-

to ifdentify, select, and utilize
evaluation techniques appropriate

E g

Training plans
ing commi ttees
for completing
agency plan.

have been developed to assist ;teer-
in selecting activities appropriate .
components of the local educational

Training plans
ing committees
for completing
plan,

have been developed to assist,; eer-
in utilizing activities approppdate
components of the local ‘educatinal

F

The training plan has been implemented with partic-
ipating committees.




IZ'is‘(continued)

1. The effectiveness of the training plan in assisting
comittees to achieve their Tocal educational agency
career education plan has been determined

-+

12. A repoet detailing the changes necessery to strength-

en the steering committee's training plan for 1976-77
has been completed.

13. A 1ist of Tocal district goals is avgiiable.

14. Starter sets of career deve]opment obﬂectives are
avajlable. .

*
*

e

16, Starter sets of career preparation objectives are
available.




MONITORING FORM

CAREER EbUCATION_PLANNING DISTRI%Q 29

/

1

-

Da .te :

Person(s) interyiewed:

-~

Administered by:

-

DIRECTIQNS: 1. Circle the most appropriate alternative emg}?y{g;x?he fo}jowing scalc
N _\_/-'\

Yes,

No,

Don't know. ) .

Hot appiicable. e T - -

S

2, When both 1 and D are ciriled, provide'documentation. If no
~  documentatTon is available, indicate why in-the space provided.

# u onn
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29 A. At the present time, the following activities have been accomplished regarding

participation of local distriqtﬁgé}sonnel in a curriculum infusion workshop:

The program has %een designed.

The résources needed have beeq,identified.

Participants have been idehtified.

In-service for awareness has been conductéd.

= "ﬁ

Curriculum-writing has been compTetgd.r

he.

An evaluation has been1c6nducted.

4
13




l"

. 29 B, At the present time, the following activities have been accomplished regarding

~

conducting of a -needs- assessment for career education:

Local educational agencies have decided what is to
be surveyed. %

e

Local educational agencies have decided who 1s to
be surveyed, }

\\
tocal educational agencies have decided how the *:
survey.w111|be conducted,

» -
o

Local educational agencies have decided how well
resuits portray the facts.

a—




i

29 C At the present time, the fo]]owing activities have.been accomp]ished regarding

deve]oping and prioritizing of career education goals:

i
]

Needs assessment results have been collected,

]

* T

State goals have been assembled,

Area goals have_been assembled,
= - T g

. Local goals .H#¥e been assembled.

.Career education goals have been devéloped.

- .

Goals have been prioritized,

—

*




..
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29 D. Rt-the present time, theqfOTIowing actiV1txes have been accomp]jshed by. the TDc
_educatjona}ﬂggg:y teams regardi ng the mpIementatfqn of an OccupationaT Information

. ' q'....“.. .
System and ton@unity,Resource Bank: T . . &

Incentivé ‘monies have been of fered to local educa-~
tionaTNuuumies fOr partxcipation in the OIS system.

r . . -

The CRB"St"u‘ay ‘h_a%;'beeg compTeted.

ERE

The CRB Infofmatjon has been compiled {nto a cata-"
Togue,

»
- p
A1T Jocal educaf?ﬁnal agencies have been giveh a
CRB Cata]ogue




w -

i .
- evaTuatjon f first-year upreer education activities -

f
p . B .
,

- -~

1. A 10ca] asﬁessment ofeftaff ‘has been eonducted

]

2, A local) assessmept of student involvement has been
copducted.® 4 : .
/ .
s \
3. Data has been fgmpared to the or1gina4 plan

’

- w! .y

d4. The original plaw has been. if necessary, modif1ed




¢ . ' ) ¢

. 29 F. At the prese'ntjtime, the following activities hajsm?comp]sihed regarding/

developing of a comprehensive career education plan:,

-
-

Local.edﬁ?h;iona1 agency Task Force Teams have re-
celved in-service training.

, Locak educational agencies have developed a local
plan. * o

D

Local- Boards have apZLoved the bian;

*

.

.. The Area Council has approved the phdn.




" MONITORING' FORM:
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. CAREER EDUCATION PLANG#NG DISTRICT 32

‘(. .

-+

[l
. *
[ :

_DIRECTIONS: 1., Circle the most apprOpn4efe a?ternatiﬁe,emp1oyfng_the following scale:

\ L}
L}

Yes,

No. .

Don't know,

Not applicable. ’

Hnuwt

,.l.

2, When both 1 and D are circled, provide documentation, If no
documentation is available, indicate why in the space provided,

-

k)




' 32 A. At the present time, the‘following activifies have been accqmblished regarding t
. 1§fusion of adopted career development goals afiobjectives into existiﬁg curriculum:

- . H

1. Eaéh‘teacheq_has adopted a set of career develop-
ment goals. . ‘

*

Each,teacher has adopted a set of career ﬁevafop-
ment objectives. ‘e '

~

. FEach teacher has planned a strategy to infuse
- career educatibn into existing curriculum.

-

-

Each teacher has implemented a strategy with all

students.
T s
b1

. Each teaclier has desigred a program of evalua-
tion. . . )

v~ "6, ".Eath teacher has aesiéqeg a feedback system. .

*

Each teacher has designed a progfhm of matnten-
anceo . ] M

4

oy

Methods Have‘ been locally generated.
¢

¥

Methods have been locally impiemente&a'

—y—mp—

. Materials have been locally generated.

. Hﬁferiﬁis have been locally implemented.
: o . T 1 ‘. :

‘Incentibeg_have been locally generated.‘s'
/ . 1 Y L3

L
S

13. Tncentives have been Jocaily implemented. oL

."

14." The ‘plan provides low cost with maximum partici-

pation. . C : .
K ‘. — e - — .
15, The plan requires no added units or courses.

=t

« S5y
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32 A, (continued)

4 .
. 16. The plans can be used as-a h;fbﬁﬁf;for other-Tocal
. °  educatiomal agencles. . =~ <

1 ; . +

» t

a

s 17. Teachers have designed infusion units.




!

. 32.8. At the present time, the following activities have been accoﬂiplished r:egarding t

designing of career development activities to infuse career development concepts into i

Fy

existing ﬁuiaance program: i }

"1, The copnselors in each 1ocal educational agency have
defined the current role of the counselor in tradi-
tional educational programs,

The counselors in each local educational agency have
definedﬁa.new role for counselors in a career guid-
ance program.'

s

. L .
The counselors in each local educational agency have
adopted a set of career davelopment goals.

The .counselors in each local educational a?ency have
adoBited a set of career development objectives.

:. The counselors<in each 1ocal educatjonal agency have
worked with teachers on each level {K-12) to plan
strategies to modify the Quidance program to incor-
porate career development goals.

The counselors in each local educational agency have
vorked with teachers on each level {K-12) to plan

\\_ﬂﬂﬂﬂ_&&rdtegies to modify -the guidance program to incor-
porate career development objectives.

. S
. 'The counselors in eagh local educational agency have
implemented strategies. .

4\-._-
¥

Q N )
The counselors have defired gbdls for career gu§%~

dnce. - o Q?.%}"‘m

a
*

The counselors have modified, guidance programs to
incorporate career developpent goals. .
)

‘ 1
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32 C. At the préseﬁt time, ipe following activities have been'accomplished regarding t

organizing and recelving of in-service based OE Jocal needs, resources, and goals:

1. Career education planning districts have been
divided into four regions. 1 2 3 4

Each region has been assigned a career development
coordinater.

% f

Two coordinators have been hired through Grant
Funds.

Two'cootglnators have been hired through K.1.S5.D.

In. the role of consuitant, each Coordinator has
assisted each local educational 2gercy to design a
career educatjon in-service prodram considering -
the infusion strategies to be used.

In the rote of conmsultant, eaczh coordinator has
assisted each locel educational agency to design @
career education ir-service orogrammconsider1ﬂg
the responsibility for planning of the in-service
program

s,

In the role of consultant, esch coordinator has
assisted each local educational agency to design a
career education in-service program considering
the responsibility for.the lmplementation of the
in-service program,

In the role of consultant, each coordinator has -
assisted each local educational agency to design &
career education in-service program considering
the responsibility for evaluation of the in-
service program.’

In the role of consulitant, each coordinator has
assisted each local educational agency to design a
career education in-service program considering
the cooperation with other curriculum development.

-




. 32 C. (continued)’“:ﬁ«- .
10.

L

wy B Ny

In the role of consu’!ﬁnt each coordinator has .

assisted each Tocal educational agency to design
career education in-service program considering
when the {n-services will occur.

In the role of consu'ltant,z;h coordinator has

assisted each local educational agency to design
career education in-service program considering-
who will be in-serviced.

In the role of consultant, each coordinator has
assisted each local educational agency to design
career education in-service program considering
who will be pre- serviced

In the role of consultant each coordinator has
dssisted. each local educationa? agency to design
career education in-service program considering

.the implementing of pre-service.

in the role of éonsultant, each coordinator has

assisted.each local educational agency to design
career education in-service program considering
the implementing of in-service.

In the role of consultant each coordinator has
assisted each tocal educational agency to design
career education in-Service program-considering
the evaluation of pre-service.

In the role-of consultant, each coordinator has

assisted each local educational agency to design
career education {n-service program considering

the evaluation of in-service.

- T

Career education in-service has been de]ivered ac-
cording to local needs.

Career education in- service has: been delivered ac-
cording to Lghn1 resources.

™~

Career education in-service has ‘been ﬁe11vered ac-
-cording to local goals.




. 32 Ci Continued)

20

Career education in-service resulted in the
development. of locaily produced programs.

Career education in-service resulted in tha

. development of Tocally produced materials.

The program has been Carried out at a low Cost.
L ]

The Tocally produced programs can be used as
models for other local educational agencies.

The Tocally produced materials can be used -as a
mode1 for other local educational agencies.

A1l teachers in each of the local educational
agencies have received at least four hours of
career education in-service.

+

A11 cbunselors in each of the local educational
agencies have received at Teast four hours of
carker education in-service,




v

%

. 32 D. At the present time, the following activities have been accomplished regarding

development of a career development goé] setting process based on local needs and re-

i

sources in each local educational agency:

£ ' &4 N
. 1. Each local educational agency not having eady
accomplished a goal setting process has organized
for such an effort.

Fach Yocal educatfona] agency has formed a com-
mittee and assigned fasks.

. Each.-local educational agency has produced an fn-
- strument, or 1nstruments, for a goai-setting
process,

tach local educational agency has distributed the
instrument for a goal-setting process.

fach local educational agencv has ta]]ied the in-
strument for a goal- setting Drocess

i
.

fach local educational agencv has intrepeted the
instrument for a goalt-setting process.

. Each local edﬁcational agency has reported re-
'sults based on the 1q?tnument for a goal=setting
. Drocess.

Priorities of action rega‘ding the gdoal- setting
process have been determined.

Action has been iRitiated regarding a goal-
setting process. ,

A feedback program has been 1n1t1ated regarding
a goaT setting process.

The goal~setting process has been prqduced

. ,.---\/"\K

The goal setting process resuits have been Ioca1-
. }y produced '




D. {(continued) ) .

13.

k]

The goal-setting process action has been locaIIy"
produced. . :

A goal-setting program of }ow cost has béen con-
ducted.

Each goal- setting process developed can be used
as a model for other local educational agencies.

All 10éa1 educational -agencies have completed
the g¥aT-setting process. -

¥

-




32 E. At the present time, the following act1v1f“93 have been ccomplished regarding ti

. organizing of career development goals for local educatwnal agency building, grade le

and individual levels: - *f

Locai educationa] adencies have formed committees
eview career development goals

¥

Local edficational agencies haVe formed committees
to review career development objectives.

Local educational adencies have formed committees
to review career development vocational goals.

Local educational agenties have formed committees
to review career develotment vocational objec-
tives. . -

Local educational agencies have formed committees
to review career development academic goals. -

Ll

Local educational agencies have formed committees
to rewiew career develoPment academic objec-
tivest

Subcomnittees have been assigned to 1eﬂ%l/sub3ect-
areas.

Curriculum guides, includ1ng syrthesized goals
have been produced:

Curricutum guides, including synthesized goals
_.have been recommended to the general committee.

Curriculum guides, including objectives, have
been produced. .

Curri¢ulum guides, including oblectives, have
been recommended.to the general committee.,

Pa—

The committees Tormed haV¢'made recommendations
" . to the Curriculum Council.:




2 E. (continued) ST

K= ®, "

: . . o - 13 + The Curriculum Councﬂ has made recomnendations
to the Board, .

L]

14, A- new Curriculum Guide has been produced.

bl

A new Curriculum Guide has been distributed to
the staff,

L]

The projected staff has utﬂized the Guide for
‘1nfusion projects .- -

Locany prodyced careér-development goals have
applicat#eﬁdu\?\a]y‘?ﬁcal educational agencies,




32 F, At’the present time, the fo]Iowiné hbtiﬁities havé bgen-abcompIish

* -

Fa

P

' “fusing career devéﬁﬁpment 1nto existing curricuium

- . . Lt a
) 1. Each locdl educational agency has designated a
flocal career education coordinator responsible to.
" the Yocal super1ntendent . L

= - ry -

'2 . Each local eddtationa] agency has created., Sn 8- 10
.member planding committee nade up of teachers
.from each level, counselors, administrators,.stu
-dents, board members, etc. - -~ .

! -y
) . Y

' The p\pnninq conmi ttee has def1ned fts réL/// SN

- encouraging café%r education planning.

o

] . £

The pianning ngnittee has surihyed,re’aurces.

The planning committee has determined needs

\ﬂ67

-

The p1anning committee hds mobr1ized _SuUppo
among eddcators.. .. ,

4
e ot

)

The planning comnittee ha5$mob1112ed support
amoiig parents. N ; N
fhe planning comnittee has mobi]ized support
among students.

WP ’ .

The p1anning committee has mobi‘lized supn! .
among the community. .

}

'°.: . w K — ;
Py * .
;?3;5____;$e p]anning comm1ttee has asiessed current pro- .

ams.-

7 ".’i‘ ' /‘Q\

g

The planntng comm1t ¢ has deveIoped a plan for
1mp1ement1hg careef educatiqg into’ instructional




. 32 F, ‘{copt! ntle‘t!)

12, The p]anning conmi ttee has develosed & plan for _
fmplementing career educafion into guidance pro- ' |
grams, .

3 - v
13. Tﬁ% career education plan consists of {denti-
fied goais for a district.

Hw-\r—i
¥

Fy

44 The career education plan consists of 1denf1-
fied obaectives for a district.

— — —r —%

. _The career education plan,provides for in-
service to develop new-skills for teachers.

I . -

The career education plan provides for in- - |
service to develop new skills- for counse10r5 I

hd i

- v

- g I

~ The-career.education plan identifies responsi-
 bilities.s .° : '

..

. T A E— ;
. The plap has been implemented, ‘
A1l local educational agencies have submitted
. .- to the gareer educaticn planning district a .

comprehensive plan for implementing a career. ed-
ucation program K-12,

.. “ 1
A11 locaT educational agencies have implemented
their ‘plan for infusing career devetepment into

" existing curricu1ums

L]
-

L3

7




MONITORING. FORM
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- CAREER "EDUCATION PLANNING DISTRICT 40

-

-

.. \;/"

-

Date: " - -t

person(s) intgrviewed:

S -

J(r
Administered by:—_

L

-

Circle the most appropriate alternative employing the following scale:

’ »

LE]
f

-

Ko, 3.

Don't know. ~

" ""'-..\_ : } 4 _,’ '. o -‘ . -
2. When'both 1 and D are ciﬁcled}‘bro?Tﬁzféﬁcumentation. 1f%0
\ﬁ_focumentation is ayai}eblq,‘inaicatp why in the space provided.
\"“\\_\, » . - . . L . \i -

.“x_i,) b &, TN . '
[ 4lq 1618

Y
i . - ] . '-.\

r
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40 A, At the present time, the fol1owing activities have been accomplished regarding
development of student goaTs and objectives in the area of career developmert accordins

the strategy outlined Jn their 1nter{ﬁyﬁqan

. 1]
+ *1. In-servicé workshops have been planned, . 1234 D

_

. 2.+ A plan has been deveTOp;\\?br identifying

personnel to generate the gsalseand pb-’
,jethes. K

Workshops have been conducted.

.- A pilot test has been conduc ted.

A set of the learner outcomes has been
forwarded to the Cafeer Education Planr
. District. o :> ;




- organizing and ‘conducting of in-service pragrams for educators designed to create awar

and acceptance tofcareer education: e

1. A plan has been developed for identifying educators
to be inserviced. ¥

Resource peopie have been identified.

. Materials necessary have been identified,

, ;
In-service has been organized.

, .
In-service has been planned.

EOrkshops have Séén conducted.

A .

The effectiveness of the prpgram has been evaiuated.

-
d—

. The workshop has been mud1f19d as deened aporopri-
ate,

A
[

. The workshoo has beer revised as deemed appropri-
ate.

LS

Participants have completed questﬂonﬁqires.




1

40 C. At the present time the following activities have been accomp11shed by the loc:
. educationa1 agency teams regardirg tne implementation of strategies deemed appropriate
to gei Jocal educational agenCy personrel to infuse student goals and objectives into

curriculum

;1. In-service wg%kshops have been'planned on infusion to
utilize .Josal educationdl aaency goals and objec~
ti ves

-

P LY

.
b

Administrators have been involved fo gain their
cooperation and support, )

.. Staff ralations have been initiated.

In-service worksheps have been cbnducted in.such a
way that ‘eedback is being received regard1ng imple-
mentaticr. .

P




kN
40 D. At the present time, the following activities have been accomplished by the Toc
educational agency teams regarding the implementation of the strategy deemed appropria

to get local educational agency personnei_to imp]emen% a career-guidance program:

1. K-12 guidance‘communication has béen egfablished. 1 2 3 & D

-
LY

L]

1_2. Guidance needs assessment has been completed.

3. . Guidance needs: as,gssment has.-bgen eva1uated by
“all counselors. ~

-

A model has been developed arith evaluation pro-
cedures built in.

Adm1n1strators have been involved. ,

.1

Staff relations have been developed through 1n- a
formation 1sseﬂ1nat10n '

u

A ﬁublic relay4;:§\qgg?ram has been‘established.

8. . A career guidance pro§>§? has been implemeﬁted.

1

8., Reports concerning the success of the strategy -
» implemented have been reteivea.




40 _E. At the present time, the following activities have been accornp'lished

regarding the infusion of adontedvcareer development geals and obiectives fato
existing currfculum: '

»

”

Fach teagher has adcpted a set of career develop-
ment gogj‘i. '

. i d \ . *
fach teacher has adcpted ﬁset of career develop-
ment objectives. % .

Each teacher has planned a.strategy to infuse
career, education in% existing curriculum.

8 .

lFach teacher has implemented a, strategy with all
$tudents,

-~
i

L4

ach teacher has designed a program of evalua-
Siofre :

’

¢ e
llach teacher has designed a fegdback system.

iy

. r’-liac:i"n teacher has desfgned a program of rﬁainlzen-
ance.

[

lethods have been locally generated.

- -

.. liethdds have been locally ifipemented.

. ‘ef®erials have been lecally generated.

Materidls have been locally im>lemented.

-

Incentives have been locally ganeratad.

‘Incentives have been locally implemented.

Yhe plan provides lov cost wiﬂ{ maximum partici-
pation. h .
i i

]
The olan recuires no added units or courses. \

-slyg




40\E (continued)

“ke plans can¥he used as a"md.e’l for other Tocal,
nducational agencies, =

Weachers f?ve designgd infusion units.

ye—
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"12. ANTICIPATED CHANGES AND/OR PROSREMS -~

12.1 Extensibn and expansion of training:

During 1975-76 a basic inservice program was developed and tested . .
out with @ significant number of staff. As a result of this '
developmghtal stage, we anticipate that we will be able to do a
. better fob inservicing ‘the same participants at a higher.skiTl

level and_train additional local school staff, More importantly,

eel tRat because the revised training program will focus+ -

more™Qn stugent outcomés, ‘student gains will be bette;'ﬂocumented

and wil] begat & higher level {n T976-77 than in 1978. -

Resource Utilization: | ' o -

During 1975-76 22encies at several differént levels and job settings
struggled to work out cooperative and effective working relation- '
ships and a functional organizational structure. Agencies dealt
with include the State Department of Education, six Career Education
Planning Districts, apbroximately 60 Tocal school districts and
approximately six universities as well as numerous community organi- °
zations.\, e _ '
For 1976-77 we feel we have ‘identified the Tay -Individuals-and
organizations to implament a truly comprehensive career education
program. We can focus on implementation, not organization.

‘VaIidation;pf Career Education Planning Handbook:

The major prodjct developed under the project during 1975-76 was
the Career Education Planning District (CEPD) Manual (see Appendix
A). - This Manual contains all the ideas about organization and
strategies that were developed by the regiomal centers to effec~
tively 'plan and implement career educatjon programs. It includes
sections on: introduction, program planning, staff development

. and promotion., A special feature of the document is its set of
actual, forms and examples developed in project schools.

L . : -
During 1976-77 we hope to validate and refine many of "the valuable
practices. Also during 1976-77 we plan an extensive dissemination
of the CEPO Marval. .
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13. DISSEMINATION ACTIVITIES

13.1 Presentation at, Inservices and Conferences

Over 500 participants have attended 1nserv1ce sessions which have
focused dn parts or all of the CEPD Manual {see Appendix A).

These sessions have generally explained what the Manual contained
and how to use its contents.” In some sessions participants
A actua!]y applied exercises suggested in the Manual.

Distributien of CEPD Manual

L4

The CEPD Manual was ‘distributed to all 53 Career Education Planning
Districts In Michigan at a special two day workshop in.June of 1976.

Additionally 250 cop1e§ were made available to other educators
through the §ereer fdycation Resource M terhﬂs Center at Michigan
» State University, East Lansing. t
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: - SPECIAL ACTIVITIES
-_14:1 Efﬁbrts to Reduce Sex Ro]e»Stereotyping ’-"-* )

The on}y\spec‘l_aj activjty this pm:}ect dea]t with was sex role

© . stecegtyping. In one of o gional tenters, a cooperativg
program was undertakeo with the Women's Center at Northern
Michiga-n Univerﬁity, Marquette. s .o
"TPﬁs prbgram dealtt pri a.rﬂx\jthwue?'easing the awareness of » -
approximately, 25 oounﬁg ors in’ Delta s Schoolc 1d,ai“t and Marquetfe

';-,1-3-».7 ! ' q Copunties conarning the forms and ,effects of¥ex role stereotyping.
)"\ o The results of this abﬂpt, -as, i dicated by the following pages,

_7 were disappointing, . It is appare that the’ target audience’ of
. - counselofs, as Indicated on the "A¥titude Toward. Women Scale”, .
is very biased, * The fact that ?“d’ donal inservice sessjonss -
ic

lanned 'badt not held alse ates a-resistance toward
cha;;% in: their attitudes and behavior. - N ‘
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o * NORTHERN MIEHIGAN YNIVERSITY

L. MARQUETT HIGANNA985S
k) * PR " .. LA
‘

WOMEN'S CENTER ¥ )
L4
POR CONTINUING EDUCATION

J.im Arc
¥
Mary Soper
.John Peterson .
CEPD 4 and 5 Carger Gurdance Support -Services Progran;,
Sex-role stereotyping component ~,

‘
L4

Janmary 29, 19?-4.

/

7”/-.
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. " N
NORTHERN MICHIGAN UNIVERSITY™
MARQUETTE. MICHIGAN 49855 ,

g F

WOMEN'S CENTER
' FO'F}; CONTINUING EDUCATION

* T ok

I became involved in the CEPD four and five Career Guidance Suppoi
Services Program«in an 'afterrthe-fact' fashion. While in a meeting with Tom
‘Pierson on October 8, 1975 at the Marquette~Alger Intermediate School ~ °
District‘fﬂAISD} office in‘Matquette, I. met John Peterson, Guidance Director

Ve at Delta-Schodﬁcnaft Intermediate School District, John and Tom briefly

outlined the scope of C.D,S.S5.P. .They spoke about the sex-role stereotyping .
, component for which John was responsible. I:mentioned that I was interested
- in being involved in fdbilitating this component. As a result of this
initial meeting, Johm did ask me ¥o help him implement a module that would
give the counsélors participating "in this project, skills in eliminating
é@x-role stereotyping in instructional materials ‘and student career awareness.
This particulaf:module is outlined wunder point three of the Program’ Review. and
. Update memo that Carl Arko sent dated October. 17, 1975. *See indéx.
»

I was contacted by “John stating that the first in-service meetifg at -
which we would hdve a place on the agenda would be on Octher 28, 1975 at the
Holiday Jan in Marquette, I was told that we would have one hour t¢ make the
initial presentation. - I never received formal word regarding this meeting
as no agenda was mailled. My only formal contact with th}g_prqjgct was and
“has" bEen thirough John Peterson. . : .

j . . i ' .

John and .I did have an hour at the Octobef 28th meeting. I w3s under .

' the impression-that this was 'the first of eight in-service megtings in which,
we would participate., I therefore choose some materials actordingly. Because'
of the time -and, distarce involved, John apd I did.not have g great deai of
planning time! However; I did ‘feel “that we were prepared to begin to build

4 a tase for the-rest of this cuﬁ%onent. We had plqgne a.three part eeediont

. N a . o+ N . i

» Materials on Title IX; ) o

2. ar assessment lnstrument Attitudes Towards Womeﬁ 1 0 .
‘3. a gqﬁded fanbesy on, the’ Generic'Han, gn\experien iq avareness. ®

. LF)} N ‘

= e S ———— b

F

L] hd L]

Mx,rationalle for beginning wrth this glided fantasy as an expérientizl
exercise fems from my basic philasoph As a counselor and,person involved
in dhe gzlping professions', I feel strongly that people ‘must .be aware of
their attitudes and‘qelues'%efore they cgn be objective in a counseling
situatipn. W&Lhis 15 especially true when We¢ begin to deal With the area of’

' gex tole)stereotyping. Bafore any movement gan beemade, people must own up ,
to their own biases and attituje. Theilr values are not{to be viewed n a

moralistic light but rlthef\\ith the idea that in order ba ap effective .
ceunselor, it 'li‘.%sentia-l .to know frou; whe‘re one is comi g ’.Bhe counselory .

-

‘f -,
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T oor. teacher can then, hopefully, be more open to heér what the student is

. saying-and askimg. It is d’ifficult ir a counseling situation to encourhge a
youj 18 women, for example, who has an interest and skill in welding to pursue
thip” as & career whén the counselor cad only perceive women-as being.in the
_ home and taken care of by her husband.” My feeling is not one;of demanding ™~
* that the cdunselors change their attitdﬁe of where womén , should be b

-t knd?'that the preference in their oym persomel life is that women be
. the home. When the counselors owa their bias and accepts them fof
then they can remain open to effective counseling with the stt®nt ag_,hlpe—
fully not feel the need to impose thEII own attitudes om-the student.

The acceptance by the counselors and' agginistrators who wefe at thiq
November' in-service was very low as imdicataed. by the qJue ire that was
returned to Carl Arko. Carl did Jndicate to me, hpwev was a commit-

* ment for him te continue with this coﬂponent. ] ¥y John Peterson
and informed that we would havg an hour tlme-block at t er 2nd in-service
meeting. ' ‘ : .

On November.ZSth john and I met with'Holly Greer, Hﬂﬁﬁn s Center Director;
Judith Russell, Women's Center Counselor and Dr. Vicki Voegel, Counselor.at
Northern Hichigan Universgty s Counseling Center to plan the December program

and ‘to develop strategy for the rest of the in-service meetings. .
-

On December 2nd when I arrived at the Hol}day Inn in Marinette, I was
informed that the agenda was filled and thaf there would be no time. for the
. presentation®that John and. I had planned. f

Needless to say 1 was ve pset

This' was compoundedpsince i never regceived an expl&ination or apolog from any

bf the people involved witb the’ plang;gg;_‘

I personally feelﬁveiﬁbxmmltted‘to continuing this sex role stereotyping
component of the Career. Guidance Support Services Prggram. I recognize that
this colponent is not being readily gpcepted by thﬁ'counselors ‘of Jithe area. I
Peel, dowever, thgt in order for chreereducation to be ejifctive! the sex role

.  barrier must be déalt with in an open.and honest n r. recognﬂze that this

. is threatening and difficult for many people. F&t this reason, I thinK,John

. .and 1 are using temperment and’ hohesty and are not pushing others to change their

\, attitud‘es and values. We are, however, atte ptiny to facilitate an.atmosphete

where we can. explore the effects of perdeiving people in 1ales tﬁat have nothing
toﬂo with :their abil.it:l..es, intgrest and talents,
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Dear. Jim: ) d

The elimination of sex -role stereotypghg is a long term
.process involving everyone with a role in education.. The
attitudes reSpons1b1e4for the continuance-of sex role
steredtyping must.be confronted in education K-12, society,
home, @tc. The problem, having grown to enormous proportlons,
must now be the respon51b111tv of all concerned with
education. . - ™.
A\

" Career Educatlon is prepared to deal with-the problemq'of

sexism in education simply by the definition of Caréer
Education. 1tself [ proprose this in viewifig Career
‘Education ‘as the attitude of all involved inN ducatlon

to live a,commltment of maxlmally‘preparlng the 1nd1v1 ua
for a life's role. Sex.role stereoryping s;gnlflcantly ,'¥
.contributes to the negdtion of this copmitment by channeilhg
individuals into careers traditionally viewed Jn. the’ basis
of the sex of the individual. The sex of the ind{vidual is
-and should be of ,little -importance in the developmént of a
career. The 1nd1V1dual must be able to éxeTeise the. r

to' select 2 life's rele regardless of the desire* of the
‘counselor, teacher, society, etc. to 'view the 1ndIV1dual
firdt on the'basis, of sex.

So’ 51gnf1CL£nt is the e11m1nat1on of sex role, stereotyping
in- educatlon that Caréer Education w¥ll not fulfill its
ébjectives until a reverse is realized, Without this attitude
change, ‘Career Educatlion will et another trend 1n
ceducation tRat hds not faithfully, approached this problem
in -education -today. ;
In the counsé16r workshops, conducted 1n CEPD 4 § 5 the
TppSe was to prepare.area cpunselors 4n 1mplement1ng the
oces$ Guide fon Career Guidance.” 1 was aware of the need’
fon 1nserv1cgng counseiors rEgardlng sex1%m in counsef1ng
‘. ¢
.

S
. i t .
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it
and asked for the time to address thls prﬂhltm at the hg'k&hops
In the ten hours that was assigned’ t3” the topic of se&x zole * |
stereotyping in the eight worksfiop, periad, 1 waa-ﬂbnfldent that’.
preliminary attitude change could JMave g sulted. The grograms
were to be presented. by Mary: Soper of t e Women” s “Cemtér it
‘Northern.Michigan University and myseif. “With zhe expert;s
the both of us have acquired regandlng th]s problem, a” successful
delivery system was_in the plannlng - ‘

The counselors lnv01::}51n thelf1rst and secong workshOps'kere
not in agreement ovith our attitudes regarding sexism in educyti
and could not justify-the time being spent on the topic., Thi

. reagtion can be expected 'of any population unaware of the probl
itself. "It was disappotntlng,go find that the counselor reactions
‘were coddled at the cost of discontlnulng the progrdms Mary and I
had developed. To present thé problem of sexism gn education to
counselors and pducators with sexist views 1is su 10 create . _
defensive ‘reactions., It is a{ this p01nt thét the purposes af . the
program would have been .obvious.

I urge that' a program in ellmlnatlng sex role stereotypes be a

*significant .part. of the Career Education/Career Guidance d:elrveryJ

system. The’ Soper Petergon, Team enthus1ast1cally offers thelr P

«

*

dﬂincereLy Yours,

.
‘< A
D T A

dotin W peterson, Consultant
Carcer Guidance .




NUGMBER:
. \h—‘ * . v -
}_ ) The statements llstcd below describe attitudes toward the
.role of the woman in society.which different people have. Therk are
“vo right ¢r wrong answérs, only opinions. “Please circle your choice
according to whethar you (A) Agree strongly, (B) Agree mildly,
« « {C) Disadrce mildly, or (D) Disagree strongly,‘with‘ each statemen%.

. . . : . \
This scale"is for RESEARCH ONLY. It will NOT be part of;
your 4ecord here. , -

. - L o*

" EXAMPLE: y .
A. ' 'Agree -strorgly = (This is always true) s
.B. Agree mildPy = (Once in & while this is true)

C. Disagree mildly = (Once in a while this is false)

~D. Disagree strongly =.{This is na‘/er true}

* -
*******t**********-*'k*********************************’*******************

. r t

1., E(omen have an obligation to be faithful to their husbands.

<§ Agred s;;;ﬁcig 3. C: == R&3SPONSE vITH GLENTEST
gree mildly
C. 'Dlsagrea mildl FQeQ\AEUQ}jﬂ :

p. Di sagree stro**g,ly

- .
[

_Swearing and. abccemity is more %:epuls‘ive in the speech of a
_. Woman than a man. g

. A. Abree strohgly : ‘
C-a—';__nisagree-mil'dlg )
D. - Disagree strongly .-

]
[3

? satlsfactLQn of hez,nusbaﬂd's sexual aes res 1§ a fundamental
igatLOn of every wife.

-

.. Agree strongdy

Disagree e 1d 1y
ag‘ strOngly T

N
/ 4., Dz.voe(t:ed men should help "suppory} their chlldren but should- nof»
/

o

be reguirgd to pay alimonyrif their yives are capable of working.

' Agree strongly’
/ P —Agree—mildly .
_"JC. -Disagree Mildly

T . D, Disagree strongly,




Under ordinary circumstances, men should be expected to pay a¥xl
the expenses while thqy're out on a date. .

. A, Agiee strangly

B, - Agree mildly

. C. Disagree Mildly :

efﬁfk“DTEagree-strongI , . . -
Women should take increasing responsibility for leadership 1n'
solvmg the intéllefftual and social problems of the day.

. Cﬁ. Agree strongly' s -+ X
B. " Agree mildly - .
C. Disagree mildly ~
D. Disagree strongly- .

It is alright for wives to have an occa51onal casual} extramari-
tal affair, "

,(fr_i_f Agree strong_x,
B. . Agree miidly

C. Disagree mildly
D. Disagree strongly

,‘i
Special attenblons like standing u Lor a wsman who comes into
_& . roon or Siving her a seat on_a crqwd d {/;zare outdoded and

should be dlscontlnued

“Agted strongly ¥
““B;- Agree mildly
C. Disagree mildly
D. Disagree strongly :
Vocatlonal and professional schools should admit the best
qualified students, independent‘of sex.

=
i‘é“-A. Agree strongly-

" .. B. Agree mildly
‘ J&. Disagree mildly
- D, Disagree strongly

[N

Both'husband and wlfe shqmld be allowed the same grounds- for
divorce. _ ) . 'R

§ s - x-
6- Agree _strc'mgl‘)j :
*B. 'Agree mildaly ’ .
C. - Disdgrle mildly e
". D. Disagree strongly

A A Y ] o;c
TB_Agree mildly).
. C., Disagree mildly
‘Disagreé strongly.




Husbandg and wives should
\ﬁaxnlly gl:xudget. -

“

{".—— " )

Agree 'stron ly
C%”: ‘Agree-mildly } *

C., * Disagree mildly- . i .

D. Dlsa ree stropgl S . S0 -

g -'g’__i,,p,y:k ) ! . ‘. ’ : .

Man shotild continue to‘%how coﬁrte81es to. woman such as’ holding
‘open the door or helping them on vf‘til theq.r coats,

. .,.\_,.\

¥

a

s A. Agree strongly T
. Agree mildly
-C. Hisagree mildly : _
D. gzDisagree strongly

1

self-support, bufl only when there are ¢hiléren to pnovide for
or when the burd 0of starting 11fe*anew after the divoree is

obviously heavier fgi the wife. Lot 0 , i'

Some women shoul%gclalm alimony not as persons 1ncapab1e of
e

*

r : \ .
B. ‘Agree mildly ' : : -
C. Disagree m1ldliy
D. 'Disagree-strong;y'

Intoylﬂatlon amnong woemen is wor se tran 1ntox&catlbh among men.
——— et 5 A
o~ A..»Agree st*ong Y
e
- {B. Agree mildly
. Disagrze miigly
.. Disagree stronglys

The initiative in datirng should come from.the man, -

-

A, Agree strongly
@- Agree ml IEIE &
, 'C. Disagree strongly .
. D. ‘%sagree mlldly " .

)

f7. aUndex dern economic COndl_lOﬁS!With woren being- active ol de
hom , Wen should share in household tasks such as washif g
th s and dg;ng the laundry. "

. _4-2“_"

O

gree strongly>—
. . gree mildly .

= C. plsqgree.mlldly .

p. ﬁisagree strongly

[y
v -

T : It fﬁ insultlng to women to h3ve the "obey"'caluse ramainiin
S ‘the maryiage sgrvlce.




“

$24,

L

i €A, "hgree strongly-?

P Y

There should be a strict marit system in job appointment and
promotlon wzthouL regard to sex.

gfi Agree strongly *
B. Agree mildly
C. .Disagree mildly
‘D. Disagree strongly

.

[

s,

& woman should kg as free as a man to propose marriage.

” Cg:l_jagree strong_y_) \ .
. Agree mildly )
C.  Disagree¢ mildly - :
D. Disagree strongly ,

Parental authority and responsibility for ‘discipline of the
childrej should be equally. dlvzded between husband and wife.
S (R, - Bgree strongly ' » .
~ B. Agree mildly
C. Disagree milidly
D. Disagree strongly
! - ‘
wOmen should worry: less about .their rzghts and ‘more about .
becoming bood wives and mothers.

L

l A, tAgree-strongly ’
Aaree mwldly

) Dzsagree strongly™

7

[

Women earning as much as their dates should bear equally the

expense vwhen they go out together.

» 3

"B. Agree mildly

C.- Disagree nzldly

D. Disagree strongly
wOmen should assume their rightfiul place in business and all
the professions along wzth men.\ i

hzz%: Agree strongly
- Agree mialy -

C. Dzsagree‘mzldly
D. - Disagree i;rongly : T/

.
A womgm shoul&’ﬁ6f,expect to go exactly the same places or to

have guite the s&ne ffﬁéd of action as a man. .
‘o - § v, , ‘ . -
A: Agree trongly , :

B. . Agree mildly. ., - ) .

_.Disagree mildly °

~_Disagree Strongly)




Sons in a family should be given more encouragement to. go to
college than daughters . R )
A. Agree strongly
B. ., Agree mildly :
C. Disagree mildly . ‘ ‘ J
Disagree strong Ly™

it is ridlculons for ‘a woman to run a locomotive and for a man
to darn secks. -~

A. Agree strongly
B, Agree mildly

Disagree mildly :
gj"* Disagree strongin\ - .

P

It is childish for a woman to assert. herself by retalning her
maiden name after marriage.

A._ Agree strongly
B, rAgree mildly
.(C Disagree mildly.
b DL Disagree strongly -

] .
, 1
SoCiety should regard Serv1ces rendered by the women workers as
valuable as those of men. : . v

-4_A. Agree stronglga/? - .
Agree mildly

L]

B
¢. Disagree mildly .
D Disagree strongly _ -~ .

i

It is only fajr that male workers sho receive more pay than.
women even for idertical WwOrK. o

. Agree strongly ' ~ ' s
. Agree mildly ‘ :
. Disagree mildly
. Dlsagree strongly‘
31. In general, the father should have greater authority than the
mother in the bringing up of children. P .

*
¢ L

A. Agree strongry
B. Agree mildly

- .c:g. -Disagree mildly__

- -

Yomen should be encouraged not to become- sexually intimate
with anyone bef'te marriage, even their fiances. '

“A. Agree atrongly
* B. Agree mildly

' ee mildly _
isagree strongl
—~—— e,

. -
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33. Women should demarid money for household and personal expenses
as a rlght rather than a glftn

.
A. ree stro .
Agree mlld}y

C. - Disagree mlldly
D. Dlsagree strongly

34. The husbana should not, be fauo§:;>g;r1aw over the wife in the
disposal of family properiy and ircome. v “y

< €a. Agree stronglv) , o
N B. Agree mildly .
¢ - €. Disagree mildly
D

Disagree strongly

e

’ L1
* '- , '\& )

- . s . N oo .
357 Wifely submission is an outworn virtue, -

<. (A _Agree strongly i ,
. Agree mildly
C. Disagree mildly

: D. Disa ree stron 1y: ‘ ,
L . g gLy . < %

—
36, There are some professions and types of 'businesses that are

more SuPtable for men than women.
Y

N

T§A. Agreeistrongi;\
Agree ml y

C. Dlsagree mlldly
Dlsagree Strongly

b ]

Women shogld be concerned with their duties of childbearing
and housetending, rather than their desites for professional
and business’ cargers. .
A. Agree strongly
B. Agree mildly
.C. Disagree mildly

(f??z_bisagree STTonglyy

‘The intellectual leadersbip of a COmmunlty should be largely
in the hands of men. . .

Y

‘A, Agree strongly ’
'Ba‘ Agree mildly
Dlsa ree mildly

A wife should maké every effort. '£ minimize irritation, a‘nd
inconvenience to the male head of the family.
B et .
A. - Agrée Strongly AN ) .
. Agree mildly

“ Disagree mildlv
D,”'Da agree. stronglv: <
» - -~ e .

»
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. . | i
40. There should be no dreater barrier to an unmarried woman having
. sex with a tasual acguaintance than having dinner with him,

hgree mildly .-
C. ' Disagrec mildly
D. Disagree strongly

Ecogamic and social freedom is worth more to woman than accepr
tance of 'the ideal of femininity which has been set by men.
_ET_ Agree mlldly

C. Disagree mildly

D. Dlsaglee strongly

® .
_Women should take the passive role'in courshlp.

. g. )Agree strongly . S
Agree mildly
C, Disagree mildly
(;ﬂﬂﬁ_nls_gree erOngly
/

N
43, On the average, women should be regar@ed as "less capable of
* contribution :to economi proauctlon than are men. - .

}. . A. BAgree strongly

B. Agree mildly

C. Dlsagqgg_gggnggy
(D Disagree mildly °

'44. The intellectual equalitynof woman with

. o
({:‘n. Agree strongly
B. Agree mildiy ) {-

C. Disagree mildly
. D. Disagree strongly
45. Woman should have. full control of their persons ahd give ori
- withhold*sex 1ﬂtrmacy as they choose, - {/ L

"A. Agree s K'A

B. gree miidly
., C) Disagree mildly. .
' D, Disagnhee strongly . . . B

N ’

46, . Th@ husband 5, 1ngeneral, no obllgatlon to inform his wife
of his fin c1al plans. : :

A, Agree strongly
. ) B. Agree mildly

._- C. ~Disagree mlldly'
‘ . D Dlsagree'stronqu
®.  &C >,

__..._---'

—— o —r— -
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. LY -
A7. There are many jobs in which men’should be givepn preference
over women in being hired or promotedﬁﬁ\‘ -

A. Agree strongly :
B. Agree mildly )

. C. " Disagree mildly

(D, Disagree strongly >

-
Women wgkhtﬂglldren should not wo:k outSLde the home if they
n 't have t» financially.
‘ . X \\

- -Agreestrongly
. B l Agree mildly

" ¢. Disagree mildl
_.v ,C_’ﬁ—"‘ Disagrge strongly>. .

nf49=- deen should be ;¥uen egfial opportunlty WLth men’ for apprentlce-.
sh:p ln the various trades,

(A Agree stronq_l,y,_ - (
Agree mildly

C. Disagrce mildly

R. Disagree stroagly

»

.
Thé relative ,amounts of time and gfiergy té be devoted, to house-
hold dutied on the one hand and 0 & career on the other should

. be determlned by personal desires and 1nterests rather;than by
sex.

Qree stron;}
Agree mildly

C. Disagree mild
.D. .[Disagree strong

+ \.. - .
51. As head of the hopsehold the husband shauld have mgre responsi- -
bility for the family's flnaﬂblil‘gkgns-than hlS wife,
\A. Agrée strongly ,-’: T ot
B. Ac¢ree mildly’ P
C. Disagre¢ mildly * 9 : _
Dlsagree strongly L . b

&

-

if both husband and wife, agree that‘éhﬂual flgellty isn't lmpor—
tant, there's no r ;’nfbdth shouldn't haVe extramarital

L e 3
% . __Agree stiongly.
. Agree mildly -
C. Disagree mildly
D. Disagrge strongly




. * The husband should be regarded as
. _the family group in all’ Imatters of ldw.’

. ) ﬁ. Agree strongly o
B. ' Agree mildly )

C. Disa
“D. Disagree strongly:

The modern Girl is entitled to he same freedom from regulatlon
,and control that is given to the| modern boy. .

1 (2 "A.” Agree stron 1y} '
gree mildly -
C. Disagree mildly :
D. Dlsagree strong%g

Most women need and-want the klnd of protection and support
that men Fave traditionally given them.

‘A. Agree strongly A
. _Agree mildly™

C. Disagree mildly

D. Disagree, strongly
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NAME: . "Regional Coprdination & Support System for Career.Development"

'XGENbY' Michikdn State Department of Bdycation

PROJECT D}RECTDR. James Hahrt i ", Crant Avard from’ Career
Career Development, Unic - Education Program for

Michigan Staté Departiment . 19?5-?6 ' :
of Education e )

Box 928 : 3200,000

Lansing, Michigan 48904 .

(517)  373-3370

Ll

PARTICIPATING AGENCIES: T
e - 1
Hiehigan State Depar ment of Education

*

Branch Intermediate Sehool Digtriece Genesee‘Intermed e Sehool Di&triet
Calhoun Intermediate School District Kalamazoo Inte ediate School Diatrict
* Cass Intermediate Scheol District Kent Interm face’ School  Distrdct
Charlevoix-Emmet Intermediate, * . Macomb Intérmediacé School Piscrict
,  School District ' S Menominee Intermediate School
Cheﬁoygan-Otsegp-?resqué Islg Disttice = ., ° “
Intermedigte School Distrigt . - St. Joseph Intermediate Sehool
Delta-Sebooleraft Intermediate . District .
. Sehool Disgiiet v

.

MAJOR OBJECTIVES:

Ll

TeXchers in participating dis riets will degign . a implement'
" career aducation activities Anto the existing curt eulum by
utilizing an infusion proe 88, ' . - r- ) M
. P
dtunselors in partieipa ng gchools will design and implement
eareer education activifies in cooperation with teaehers,
independently and/or with othr staff ot ccmmunity members.
!'
Teachers, eounselor and other appropriate.staff membérs will
psrticipate in insgrvice programs, designed to increase their
career development/ skills in organizfng, facilitating and’
delivering career development cutcomes to students. g

A » ‘ - £
' .

. Regional.and local career eduéﬁtion pérsonnel w11l uetlize
needs assessment asnd gogl~ setting Jprocesses to ﬂdentify‘
comprehensive eareer edueation program~goals. ,

“"ﬁ-_.‘-—%“y
Regional and local career edueation personnel wi}l facflitate
career education planning efforts through model‘planning pfforts
and supportive planning fnserviee. -
N - ' 1
PROJECT ACTIVITIES: . ‘ S~ <t

e . .
. ot .
. - '

1. To help teachers in’ participating distrieta design dnd implement .
- cateer education activities thag can be infused into the exist;ng

.+ curriculum, local career, educa 1on leaders will. train teschexs

. 193 %

Y,




to use a stqp-by-step curriculum ﬁhvelo-nent pracess that delivers
" both academic and carqbr develOPment coritent at the same’ time. K
! A worksh asfill be, ul:ﬂized fo train ted chers to uge thésge’ X . ) . .

'

]
e

:‘; . .
« 3. Io counselors in participating dis l:rizq“design and implement )

" . cgfeer education sctivi;ies, project personfel will' use a, process
: T i: duide for organizing career guidance. i Thi ide is currently
under. development by tl‘]le Michjigan Departmery of Education and will
be pilot-%ested with project personne during August-November,
Y +1975. An inservice workshop which will train local counselors
7 to jmplement the guide will be.held dyring August, 1975, Follow-
. up sesgions to the grorkshop are planngd. -

increase their ;lmplementa?-“' '

4. .local districtd will utf&é Michigdn Department of ducstion/process
, materials to develop a lotal needs aasessment for carger education.

/‘ As part of this process/local district steering and advisory .
sh and. p‘t’:l.or:l.t:l.ze career educst on goals. ™

\

trsining in selected areas. ot

¢

+

career education ¢
will develop a tep proce’sé\ that local districcs -n"us“e .

. . y

' )

Participating teachers will be pre-tested wit\\
state /level instrument and postwtest after completing the
sorkéhop. Further, records will' be kept of the career educa}:iorn
activities which are developed and actually implemented. Ke

of activities designed and number of activicies tested.

2. Objective 2. Following an {inservyice wox\kshop ‘vounselors will
. carry out specific process pteps. The materigls will¥be evaluated -* °
.+~ on the basis of how well counselors can folloy the suggested L
procedures, Other signglfiqa ¢ staff mémbers :1.:1 the pilot test '
/ settings will be requested tg rate counselogs on the degrae l:o ¥ .
.« " which they'carry out siggested activities.. . l

, berformance. s - .’ - b e

4

U o T4, Attaiinmef?t of .career educatidn goal develosment will be -. o .
- ' . . evidenced by adoption by local school boards, community groups . {\
- ' and tfe professiondl staff association.. . "l




v ’/'a . .
5. -Attainment of planning pbjec ives will be meagured by the number of
plans which are completed acfurately and thoroughly .and accepted

by the Career Education Planning District. -
comumcmou. - -7
- . - ai%" ’.
-. Materials and procedures ‘which are developgd by individual project

gites will be presented .and shared at monthly project coordimation’ sessions.
Other anticipated products of this project include model and completed
local district career education plans, a process.gulde for career guldance,
guidelines for organizint™and implementing an o6ccupational information system,
completed plannipg outlines for career development activifies and guidelines
for organizing a regional support system for career.education. These °
products available by Junmg, 1976 may, be obtained from thé project diyector.,
A final evaluation report will also be shared with Interested parfies.
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DEMOGRAPHIC INFORMATION: ‘ LS T 2.
_“Levels/Groups Servéd: . K-12 students > parents
Type of Area Served: *+ Urban, rural :
. Number of Persons Served: * - K~6: 75 teachers (2,000 stydemnts)’
L . S , 7-9i>75 teachers (2,000 sttidents}
’ e . . 10-12: 150 teachers (4,000 students)
- . . Parentst 200 )
. Minority Groups Served: : <NA v e
Income Distribution: . - ' NA. N
Special Populations: " Handicapped: 5% ' _
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These materials were developed pursvant §p the Regional Career, -
Development Support Systems Project, grant number 6007502399 +
funded undqr Education Amendments of 1974, P.L. 91 ~380 apptoved
by the Office of Career Education, the U.S. Office of: Educatwn,
Washington, D.C. - James L. Mahrt, Project Dxrector.

193




Michigan
State Board of .?ducation

[

&
~

Marilyn Jean Kelly Dr Gorton Recthmller
Predident

Edmund F. Vandette
Vite Prendent Sedretary

Troy tatorr Rapads Hloughton

Anpettz Miller
Trearurer .
Huztiogton Woods

" Ex-Officic Members

Adeh

. Bathar: ramouehielle Br Paul B. Henry  Norman Otto S(och-ney“ §r Barbara Rehorts Masn Wiltiam G, Miliken Ds. John W, Porter
Groge Tle . . Grand Rapids Westland Lanang . Coverner Superintendent of
Public Instruciion

. Z . Michigan *
ey i “afl CareerE‘E!ucation Advisory Commission

!

ERI

PAFullToxt Provided by ERIC

f ’“
"Mc-hn ofter Craeman Ex

wm.ﬂe‘sgercef Execolen Sec'etaf
d;%.«?‘l.ofente Ve Chawbersan
Gaveit & Adier Srand Fapas

L3
Arre Geegoty Fhat
Cav.d Landers Porhiag

Feth KOkn Laming

St Packatd POnlaE

Angelt ARGRILLE Ypatant
Cebra Barnes East Langing
Donal: L Beatty Gasgen Gy
Latk BranaP Livona

Whard O Crees Detror

Fovea Frane Hastetr

Koth Ga-dham-m: East La%aing

Patncer Seags Fam

o teed Scnge Bergland
That-as SHre St gus
Herlort N Sleitenburg Alpenra
w.n.am‘F Tracy Cotwiater
Gayl Wearmoe Porage

Toresd Zayimae Lansity

r

MICHIGAN STATE BOARC GF FOUCATION
STATEMENT OF ASSURARCE OF COMPLIANCE WITH FEOERAL LAW

The Michigan State Board of Education hereby agrees that it will comply
with Federal laws prohtbating aiscrnminaion and wilh all requirements
wiposed bx or pursuant to regulabons of the US Department o! Health.
Education and Welfare Therefore o shali be the policy ol the Michigan
State Boara o! Education thal no pérson on the basis of race. color.
1elgion, nauonal Orgin or ancestry age. sex. or mantal stafus shall be
discriminated against excluded rom participation in, be denied the benelis
ol. or be otherwise, subjected to discrimination under any federally funded
program or achvity for which the Michigan State Board of Education i
responsible or for which it recewves federat hnancial assistance from the
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Foreword

iy

As a result of Public Act 97, Careér Education Planning’Districts
(CEBDs} have been legalized and CEPD osordinators are assisting local
school districts with their career education planning.

Several CEPDs throughout Michigan "have received funds to experiment
with the coordination pf educational programs at the regional level,
These projects have developed and tested strategies for helping local
schools plan, implement, and evaluate their career education programs.

These strategies. have been ocumented 1n this manual for use by
all CEPDs; they represent suggestions and, if u5ed should be adopted
-or modified to meet local needs. - \

This (!PD manual can serve as a resource for CEPD personnel in
their efforts to coordinate career e&ucation staff development and
promotional programs.

L

s

John W, Porter
Superintenden™\of
Public -Instruction
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S i ‘glossary .. :

. - ) L] ‘ 4 ! -, B ’ s
career- ' * various Ti fe roles of !tuder?f' worker, family member,
<, .and citizen S
career education- the de]iverin§ of skills to all students which will

provide them with the ability to explore, understand,
“ ° and perform in their various life roles while learn- °
S ing, working, and 1iving: {The emphasis of career
Dl -education is career development combined with career
preparation, the academic and yocational training.)

. - . ' AN . .
career development-the part of a school program which helps individuals
.o develop the knowledges, skills and attitudes necessary

R to pTan, explore and estab11sh life roles »

chssp (career development suppart systems project)-funded projects to

. ' develop materials and‘support systems for career
e . " education particularly career development

career educafion adV1sory comm1ttee-a citizen/educator comm1ttee which

: recommends a district philosophy of career education
and recommends goals for career education programming
in the district

‘Q'

-

. career educa£16n steer1ng cbmm1ttee-an educator committee which submits
‘position .and goals statements to the board of educa-
tion. .Its major responsibility is to develop., monitor,
implement and evaluate the effect. of the }ocally
approved career education plan.

CEPD (ca?eer educat1on planning ﬂ1str1ct)-a district formally estab11shedﬁﬂ///
by Public Act 97 to imcrease communication, cooperatiom;
and planning among member -educational agencies, and
coord1nate and promote career’ education _
-
CEPD staff (fonna]) those. persons hired by an administrative unif
¢ to assist the CEPD coordinator in the regional planning,
coordlnat1on and promot1on of career edtication

CEPD staff (1nforma1) those persons 1¢entif3ed by .the CEPD coordinator to
assist in the regional coordiration of career education
(i e., local career education, coordinator,. local steer-
ing conmittees, commun1ty persons, VOTunteers etc.)

career educat1on team-1nc1udes adm1n1strators, teachers, coypselors,
media specialists, community persons, et!
may exist at the local, intermediate or
It is involved in the planning, imple
evaluation of career education.  ,

) ”

iv




.t‘

'goaTs;‘ o clear statementsiof measurable outcomes

e o
' pFannjngf *  program steps 1nvoiv:ng gettrng organized, agsessing

(L é
B

.. . student assessment the process “of detenmnmg the student career educatioo

CEPD functions- as discussed in this manug] are, career edu%ati’on
programming, staff devel®pment qnd promotio

'CUrracu1um management-a structyre deve]oped for uge by a Ioca
district or intermediate school district tojidentify
v +what is being ddue at each level of curricujum tb
. pursue- the career educat:on goa1s -of the sc!ooIf
“district

) goa1 settlng Qneeds assessment}-a.technaque for determin1ng the career

education needs of the students and _setting|goals, to- -
meet those needs = . .

evaluation- . the. process of determining if the actaons taken have-
: .~ -achieved the stated goals of a school .distrjict.
Procgss. evaluation determines the effectivepess of:
the_gﬁocess Prodlict evaluation determines| if the’
. student has learned what the goals stated, fand to
what extent, Eva1ua£ion forms the basis fdr setting
new goals. '

LI

performance 1nd1catorscmeasunements of the atta1nm\nt of goa s

1mpTementation- the program step which consists of, actua11y using
,* the technigues and strategies identified 19 the
. -planning for career educat}on " ‘%?,

v
L5

existing career educatich programs, setting goals
LR, and des:gning a curriculum hanagement structure »

program assessment-the’ _process of assess:ng where 2 careEr education
.o »program is when compared with an operational career
e . education system - . . :

A s

.promotion- " the” process of creating ‘awarenesses ‘and understandiﬂgs
' of career educatiqn among ‘target groups to. develop
support for-an operat1ona1 career educatipn system

_‘Btaff deve1opment-a program des1gned to. increase the skills and know1edges

- of the.members of the -career educattpn team

»-

N understandings and needs, as well as the results of
s .Gareer education &fforts with students
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Introduction Pub11c Act 97 of the Education Acts of 1974 lcgalhy
- " estabhshed the Career Educagion Planning Districts as
‘ the agencies to promgte, Coprdinate andvassist the Jocal’
educational=agencies in planfing,. implementing and eval-
. uating career education programs .
the purpose: N Th1s is a manual to he?p the Career ucatlon Planning
‘ st{rxct councils and coordanators meet t e-1ntent of the
Iegxs]atxon . ey, -

. . . f‘ .
- .' F) .
- .-‘t w2 _f - . ' \

- - :. ’ -

<

based . ‘ﬁt 19,based upon the éxper1ences of several developmentaI
on - : prOJects, and "a spectrum of educatprs who are dealing with °
experience. ~ v+ .the demands of p]ann1ng, lmpiemenfﬂng and evaluating careeF
) educat1on ih Mlch1gan : )
"_" o . z«\ ’ ‘/"' /u-
-~ This *is.not a 011ty statement, but ‘rather a se]ected
co]]ectmonaof\exemplary strategies and techniques that ™.
have been’ wsed in M?Chigan to get career; educatzon programs ,
funtt1on1n iﬂ .

-The manua]ew11ﬂ address the roles and structures of CEPDs
and the CEPD funttions of ass1st1ng locdl school districts
to impTement, eva]date, 1nserv1ce, and promote career educa-
tion.

- Much of thgsﬁaterxal An th15‘manua1 is based,on the
_.experiences of Career Development Support Systems Projects

{CDSSPs ). Six £DSSPs @entaining nine CEPDs have been

experimentihg with regional Suppert programs for career

educat10n ’
B

The CDSSBs are .

¢
CEPD 5 (De&ta—Schoo]craft) s -

. CEPDs 7-& 8 (CHarlevoix, Enn’:)

.« GEPD 29 {Genesae}
CEPDs’ 35, +36 & 47 (Kalamazoo; Ca?houn, Barny and Branch
and St. Joseph)
cEan {Maﬁomb) ‘ .
CEPD 2 (Kent)

Duriwg. the fiscal year 1974-75 these prOJects were
Supported by funds from.ESEA Title II1 and the Vocational
. Education”Act, 1968 Amendmerits. For fiscal year 1975-76 .
 the” CDSSPs 5§ce1Ved funds from the U.S.-0ffice of Education.

-t f""

Theee 'Pf‘OJeCtS addressed, the fo]]ow'ing_ obae&1ves- )

- To 1dent1fy the ‘serv¥ces which enab]e regional support |
and, COOFdlnatIOD-Of local tareer educatlon efforts N




SNy To foc11itate the use of the infusioh process é'
; ‘means of integrating caree? develop ant object1§k
) 1nt0 the curr1cu1um ‘ .

.. 'y -
© == To help §ehood d1str1ots mod1fy or develop career\X
" Quidance’ programs 1ncorporat1ng career development
. UngﬁthES ) ‘ ,
.*»:To deVe1op a career éducation p]anning model for
CEPUs and schodl districts.

Th1s manual vepresents the resuits of " 1nnovat1ve probiem
solvin by'the staffs and tounc1ls of the CDSSP sites and
_gther CEPDs. * ;. - . ,
" The . Before d1scuss1ng the- pTann1ng anﬂ 1mp1eméntat1on of
Assumptions career education there are some assumptions based on the -
exper1enges of the exemp]ary projects.

. These assumpt1ona reprasent some minimum requirements
P for establishing a favorgble environment for career educatTOn

monetary Pred1ctab1y,,the first assumption is monetary resources.,
resources . In most cases, money is not available without a commitment
from the community. There are cases of state and federal
funding. But these funds are generally of a temporary,
nature--aimed at demonstrating what can be accomplished
. and how it can be done. They are not intended to provide
V" 4 cont1nu1ng program support.. By utilizing techniques and-
stratégies such as those developed:by the projects and
other CEPDs,. carcer education can.be planned and implemented *
in the face of stringent monetary lim1tat1ons by ut111z1ng
the efforts of others.

staff - .. At least one person shou]d be given CEPD leves responsi-.
resources bility and author1ty.for coordinating and develOping focal
career education personnel and programs.

_ £11 CEPDs. have a coordinator. In some.cases he or she
s the administrator and staff rolled into one.

s

CEPD personnel are usually chosen for the abilities :
which aTlow them to establish contact with Tocal districts,
gain cred18ﬁ11ty and genérally contribute to an atmosphere
of cooperation. Exemplary project cocrdinators have
stressed the need for personnel with the skills which
enable them to promote the p]ann1ng and implementation of

. Career edunax1on




T i

Sofe CEPDs have a person ass1gne& theoful? time res- |
ponsibility for assisting Tocal agepcies'with ¢ teer edu- [«
_cation programming. Others have additional’s: f--increas-
“ing the likelihood of personalized contact with locdl
districts. It also frees the CEPD coordinator to'meet

administrative demands, The following d1ag?am 111ustrat§s S

three different responses to personnel n%g 5.

. . by ‘1' s “
-CEPD "pu . : ' :Pb 'IIBII

student population -l student pofiulation
- of Rt
117,000 ’ 3

-

ff person
s; {CEPD
n! tor”

CEPD “C"
student population
r k.

. .. of .

T 17,000

« CEPD coordinator
“Rorks -directly with
local agencies to

assist them in dev-
- elaping their staff
functions’




communi ty The next'assumiption addpessed i5 the necessity for
commitmént - - community commitment, which must e ist if there is to be
- career education: But "community"
It must be d1scussed on twd levels.
The first is the decis1on -making tevel. “Here, the
commitment to career education is made by the local agency
in consort with those who take an active rolg in the content
and 'dirkction of .education in that community. In Michigan,
content and direction may come from school boards, local
advisory comm1ttees parent- teacher organizations or CEPD
councils.

is an imprecise term.

40

_—

The second level refers to the contributions of expertist
from the community-at-large. This resource oftén is over-

looked, but jt does exist. This kind of comnunity commitment

can emerge tHough as the resydt of the efforts™of concerned

CEPD staffs: and local district staff, parents and local
representatives of business, labor and industry. Teachers,
students, businessmen, housewives, senfor citizens, and

other vo1unteers all can play a roIe in helping the CEPDs

meet the needs of the lo&al agency. A number of CEPD - :
coordinators feel that too little emphasis, has been placed '
on this notion of community. It is.advisable to evaluate -
community involvement in terms of human resources-available

to the CEPD--and how they can be ut11lzed

-

v ' , \ ) -

organiizational As described in Public Act 97, a beginning CEPD structure’
structure looks like this:

-

r S

State Board of Education

-

State Career Education
Advisory Commission

t
L]

CEPD council ' CEPD 6oordinat0(

2i%)




\n

. : The bd%rds,of educat1on in the constituent 1ntermed1ata '
sehoo] distritts or other administrative units appoint the

.‘.If is the responsibility of the council
. apprgve a career education pian annually,
.. educatnon plans submitted by the LEAs.

develop and

* members of the CEPD councils, as well asf:he coordinator,
0
based on the

h As mentioned in the Michigan Department of Education

=

* ~

CEPD

' ..ﬁar‘eer Education Handbook for Implementation,” a CEPD has
choices regarding organizational structure.

One "approach
Jeatures a subcomittee structure: .

State Career Education
Advisory Commission

>

,coordinator\

al

.4 CEPD council |
) .

sub. 1

vocational
education

i
sub, 2 | sub*3

genéral EBeciaI

education’ -| education

T

sub. 4

career

1 :

" development

T

Career Education

The CEPDS using a subcommittee structure often do so to
- give the CEPD council the benefit of detailed studies of
program. It streamlines CEPD council actions, but dlso
requires a firm time commitment from subcommittee members.

Another aspecf of organizational sf}ucture is that of
In one case, the agencies are asked to
* make their input directly to .the CEPD council.

Tocal abency input.

# the local agencies are asked tp make 1nput d1rect1y to—the

subcommi ttees:

In another;,




administrative
support

-~ -

access to’ .,

. program

areas

o :‘J. 'r—l i .

CEPD CEPD. cepp  [|cepd . ., | [1ocal'educa-
tion agency

coordinator — counci! council| |-coprdgnator
aa committee

I
CEPD ' CEPD. . ”

subcommi ttees] | subcommPEtaes

local education |~ . g
agency committee { ...
C ¥

To a great extent these structures“are.deteriined by the
personhel and resources avajlable and the .traditional
patterns of communication that have existed in.the CEPD.

Another program assumption involves administratiVve support.
CEPD coordingtors- stress ‘that administrative support can make
or break a.career education program even if:all the preceding
assumptions are met. - :

-~

Direct atcess to the intermediate administrafive decision- ' '.

makers is a necessity.

In some situations:the CEPD coordinators have been .
"screened”- from this access. Consequently, their ability
to reach the decision-maker in the constituent intermediate
or CEPD district was impaired.

‘Also, adminis¥rative support must come in other areas.
Local administrators and community persons must support the
efforts of the coordinator and the council. As will be
discussed later, the coordinatowr shouiders much of the
responsibility for establishing this support.

Along with administrative support, positive results °
depend on the members of the career education organization
having access to all other CEPD program areas. For a person
in say, the Special Education subcommittee, to plan
effectively and make valuable recommengdations to his or her

council, a kndwledge about the progress and programs of

vocational education, general education and pupil personnel-
services, is almost a necessity. It is impontant that CEPD
coordinators estabhsh communication 1ines to assure there

fs-a- system for communication among members of specific
program areas.

, 212.
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CEP@ council

]

pupil special vocational general *
personnel education education education

—

L3

”~

With these assumptions of monetary resources, staff re-
sources, community commitment, and organ1zat10na1 structure,
administrative support, and access to program areas stated

and defined the discussion can turn to the specifics of
CEPD respons1b111t1es

-
k4

o

* CEPD : The CEPD's responsibilities occur on two levels: The
Responsibility first comes in meeting Tocal needs. During the planning'
) process, a local district may want to do a needs assess-
ment or conduct an inservice program. ' Often the local
district wiTl ask CEPD personne] to prOV1de assistance.in
meeting these needs.

where the needs of several local a are similar,
the coordinator may assume ‘the re 1ity of providing
those services on a regional level. There is opportunity.
for regionally coordinated efforts in planning, resource
utilization, staff development and ‘promotion,.

[,

The second Tevel is a coord1na:92 }§2Ction In cases
Ons.

-
*

A key to a coord1nator s success is what kind of “person”
the coordinator is. The coordinator's most valuable tool
is oooperat1on and” the ability to create it.

The manner varies in which coord1nators ‘deal with
administrative demands and .majntain personalized. contact
with Iocal agencies. ) .

In one case, the coordinator has sk111fu11y mariaged a
commi tment from at least one volunteer in each local agency
within his 1str1ct He coordinates their efforts. One
of his techriques for insuping a close relationship between
the CEPD and the local agencies is to meet regularly with
his. contact persons and deal with mutual concerns. Also,
many of his contact persons are enthusiastic members of his.

CEPD council.
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* o,

CEPD
Councij
Activi t'iesi

As local hgencies begin to develop yearly career educatﬁoh

* plans, the CEPD council becomes involved. Primarily it is

the role of the council to make recommendations on the
programs the local agencies propose. The CEPD council will-- °
on the basis of local plans--design a CEPD plan which
facilitates LEAs achieving their identified goals.

In addition, CEPD councils can engage in the following ‘
kinds of activities:

-- assisting local districts in goal setting hf promoting
community and parent response -to surveys »

developing promotional- campatgns for all local media

giving awareness pneggntations to local civic groups

-= assisting in community respurce assessment e
& Gt .

ol .

--— identifying and encouraginé local staff whpse programs
reflect career education planping and impiementation

Exemplary projects have developed techdiques and strategies
that can help CEPDs meet the needs of local agencies. In view
of this, it might be possible to describé a third deveT o
responsibility for councils and coordipators. That i§ the
coordination level with other CEPDs. As méntioned €arlier,
other CEPDs should be considered for the wealth of’exper-
ignce they can Prdﬁide your CEPD. The following chapters
will concentrate om'thé specific functiops CEPDs can perform.

AN
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setting goals
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CEPD Manual
Chapter Il -

Career Education Programming
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Education ‘cess. “As a career education program develops, those respon-~ -
Programming sible for that programming must concurrently become prepaféﬁ
: to deal w1th additional refinements of the process.

+ . ) \
. . .Career Career education programming is a relatively cemplex pro-.

‘ Therefore programming and staff development must be’
coordinated. As each step in programming takes place, Tocal-
and CEPD staffs must have the awarenesses that facilitate

‘ effect1ve programming steps. : . .
Figure "A" bfeaks down programming into three stages and
six ‘steps. ‘At the same time, it shows who nust know and be

- committed to what to complete those programm1ng steps and

stages.

The three stades of career education are: E1anning. -
implementation and evaluation. They are the responsibility
of the Tocal educational agencies. The responsibility of
the CEPD and its staff is to assist in those efforts. The
primary responsibilities of CEPDs are to-assist Tocal
school districts in plamning, implementing and evaluating
career education and to coordinate staff development and
promotional programs. . .

In figure "A" "the first column contains the process steps
and stages. The second column shows who must be involved;
and the third column.shows what awarenesses those persons
must have for the program steps to be realized. -

Getting - CEPD career education programming begins -with the CEPD-

Organized coordinator. The coordinator's first step is to identify.
the CEPD staff which may consist of persons hired by the
ISD to coordinate career education activities, or it may
be the local career education coordinator. The second is
to establish a working relatﬁonship with the CEPD council.
Before the first process step in programming, “gett1ng
organized," can take place, the coordinator must insure -
that the staff and council have fundamental awargnesses of’

the phiTosophy and organ1zat1on of career educat1on in
Michigan.

With the above as a base, the CEPB staff can-begin to -
offer assistance in delivering those fundamental aware-
nesses to the local career education conmittees and staff
by coordinating 1nserv1ce programs

When these groupg, have become aware of some of the
implications of career dducation{in Michigan and have
- made a commitment to the concept the dnitial organiza- "
tiona) structure for career education has been initilated.
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figure A
.g Career Edutatwn Prograj

PROGRAMMING STAGES ' } ST

ing

EVELOPMENT

process steps particfpants

outcomes

CEPD personnel

| LEA CE committees
CEPD council

.LEA staff

I  getting
organized '

CEPD_personnE1
LEA CE toordinators

LEA scheol boards
parents and community -

LEA adm1n1strat0rs/staff

aware of and

- understand the )
" career education concept

\conm1tted°to K

career education concept

R . L e T .

II asséssing the
existing
careeriﬁMcat1on '
program . 1

JLEA staff -
CEPD ‘staff

sordinators ‘.-:,‘-‘

. . ™o omy. " N
~.afHa ssYOf how'a L
- ¢ < comp ensive carger

‘y.education program’ .
deve}ops o

K

LEA CE committees
+pBEA staff
CEPD staff

Il settihg'gpais

A

\‘

undbrstand how to, .~
forfulate and utilize
career education goals
and perf. indicators

7

‘LEA CE committees/

IV ’designing a
curriculum committees

<~ cgrricul um
management
structure

<

utilize structure-to
identify weaknesses and
strengths of career
‘education program

¥

] ‘teachers
4 counselors
support personnel

"identifying
and implementing
strategies to
develop the
career education
. program

/

O - EmMImMm e = —

develop understanding
and skillis to implement:

instruction
career exploration -

, career guidangé '
0IS
p]acement/f0110w—up

" ommunity & commercial
resources

implement prodram

v -

A

administrators

teachers
‘I coinselors

support personnel

VI evajuating the '
career education
program ‘a

. understand how to evaluate:
--studént product outcomes

--pifgram/process outcomes

{
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“Fhis: 1n1t1a?*organ12at1on sets the stage for one Tas[‘step
in forma] organization--organizing a citizen's advisory .com-
mittee. ' See the MOE "Handbook for Implementatiog,” Section
111 "Organaz1ng for Career Education,”. for a discussion of -
- organ1zang -the Tocal adv1soryacmnn1ttee, and a d1scuss1on of
its const1 tuency . L
-~ This organjzat1ona1 beginning estabQ1shes a framework for
1n1t1at1ng the rest of ¢he p1ann1ng process St&pSr

E

-

Program .+ In"figure “A" the f1rst stage of career éducation program-
Planning v - ming is’planning. "The first step in planning as d1scussed
previously is\"getting organied.” Once CEPD ‘and Tocal.
“organizing has begun, these groups are ready-to initiate
* -+ the second step of programming wh1ch is assess1ng the, ca-
’ neer education. program . .

Assessing. ' The CEPD can he usefu1 in ass1st1ng the Tocal educat1on-
the . al agenc16§ in determining how their.career education
existing program is developing. To do this, lo€al agencies might.
career | "~ employ an assessment.tool for aaa1y21hg their existing
education career education programs.
progranm :

—”

Participants doing. the assessment will become fanfliar
" with program indicators--the benchmarks of developi
. : " career education programs. - They will also become famﬂ'lar

with the scope.and scale of career education.fn its oper-
- at1ona1 form. .
an " The followiug strategy is. desagned as' a program assess-
assessment » ment tool.  IL shbuld be regarded as an example. Keep im
0Q \ mind that cach of the examples ilTusjrated in this manual
can be adapted to local approaches tg problem-solving.

‘e This strategy is caTIed "Career Education Program
|4 Assessfrent.”

* staff =~ The general staff development outcomes resuiting from a
development - program as$sessment involve three things. The first is, an
outcomes ' awareness of the assessment too} which describes what a

comprehensive career education program Tooks Tike:. The )
second, as a-result of doing the agsessment, is an aware-
ness among the staff of how a comprefiensive ‘career ‘educatiom -
.+ program develops; the third is-the establishment of program -,
goals to.be accomplfshed durifig the next assessment period,
o« annua11y, or qug-range (1.e. , f1ve years)
. . r

L]
1
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CAREER EDUCATION PROGRAM ASSESSHENT*

a
-

“Note:‘ It is impprtant to remember that this is a suggésted assessment instrukent. A CEPD or LEA may revise,
adapts or modify this instrument in any way that makes more useful} or a more appropriate instrument may be
identified and uséd. _ . . : -

Persons. ﬁespons1b1e It is suggested that a person be identified who will be responsjble for completing this
assessment. Possibilities are the LEA Career Education Loordinator or Chairperson of LEA Steering Committee.
~ Remember: de not coilect this information until it is speC1f1ed how th1s 1nfonmat1on can be useful in making
» decisions. . ) . , . o

-

Directlons for Co_p]et1_g_th1s ﬂssessment

”

" This assessment 1s designed to he]p a local school d1str1ct ana]yze how it is’ prdﬁ;éss1ng in terms of,compre-
hensive career education program’ deve]opment : .
It is composed of seven stages of program development with several indications of progress specified at each
‘stage. . . e

H
-

The person responsible will complete the assessment by checking the appropriate box for each program indicator: , '

P,

Has Been : .
Completed - Making ©  Not . Not o
{inciude date) Progress Begun Applicable- Comments + '

Example: o ' . D g O3 - 03 . D . .

¢

' He or she should aiso write comments where appropriate to indicate level of. progress toward the program indicator.

Other persons or ‘groups can. be "involved where appropriate to. ensure an accurate description ¢f progress toward
indicators. o . 7 -

This instrument shoulid be administered period1ta11y Assessment periods may be monthTy or quarterly. .Regular
assessment keeps the Career Education Coordinator and Steering Comnﬂttee updated on new developments and pregress

made toward program indicators. i . "
* draft CE Program Assessment Jotntly deve]oped by CEPDs 35, 36, 47 and MDE personnel '
o ‘ J YAL
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FoT]owing ea h-assessmenﬂ Eer1od the Stedring Committee should review the data, estab11sh priorities and
~ identify ind cators to.wor on during thenext assessment period. , ‘

This .tool is-useful for both onnuaI agd long range p]ann1ng ‘A district can choose a fow progran 1ndﬁcators
to work on during each assessment peripd {established by the d1str1ct) + And it can lay out a serles of pro-
. gram 1nd1cators to work on_ over a Tong per1od of time (1 to 5 years}. _ . ) {

< l The' Career eduqation coord1nat d the steering committee should familiar1za themse}ves with
these pregram 1pdﬁcators and proces steps before involving staff in assessing. . Ny

»

0 Staff development is ‘an element that runs throughout the assessment and coincides w1th ea:h process
. step anng-the way.- . » R

T8 LIt s possible to tomplet® some program’1nd1cators from Step J;HSQme from Step II, and’ soma from ’
Step V simu]taneously The order of the program indicators does not meanthis is the way every
d;ftrict shou]d or. Mild progress It is Just an 1nd1cation of how it can happén, 3

® The instrument is Iong and can be mod1f1ed by a CEPD or a Ioca1 district , ) Ej

8" This tool Jgan alsy’ be used to begin art1cu1at1on between programs and proJects within a CEPD or IocaI
distriat. =~ - °

L] LI

~
&
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CAREER EDUCATION PROGRAM 1§SESSHENT

L
.k
1

R I . . ' -Has Been ’
- 7 Kk v Complete . Making Not Not .
Program Indicators - S {include d te) Progress Begun Applicabie Comments
L . . » T : . :
Step I: 1. LEA Careér Educabion Coordinator has’ ,
getting ~ been appointed by the Super"intendent. D D

_ofrganized -
. LEA Career Educatloh Coordinator has ' I
|

1dent1f1ed his/her rele and function. D

. LEA Steering Committee' has been 0
appointed and has the approval of the
Juperintendent and, if necessary, the -
Board of Educatdon.

. LEA Steering CQETittee has met and has

Cl-
o

s

determined its\role and function. ~(See
Supplement A an

Selects chairperson (i.e. Principal)

Establishes goals for ?ﬁ%ﬂittee

O 003

Forms various.subcommittees

Determines procedure for arriving, at
decisions and recormendations and how
these w111 be communicated.

»

O

Y

., Advisory Commlttee has been estainshed

and has, deteqn1ned its roleand function.
\

. The LEA Career Educatjon Steering Committee
has developed a#itten definition of the
. c0ncgpt of Career Education.

00 Oooo 0

L

i
0
O
°.

-
0
0

L
~{]

LN
oo




Has Been

| . . Completed . Making Not Not
Program Indicators . {include date)l . Progress Begun Applicable Comments

. Lod
7. The‘yorking definition of, Career Education '
has 'been related to the existing LEA ‘
-definitionfphilosophy of educatien. .(See
Supplement C) ] _ ]

. The LEA def1n1t1on has been approved
by the Board of Educatfon and is
supported by LEA adm1n1strators (See
Supplement D) ’ ’

. LEA Steering Committee has established
a communication structure with other
school and community publics

. LEA Steering COnm1ttee has a plan for
the professional development of the
staff. (See SuppIement E)

. The first stage of the Profes
Deve]opment Plan js implementey:
outcome - staff is aware of an
~understands career education concept.

Step 11 , . LEA Steer1ng Committee understands the
. assessing exist- elements of a comprehensive Career
ing career edu- Education Pregram. {See Supplement FT ]
cation program -~
T 13. LEA Steering Committee and staff have
identified the role and fupction of
members of the District Career Educa-

tion Team, including:(See Supplement G)
- Board of Education

- Career Education Coordinator

-




Step 111

.

Program Indicators

14.

' Setting Goals _

M

15,

16.

Has Been
Completed Making

(include date} Progress

Administrators

Teachefs

Counselors

Parents, and Community
LEA Steering Committee is aware of a
process fer setting Career Education
goals- . r

LEA Steering-Comittee has implemented a

T
0
O

u—7

i [

goals setting process. (See Supplement H)

LEA Steering Committee has communicated
the set of goals to staff, Board of
Education, students, and comunity.

. LEA staff, teachers and counselors have

been inserviced on how to utilize goals
and how to write and utilize performance’
objectives: {See Supplement 1) -

- Elementary Staff

- ‘Middle Schodl1/Jdr. High Staff

.- High School Staff
. Staff at each level has identified which

oals they are responsible for or share:
?See Supplement J)

- Elementary Staff '

]
L]
0
o
L
a
O

Hot
Begun

-

Not
Applicable:

Corments

¢




Step IV
designing
curriculum

management

structure

!

=

Has Been
Completed - Making'
am Indicators - . {include date) Progress

Not
Begun

Middle School/Jr. High Staff N
High School Staff s .
EA staff (teachers and counselors) has '

ritten performance objectives for all

oals they are responsible for or share

responsibility for:

- Elementary Staff

- Middle School/Jr, High Staff

- High School Staff

. LEA Steerxng Comm:ttee has 1dentified

a curriculum management structure to use

. (works with curriculum comnittee if one

exists).

. 'LEA 'Steering Cann1ttee has interfaced

school district ph11050phy with goals, ]

. LEA Steering Committee has written exit

competencies for each goal.

. Staff has identified goals and listed

student performance objectives for those
goals they ate responsible for or share,

. Stdff'has identified where these goals and

objéctives fit in the curriculum manage-
ment structure. -

D.
O

, Not -
Applicable

O

Comments -




Step V'
{dentifying -
strategles to
develop ’
dareer education

27.

L]

. Has Been
., Completed .Making

Prégﬁﬁﬁindicatorsi U R _ {include_ qate)' Progress
. 25.

. A process for-training'teacﬁers ta use the.

Not

Begun

Net

Uti 12139 the completed curriculum
manggement structure, LEA Steering |

A

. Cormp! ttee has identified dreas of

ength and weakness. " ] -

. Staff has identifiéd strategies’ to develop '

areas of‘ident1f1ed weakness
INSTRUCTION * # C

A process for training teaéhers‘to use .
infusion’has been identified as well as

. possible workshop formats, trainers to be
.used, ggencies to conduct the training

(i e , CEPD or ISD) s

) e

. Materials for ut111z1ng the infusion

process, have been identified and are
ava11ab1e 4? )

. Interested staff has been trained in the

nfusion process. :

.- A program of follgw-up and support for the
. staff is implemented by LEA Steering

Commi ttee.

CAREER EXPLORATION

._Staff is aware of the exploration concept. []

o

concepts found in an exploration program

have been ‘identified-including goals of . |
inservice program, possible workshop fpr-
mats, trainers to be used, agenC1es to

: conduct thé tra1n1ng. s * @ N O

. Applicable’

Comments




.l
—

" - A Has Been T
Completed - Making: _ Mot . No ..
Program Indicators ' jjnc1ude date) ' Progress . 'Begun  Applicable tomments

33. Materials for developing the explor-
ation program processa&s. have been
- identified and are ava Table.

. Training program is conducted

. Interested staff is aware of and has.
"if{tiated.an exploration program.

. A follow-up program for the staff is-
implemented by LEA Steering Committee.
‘

CAREER GUIDACE: ./

Staff~is awqﬁé‘o#{career guidance
phiTOSOphy. *

agencies to conduct tthe training.

Y . '
39. Materials to be used Tnh a career guidance
program have been identified and are'”

available.

& -

. Training program is ?mp}emented.

. Interested staff has¥injfiated a
career guidance program. .

A'follow-up for the guidance staff is

implemented by the LEA Steer1ng
Commi ttee,

.




ﬁas Been -
. Completed Maklng Not Not:%- .
Program Indicators > y - o {incTude date) Progress 6 Begun Applic p1e Comments

OCCUPATIONAL INFORMATION SYSTEM - - _ 7
/

g e.-;

42. A plan-to compilé, categorize, and use
occupatiomal information on a system- ‘
wide basls has been 1dent1f1ed , ]

L

I]
.‘Interested staff has ‘bequn t& utilize B
an occupatrona] 1nfonnation system. - - . ' : ’ [:]

. LEAs-staff is aware of the occupat1ona1
information available in the district, |
how to get it, and how to use it.- ‘ot

. OccupatlonaI information systems OUt51de
the LEA have'been identified as well as
the services they might provide the LEA. [

RESOURCES (MEDIA, COMMUNITY)

A p]an to categorize LEA'and reg1ona1 media
related to local district goals has been
idefttified. ~

> LEA staff isi§Ede aware of existing media,
~the categorization systém, and how to use
}/ﬁt - }

. Criteria for selecting additional media at
the LEA and reg1ona1 1eve15 have. been
established. : .

. Prigrities for se?ect1ng media are

 identified, '

\/N

. Interested staff has initiated a career
resource center,




L]

Has Been
CompTeted Making ‘Not Not ,
—. (include date) Progress Begun Applicable = Comments

] - ¥

" 51. Interésted staff has beer%;mserviced on

‘ Programi Indicators

*

-~

jdentification and utilizgtion of educa- _

* tional/media resources. ° £ ‘ - AR O f" ‘D

52; Interested staff has been igserviced on
identification and utilization of
community resources.

538 Interested staff has completed an educa-
tional/community resource survey.

PLACEMENT AND FOLLOW-UP

. LEA staff are aware of the purposes of the_
placement and follow-up program.

. A plan for developing placement services
the LEA. has been identified.

. Training fer placement and foIIow-*P has
been implemented. N -

. Interested staff has initiated a placement
and follow-up program.

Step VI @ . . LEA Steering Committe has identified
evaluating process to be used in: - .
career '

education ‘ = program evaluation A

program :
" - process evaluation

- product evaluation (student outcomes)
4




. . <
Step VIT °*

planning
»annual ly

”

-+
-~k

Has Been .
- . . . Completed Making
Program Indichtors . {include date) Progress

.89,

60.

Staff has been inserviced on these .

evaluation processes. - B ]
Staff utilizes evaluation processes and
reports results to LEA Steering Committee
Citizen' s Advisory Comm. & Board of Ed. []

. LEA Steering Committee continues career

education program assessment.

. On the basis of program assessment and

evaluation, LEA Steering Committee has
develnped an annual career education plan.

LEA Steer1ng Comm1ttee has provided for the
‘involvement of all staff in thes development
of a career education ‘plan.

, LEA Steering Committee has communicated the

plan to all interested groups.

. Board of Education and local administrators

have” approved the plan and support it.

. LEA Steering Committee has dgveloped a

long-range career educatiow plan and
presents-it to the Board of Education for
{ts approval, ’ ’

Not h‘;\ -
Asglicab1e , Comments

O
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- supplement A-1

SOME”SUGGESTIONS RELATIVE TO ESTABLISHING
A COMMITTEE STRUCTURE *

T . t

’ a//G: Section III Organizing for career education pages 7 fhrough 12, of the
Michigan Department of Education's Career Education Handbook for Implement-
ation, several hélpful suggestions are offered relative to organizing a *
career education committee structure. Basically these suggestions call
for the establishment of two committees authorized and answerable to the
administration and board of education. The two"kinds of committees are:
(1) a Steering or "Doing" Committee; and (2) a Citizen's Advisory Cemmjttee.

The szilrihg Committee is usually composed of board members, administrators,
K-12{teachers, counselors and possibly representatives from the community
if d s1red This Committee has three principal functions:.

Deve]oping 2 1oca] district career education plan.

2. Mon1tor1ng the 1mp1ementat1on of the plan.,

3. Evaluat1ng the effect1veness of the p1an and recommending the
%ubsequent year's plan. .

The C1t1zen s Adv1sory Committee is ysually a larger group "in numbers _and
composition and includes both 1lay citizens and educators, preferably in
equal numbers. It works in partnership with the Steering Committee and
assists it with the major efforts of the plan. Its functions could imclude:

_ & '
1. Becoming aware of the elements in a.comprehensive career education
program.

Recommending general goals for the local district career education
program. P

Having 1ts members serve on various task committee to 1mp1ement
the plan approved by the Board of Educat1on

Recommending ways of expanding the partnership between school and
community.

5. Reporting opinions and recommendations to the Steering Committee.
Some districts may find it expedient to utilize. one overall Career
Education Committee to perfdrm the functions to the two-committee
structure noted above, providing the membership of the combined com-

mittee is composed of the recommended membership of both committees,
including community representat1ves

©

* Adapted .from ﬁork done in CEPD 35, 36, and 47.

* - y \é42




ORGANIZATION OF THE CAREER EDUCATION COMMIT‘I;EE STRUC_TUBE*

. One Example

]

.*® ADMINISTRATIVE STRUCTURE - - ADVISORY COMMITTEE STRUCTURE : POSSIBLE FUNCTIONS

-

Board of Education . . Citizels‘s Advisory Commi t tee Awareness of career education
[ : A for Career Education Recommend position on career
- | education definition
i ntendent ) : React to general goals for
Superintende career education pyogramming
Assist in seleCting areas of study

.
=

C, . as identified by steering committee
LEA ‘ Report opinions&nd recommendations
Career Education Coordinator v to steering,committee
. {Curriculum Director)- . L

S

Local District Steering 1 Develops and recommends careér .
Committee for Career Education ‘ education plan using recommendatisns

- = of advisory committee’ .. :
If adopted, mekes recommekdations
regarding implementation Af plan
| Monitors impiementation / ,
Evaluates results and récommends
1976-77 plan

" /

ol S

Task Committees g . ‘a‘
Building Level Committees » [ K12 K-12 N

Grade Group Committees [ | 6oal Staff K26

v Efc. . Setting Develop- “CurricE'lum

. ) ment B . -

2-y iusweiddns .

* Adapted from work done in CEPDs 35, 36, and 47,

-

2
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- ) 2 ¥ :
USING THE COM‘iITTEE STRUCTURE TO ORGANIZE IMPLEMENT, AND EVALUATE
CAREER EDUCATION PROGRAMMMG SOME SAME_LE SUGGESTIONS FOLLpW

-
S
—

ORGANIZING T0 DEVELOP A CAREE,_ EDUCATION PLBN * :

" - The Steerving Committee should: . - : .. The Cltizen"s Advisofy Committee wight:

. 1.  Suggest proposals to assist Citizen's .. 1. Becometaware of career educatwn
Advisork. Committee become aware of ,
career education, - ) . 2.

_—

Recommeigd a pOSIt‘ion on the meamng of

career éﬂucatlon Ao the dastr]ct
2. *Subnnt for Board actwn a position on the

meaning of gareer'education using the _ - \{‘;!:commen&‘ goals f}’%career education
Citizen's Adv1sory Committee recorrmendations ) ogram'nmg in the district.

- ' ‘
3. Develop and submit for "Board actwn dn annual . &
career educatwn ptan.

h . ﬂ\ -

v
4

. 4.
. v .

r-r',.

- .y

| m . IMPLEMENTING A LOCAL DISTRICT CAREER EDUCATION PLAN -
, The Steering Committee should :. 0"‘}\

P e - e The Citizen's Advis
K % - ~

1. Deveiop and sibmit for Board ac;tlon a set of ] 'f Receive periodic rdpgorts en the‘ N
10ca‘1 district career education ‘learner goa]s ’ career educau:ron im ementatmn iRy

Commttee might:

Recommend *initial sets” of learner perfon‘naqce ] 2! Sthdy varlous issues such as:
objectives for career development and career _- . 5 ‘:5
ocal distrjf'\goals.' A, Expandmg schoo]«commumty gareer.

. educatwn’ efﬁorts.— v

. Rev1ew. resource .raaterials.

or educa.twn , . Identifying app?o!c’hes to evaluate

- ccomplish this. . local dlstnct career educatwn efforts.
_he M 1emerfta‘t10n of the plans. .

% g

. 4 .“g—v uswaiddns

i

-




M

/. 5. Idéntify support systems helpful to providing \j 3, Have its commiftee members. serve on Volunteer
career education programs and recommend ways of : -task committe€s of the Steering. Cmnnittee if
incorporating them in the local program. . ‘ requested L _

- P

EVALUATING THE EFFECTIVENESS OF THE PLAN

The Etgering;Committee should: The C1t1zen s Adv1sgzy Comm1ttee might:’
/8

Review the results of implementation efforts 1. Suggest to the Steering. Committee ways to
r$1at1ve to the current annual career educat1on ‘ evaluaté the program efforts.
p an 1. N .
- A$sess the results of efforts for current §Ear
Review qp1n1ons and recommendations of the 4 - ) ’ -\
Citizen's Advisory- Comm1ttee , ., Offer recommendations to"the Steering
z ) Committee relative to priorities to consider - °
Develop and submit for Board action the career ° for upcoming year. |- .
education plan for the upcoming school . : : -

b

-y juaue|ddns.
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_suppTement B-1

I

o ROLE OF, THE CAREER EDUCATION STEERING
. COMMITTEE

« Purpese: i
The organization of a career educat1on steering commi ttee is
vitally important o the-efforts of the careet eduatfon coord-
inator in initiating action in the Tocal $chool district. ,It
servgs as a decision making and planning agent for, the deveTOp-
ment of strategies to implement career education. Aqt1ve,
interested members; meeting on a contiauing basis, can bring
together the thinking of all segments of the sch001 system,

_ report, to their peers on pregress- and problems, and. demonstrate -
support by implemanting career education in the classroom.

. Organizational Con51derat1ons (See Section If‘\wﬁrgan1z1ng for
Career Education, Handbook for Impiementation): °

‘i. ;eadersh1p o
“2. Size and structure

3. Composition _
¥4 .Purpose and reéponsibﬂity" y

s

I11. Some Possible Tasks to Consider: ' ; <'

. BecOme awaﬁ% of career educat1on N

-

. Develop a’common def1n1t10n of career education con51stent
with the state definition of caree{ education.

+

. Develop a‘ﬁosition paper

4. Determine re&ources- time, money, mater1als ponsu!tants etc.

|"
. Get top {;vel commitment

. Keep Board and community informed
. Determine steff inserviee needs
. Produce a ceﬁeErteducation neesietter
':“éonﬁuct a neeJ§ asseesmeht
1'j0. 0rgan1ze a goal-sett1ng process"

11. P]an a ser]es Qf presentatlons 0 deve]op understandlng A
system-wtde L '

¥
(

12. Evaluate present fnstruct10na1 and gu1dance programs

13, Devellop & community resource guide
-
14. Devellop an'annual Tocal pldn-:

* 15. Sée funding support fo; advancemenx of career education programs

B
. R
y e B o - -

*Adapted fifom,work doge in- CEPDs 32, 35, 36, and 47 24 28
. . - )

.




suppiement (-1

EDUCATIONAL PHILOSOPHY . = ©

THE HOMER COMMUNITY SCHOOLS' BOARD OF EDUCATION:*

-Recogn1zes the importance of continually seeking ways to insure the
. achievement of academic, personal, and social skills needed by our
youth and, therefore, supports the following position:

[Education in the Homer Commun1ty Schools will assist students

in gaining a positive self concept as it reldates to the fulfill-
ment of 1ife ro¥es of family member, worker, and citizen.

It will be the responsibility of AL - educators, the communi
and its redources - to make basic subject matter relevant to

students on a daily basjs in gaining understanding about them- .
selves and their worid, both now and in the' future.-

»

f

7

* Adapted frﬂynork done in CEPDs 35, 36, and 47.
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" PRESENTING A FORMAL POSITION STATEMENT ON THE MEANING
OF CAREER EDUCATION TO THE LOCAL BOARD OF EDUCATION*

[4

. A '
Developing a formal conceptual position on the meaning of career education 15 °
considered a most essential step. Because career education has "evolved” in
its meaning over the past few years, several interpretations may exist within
each Tocal district. Several différent interpretations can conceivably Tead

. to different positions on the direction of the curriculum and thus create
difficulty in overall program planning.

As a means of establishing a central focus for career education efforts within
the district, it is recommended the steering comiittee:
\ ,

. SUGGESTED ACTIVITIES ’ -. RESOURdES

1. Have its formal position statement reviewed by other 1oca1 Steering Committee Position
district publics such as the ddministration, a committee of , Statement
teachers‘ counselors, afd other staff, a Tay group, etc. .

Rev1ew=¥3edback from groups reviewlng the posit10n stagement
and make changes, if appropriate. -

Present the revised posit10n statement for‘board review and '
action. ’ ‘

(Note: If it is not possible to have the statement reviewed
. prior to submitting for board action, the committee may wish
" .to submit a position statement on the evolving meaning of
career education for the district and note the position
statement may require changing as 1t is studied further q'
focal d1str1ct pubiics.) A} ' -

L-Q Juduws | ddns

-

* Adapted from work done in CEPDs 35, 36, and 47.
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ESTABLISHING A PROFESSIONAL DEVELOPMENT PROGRAM
FORCAREER EDUCATION

RECOMMENDAT IONS FOR LOCAL.DISTRICTS*.

El

¥ 4

In }‘f{au ng that career educat1§fﬁ|s an va.pproach des:gned to buﬂd
on the Common Goals of Michigan Educ®tion, the local Career’ Educatlon
Steertng Committee acknowledges that the concepts, methods, and’structure’
enhanced by'tareer educat1on are promising curriculum deveiopment tools
for improving local and intermediate district educational programs.

The key to the continuation and expansion of the career education
approach rests with a solid and continuing Professional Development Program.
Such a program should include a focus on:

A. Attitudes and Understand1ngs of local district boards,,
administrative, teacher, counselor., and advisory groups.

B. Modeils for pianning and implementing education efforts.

C. Methods uysed to plan and. Implement 1nstruct10n.

L

L

D. Methods used to evaiuate efforts and _improve educational
programs.

-

PROFESSIONAL DEVELOPMENT RECOMMENDATIONS
FOR LOCAL DISTRICT -CONSIDERATION

Career education.related staff development programs should focus on'
these key local district publics:

A. Loca] District Board of. Education
Administrative Team
Local District Career Edycation Adviso}y Committee
Teachers, Counselors, and Support Service Personnel

Parents and the Community .

‘RECOMMENDATION #1

The Sfeering Committ€e recommends that each public above become
aware of: . . — .

A. The tMpI{cations of Public Act 97 and Tocal district career
education planning.

. . The meaning of career education and its re]ationshlﬁttqhthe
total curriculum effort as well as to daily instruction
efforts.

253

* Adapted from work done in CEPDs 35, 36, and 47.
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i

A curriculum development structure coﬁp]ementgry\to cart;?’EQUca-
tian efforts which is adaptable to local district structures.

L

. The models, processes, and suppent systems used in p]anning and
1mp1ement1ng career education, 1nc1ud1ng

Suggested Guides and Management Plans
[nfusi&n Process

Expioration Program
L
Career-Guidance Procesis

-

Otcupational Information Systems'(such as VIEW)

Resource Guide ) ‘ :

Others

RECOMMENDATION #2

Planning and 1mp1ement1ng local district career education plans w111
be based primarily on two factors: ' —_

A. Each public identifying its specific role in fulfilling the
requirements of the plan.

Each public gaining the netessary information and skills needed
to achieve the role expected. s

Th{s Committee recommends that appropriate professional deve]opﬁent
programs be identified and implemented which will:

A. Allow each public to identify its role.

B. Allow each public to gain the necessary information and skills
to achieve the role expected of it. -

L4

\»F' Allow each public to evaluate its efforts in achiev1ng the role
expected of it. .




supplement E-3

RECOMMENDED STAFF BEHAVIORS TO CONSIDER WHEN
DEVELOPING PROFESSIONAL DEVELOPMENT PROGRAMS*

B '
The. following behaviors are recommended as the Xoundation of any .
10c§3 dxstr1ct professional development programs:

1. Helg_pg Relat1onsh1ps

Staff shouid be able to demonstrate a willingness to heip each
other in-planning, 1mp1ement1ng, and improvinrg classroom
‘1nstruct1on, guidance services, and administrative management.

k3

2% fuman Growth and Development -
"Staff should be kﬁow]edgeab]e of the process of human growth

and development and use it as the basis for planning a school
curriculum which is realistic, flexible, yet sequential.

3. Goals and Objectives

Administrators should be able to deveIop goals and objectives
for the major achievements they desire, Teachers, counselors,
and support personnel should be able to develop goals and%
obJect1ves for the ¢ritical _behaviors they wish Tearners to
achieve in their c]assrooms

FY
*

4. Systematic Procedure for Managing Programs and Ipstruction

Staff should be aple to p%ﬁﬁ—the management of their programs o~
or instruction by systema ica ly dealing with three gquestions:

-

A. What is it we want tq achieve?
B. What is ‘necessary tafachieve'it?

€. How and when will we know we have achieved it?
. S, . -

5. Reldting Instruction to Real Life

Staff should be aple to relate the content and methods of their
programs and classes to people who use them and how they use -

them in a wide variety of roles,. including: ‘earhing a living,
being part of a family. serving in-.a citizen or social role,
and within leisure settings. L

) 255

"% Adapted from work done in CEPDs 35, 36, and 47. B \L

-
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-

33




Fy

supplement E-4

. N

)

J

6. Approaches for Implementing Career Education

™S Staff should become knowledgeable of the models, approaches, and -
support systems available for implementing career education:

A. A structure for organ1z1ng the overaTl curriculum.

B. 0perat1ona1 models including:
Infusion Process
Exploration Program
Career Guidance Program
Other

Make Application of Home, School, and Community Resources

Staff should be able to identify and make application of home, school,
and community resources in planning and implementing 1nstruct1on, and
other related school programs.,
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ELEMENTS OF A °
COMPREHENSIVE CAREER EDUCATION PROGRAM*

A comprehensive Career Education Program should include the f0110w1ng
ingredients: y
1.. A district definition of career education which is adopted and
supported by 1gca1 administrators, teachers, counselors, students,
community, and the board of educat1on
a
A set of local district learner goa]s for career education.

A set of K-12 career education performance objectives 11nked to the
local district goals established.

The inclusion of the following e]ements or strategies to assist ALL
staff in the district to help students achieve what has been -
established in #1 and #2 above:

A. Formation of a Tocal district Career Educat1on Team
(administrators, teachers, counselors, community,
students) - a subgroup - or-career education steering
committee can plan, promote and m0n1t0r career
education efforts. "

&

Formation of an Adv1sory Commi ttee to suggest directions
for the rareer education program. ~

Identification and implementation of Instructional
program which ut1]1zes infusion an9rexp]0rat1on

Identification and 1mp1ementat1on of comprehensive !
- career Guidance program.

. Professional Development of ail: staff regarding aware- .
ness and implementation of the career educa®on concept.

[§

Placement as a program to assist students to plan during
and when 1eav1ng school.

Evaluation as a component to assess where we are at all
times in terms of our goa1s

Med1a as a support system to several of the above elements
_ mentioned.

. _OccupationaT Information as a support system to seve{aI of
the above elements mentioned.

-

* Adapted from work ﬁone in 0EP05135, 36, and 57.‘

_57 "
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W

-

ESTABLISHING THE ROLE OF PUBLICS IN
_CAREER EDUCATION PLANS

RECOMMENDAT ION FOR LOCAL EDUCATION AGENCIES*

-

Local districts will be expected.to develop-and submit career education
plans which have been formally .approved by their Local Boards of <Education.
In organizing to develeop and implement local career education plans,
suggestions are given regarding the roles of the fo]]pw1ng Local Distr1ct
Pub11csg .

I: Local D1str1ct Board of Educatlon

< A .Adopts an annual local district career education plan.

) Monitons/pregngss,zf the plan as needed. .

éammits local district monies and human resources to the implementa-
tion of the career education plan adopted as needed.

Annually reviews the effect1veness of the, adopted plan and adopts .
a comprehensive career education p]an for ‘the next school year.
Superintendent: |, . ~

A. Is d1rect1;\Fespons1b1e to the Board of Educat1on for the deve]opment
and implementation of the career eduycation plan. . -

) May ‘chocse to delegate the responsibility for the development and
possible implementation of the plan to apother staff member(s)

May organize a career educat1on steer1ng comm1ttee to assist in the
planning, implementation, and evaluation of the career education
plan.

h

Budgets funds for career education

Approves of the plan and the necessary aspects 1nc1uded in it such
as 1nservtpe programming. /

'
Local Career Education Coordinator:

4

A. Reportsfgﬂgectiy to the superintendent on the progress and status
of the career education plan including its development and . -
implementation. ‘

Is respons1b]e for the coordination of all major prerequisite tasks
involved in preparing the career education plan, 1nc]ud1ng

1. Determination of the objectives sgught,

2. ldentification of the act1v1t1es needed to achieve the -
objectives sought, '

* Adapted from work done in CEPDs 35, 36, and 47. 25u
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S i
Ass1gnment of respons1bi'|1t1es among spec1f1c staff to insure
the cpmpletwrbof the’ ob;jectwes' < ~e :
I nt1f1cat1on of & t’1me'|1ne fqr Eompietmg actw‘tt1es°

e

Idenrn fication of cost a]'locatwn to implement the p'lan* A

=3

Eva]uatwn of the plan’s effectweness‘« s ‘

- 1 - \
. Identification of. recomnen~dat10ns to be 1nc'Iuded 1n the p]an :
“for the c?mmg year; and t .o

8. Mon1t0r1ng the fmpiementat'lon of the p'lan. , -‘v
] 'y

Works d1rectly with the pr1nc‘1pa1 -and staff of each’ buﬂding .
involved in the development and posmb'l'ej'_'lmp'lementatwn of ther
p1an in matters of curriculum rexisjony TJrocu_rement of’ support«g,

we services ang, respurces, and indérvice programng

5 \

]
. »
. D

K12 Career Educagon Steering Commi ttée:

A Makes recommﬁndatwns regarding:

' l. The meaning of career education for the d'istr1ct and its
relationship. to the’ ex1st1ng curriculupeffort;

Al

2. The'activities to be® initiated with-1 al’ schooT bublics

in assisting them to understand and-agkept career
“educatwn' . o '

-
-

A career education plan 1nc-'(ud1ng a:rewew of the goals

" and ob;jectwes sought ; y .
The. eva'Iuatwn and a@essment of the effectweness of the-
plah in ach1ev1qg the objectives sought; and

’ ”’

™ 5., »hanges for each .subsequent year. ! .

Fl

. Bu11d1ng Principals: ' .

-

) A
A, Ass1sts ig the overall deve]!gpment of "the p1an

re resDo"SE‘bleﬁhe 1"1Dlern'entatwn‘ of the careet edycation
‘plan within thei 'Id1n9.s, s e ‘ -

Provides an envirgafent which promote‘s “curriculum change and
i : staf effort;s torimpiement the p]an’

. Y253
£
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"

, Vi. Local District Teachers and Counselofs - | ' //,

' ‘A Participate in progranm$ de51gned to ass1st them to better, understand
and use the conceptszpf career education.

b

B. Participate in: ° - t.
1. Id ntif}ing goals, exit competencies, and objectivés;

2. Learning how' to use a planning and 1mp1ementat1on model
_to a551st in the-achievemeMt of the goals and objectives;
3 Developing and Tmplement1ng career education lessons in’
the classroom and in the career guidance program;
-
4, Identifying how teachers and counselors can work together
to deliver career education concepts and; :

$. Suggesting“changes for Subsequent year plan.

Y - .t

VII. C1tizen's Advisory Committee L

A Makes recommendat1ons regard1ng

‘!’_

leqa def1n1t1on of career education
", 4'

2; goals for career education progr ing

e\ "1"

"3, éxﬁndlng school and commumty t:areer edutatwn efforts

4. resource materials .
. »5.’eve1uations'strateg1es
6. pniq{ities for annual planning

1
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-

ESTABLISHING A SET OF LOCAL DISTRICT LEARNER GOALS
WHICH INCLUDE CAREER DEVELOPMENT AND CAREER PREPARATION GOALS*™

L}

_ A _LAUNDRY LIST OF SUGGESTED STEPS*

x

IDENTIFY WHAT YOU WANT TO ACHIEVE'

1. What wiTl your goals look 1ike? What minimal things wa11 they include?
Establish these points of reference

How will yqu use the goals once estab11shed7 Establish these points '
of reference. . .

Who will have to approve of these go@?ﬁ 1f they are to be useful to
the local district? Establish these points of reference. ’

’ IDENTIFY YOUR PRESENT STATUS 70 THE ABOVE

-

Does your d1str1 t a1ready have a set of goals? Check this out,

. Do the istrict goals need to be revised to include the minimum things
you've established, or do you need to establish a set of local
district learner goals? "Review several goal setting processes to
determine which will get you the kind of goals you want

D0 you have accéss to resource help (time and money)7 Retate thése
limitations to the goal se tt1ng processes you'd 11ke to use.

Have you;determ1ned who w1?1 be involved in the pRocess? Your *
resourcg 5 will Tikely timit this part of “your planning. School,
d1str1pt philosophy regarding such matters may also suggest 1imi -
tataons {keeping *things inside the school) Check this out.
Is there some established procedure through the chain of comman
arding gaining approval for the goals you may establish? Check
‘th1s out. .

. fwhq will acﬁﬁaliy OVersee.*he establishment of the goals? MWill -+t
be your steering committee, owa subcqmmittee, or the curriculum
committqg7 Identify who would be the Tog1ca1 group.

/!

{

/-

i 9 N,
* Adapted from work done in LEPDs 3%, 36, and 47.
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N
1. Decide upon the appropriate goal sQ§t1ng process and 1dent1fy the number
of process steps involved.

" DEVELOP AND IMPCEMENT A'ﬁLANS‘E{ESTABLISH GOALS

De¢ide who will be 1nvul\§d‘1n'the\process (board members, administra-
tion, teachers, support p! rsonnel, parents students communIfVJ

Decide specifically how the pd511cs will be ifvolved (ma11 surveys, have
sma]] group meet1ngs other approach .

. Estab11sh timelines for each specific step\in the process and detail the
planping needed to complete each step (iden%ify where and how the step
will be accomplished, reserve rodms, notify pe0p1e print mater1a1s,
send out surveys, comp11e results).

. Ident1fy the methods and content to be incljuded in communication on -
. this task. Identify the pubiics who will rpceive the communicatjons.

Double check to see you have the resoSFE (time and money) to-complete
the plan (if necessary review ‘the plan with ‘your chief admipistrator
and gain his or her approval). ° )

*

“7. 4Amplement the plan.

TAKING THE NEXT STEPS - o " Y

1. .Obtain approval for the goals established by the above process from the_.
local district board of education or other local d1str1ct dec1s10n-
making body. . ' A

.- 2. Go back to your p1anned outline regarding l“hew you w111'ﬁse the goals
and detehﬂ1ne your next steps of a¢tion." _
3. Communicate to a11 sch001 staff the goals that have been estab11shed
how they‘tan be used, possibly examples showing how they can be used,
and theé next steps, in the process. .
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PERFORMANCE OBJECTIVES 52

Some Helpful Hints*

-

ldentify wiat the ¢ Teer education performance objectives will C0n515t
of and how they will be used by staff and students. -

Gather available info at1on on career education performance objectives.
Some sources‘¢ould include:-
-- Local District d veToped objectives.
MDE Task Commission Objectives ,for academic areas.
-- MDE Career Development Performance Indicators.
Vocational -Educatipn Objectives.
Others as identified. o «

Ident1fy ways to develop the Starter L1sts Some could include:
Career Education Ste ing Committee takes on the assignment.
Use syb-committees of the: existing Curriculum Council.
Form Special Teacher and/oF Administrator Task Committees.
Establish a system for 'gathering information from teachers ‘who
implement career education instruction through development of
goals and objegtives. :
Have staff from.one bu1161ng deveIop object1ves
Others as identified. . -

Concentrate on a specific area of emphasis such as:
-- Limiting the grade level areas considered.
-~ Limiting the subaect matter areas considgred.
-- Limiting the career development areas considered.
.=~ Inctuding only those teachers and administrators vo1unteer1ng
for tDe activity. - -

-

Assess the *level of understand1ng of the group involved regard1ng the
"wr1t1ng" of performance object1ves

Bring the group of staff to be involved together and:

--~Determine what will be achieved. vWhat areas will be considered
for starter List development. How nlany objective's will e identf~
fied or writtan.

-- Determine the approaches to be used\to accompI1sh the task such
.. " 2as group work meetings, individual effort, or oﬁgﬁr approaches.
7-- Determine the format to be_used 1nan1t1ng the ectives,

-- Determine what additional inservice help m1ght be needed such as °*

, "how to write performance objectives." ’
. =~ ‘Determine how the completed starter lists will be used,

-~ Determine the timelines for monitoring progress and 1nsur1ng
compietion of the task. -

Per1od1ca1]y check with invo]ved staff, giving encouragement, suolort
and getting additional information, mater1a15, etc. as requested so
job can be tompleted and on t1me

: 0

. Be sure to thank involved staff when job is completed and see they are’
given vis1b111ty in the D1str1ct for the1r efforts

- * Adapted from wdrk done in CEPDs 35, 323and 4%.
. .- » Ny
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* < FLOW CHART FOR DETERMINING GOAL RESPRONSIBILITY*

4
Career
Education
Steering
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I{A
Y ‘~ \

Setting
Task Force

[

1 Implements
Goal Setting
Process

Identifies
Goal
Statements

¥ p
Forms Goal - =
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Sends Performance '

-

So

L

N\
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[
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Career’
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Staff
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.
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Guiddnce, Michigan U;partment of ‘Education.
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Setting ) Step II1 of the program asse$sment involves setting goals.
goals This is a Tocal school district responsibility and should be
T\\a prerequisite to developing an educational program. Career
education is based on a concept of analyzing what educators
o . dodn terms of what students need. One important way of
finding out what students need is tq ask staff, students,
parents dridycommunity persons--the users of the eduycational
system should have'a voice in determining the educattonai
goals of the d1str1ct

It is 1mportent to remember that once goa]s are deter- -
mined, Tocal districts should next consider the deveiop-
, ment of Marner outcomes and the design of implemenfation
& programs. ’ .

- ‘ 1

sample Sample 1nstruments for setting goals are. presented in,
instruments this section. i
A goal setting process can do severa] th1ngs .
1. "It can identify those student outcomes wh1c} part'i-

c1pants consider Important

It can 1deﬁb1fy what. groups shquld be contributing
to the achievement of those goals: the home, school, - .
. . " . '

and/or community.

. It can identify how® well these groups are presently
doing in helping students -achieve go&ls.

Based on the results of goal setting processes, a district
can begin to look,at its program offerings and curriculum to
see if it does.or can achieve the goals identified by the
district as being important. Weakhesses can be identified
ard plans estab]ished for making necessary modifications.

The staff developmept implications for goal se{%1ng are
that the local career education coordinators and committees
be familiar with goal setting processes, that they under-
stand how to formuylate and utilize career educa¥on goals
and performance indicators.

The fo]lowing samples, Supp]ements K-P, are goal sett1ng
processes that can be modified to suit the needs, of various
Tocal agencies. E ) feﬁﬁ.;

+




supplement K¢

supplement L:

supplement M:

. supplement N:
supplement 0:

- supplement-P:

needs '

SAMPLE GOAL SETTING FORMS

MDE Goal Setting Process ReV1sed survey fornt&ee Hand-
book For Implementation, Resource Section--Goal Setting .
for directions, data collecting and tabulation procedures.
These suggested procedures wiil be useful no matter which-
instrument you decide to use)

]
°

CEPD 5 Goal Setting Process
(I’ e . ¢ .
River ‘City Goal Setting Process: was devised by The

American Colledge Testing 'Program. Added. {tems {such as
#61-67) make it a more comprehensive survey &F student

{

Godwin Heights: Needs Assessment f‘ <-
. N * \

<

Forest Hills Needs Assessment

Kent City Commufiity Schools Needs Asdessment
AN
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Goal Setting Proci;s .

'Supplement K.
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, _éupplement'K-I

IMPORTANT INDIVIDUAL TRAITS
Ll \ -~

.+ m-Directions: i-lhﬂe reaﬁg each item on this form, ask L
yourself this question: “To what extent is this trait ‘Il 1In developing the
or skill important to me as [ live my 1ife?" Check the following traits
. box that most closely describes your opinion. On the 1 feel the schools.
final page please add any further tra1ts you feel are are:

. 1mporﬁant '

L]
K]

-
f
F
-

{

Tpe following traits or skills are:

Doing Very

Important

Effeétivg;
Effective

Little

. pomplete{f - °

Important

-

Not

Very.
Important

-

ability to pérform mathematicai oper‘atmns
and to handte math concipts .

l .

2. ‘]Réowiedgeabh about persona} character1st1cs
' ‘as weTl as those of others ' .

e

.L\ ability to cdmprehend ideas through
o reading and writimg* > .

recogmtwn that self de(velopment is a-11fe
iong process

ability to communicate ideas thr0ugh
reading and writing

ynderstanding individual and group asgéﬁts
of Q?havior

having personal values and approaches to
Tiving that are enriched experience in
the physical sciences, 5&1 sciences,
"humanities, and creatweias 5

* .
possess and apply interpersonal skills

_y

have good safety and health habits,

able to identify and explore a variety of »
alternative occupatiogel roles and settings

1
i

-

- %1 ‘
' PP

k




suppyement K-2

The fo110wihg traits or-giiTls are:

v -
-
» 1

>

-

Very
Important
Important
Not
Igportant

L]

Completely
Effective

Effective

' L4

11. - ‘have.employability skills -

- N
.12. _have a saleable skill

13. recognition of various educational alter-
natfves and how they might apply those
* opptaptunities

14. understanding the value systems, cultures,
customs, and histories of their own heri-
tdge as well as of others )

L

15. having decision-making skills

16. assuming increasing responsibility for
learning

17. having th?know?edge and the skills
necessary "to imp]eTent career plans
-

18. having the knowledge and respect necessary
for the apprecidation, maintenance, protec-
tion, and improvement of the physical
environment

19. understaoding of the 1ife roles {occupa-
tional, leisure, citizen, and .-family) of
man

20. ability to apply rational,-intellectual
processes to the identification, consid-
eration, and solution of problems’ .

21. having the necessary skills to make modi-

fications ;q:areer plans to maintain
consistency with changing career goals




- o *
v ' L] -. -4
-

.o o - ' | . supplement K—‘?,' ﬁ!- .

* \
. ) FEN T " 2ol @ &y
. = = = L > - W
o o o - ape -
. T I + TR R} W
. = = = -~ o T
. _— 22| & |wall 28 2| 52
The following traits or skills are: SE| E | 2E||'85|.5 1 8~
22. valuing human differences, understand and i
act in a responsible manner on current
social issues,, and to participate in
society and govermment while seeking to
improve them ' ) . i
p 5
. )
. \ ) ‘'
- r a
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PROGRAM ANALYSIS

Directions: Following are traits or skii]s which people feel are important
to be developed, Based on what yo®, know about the present school-program,
please check () the box which best describes your opinion.

-

"How well are the schools gloing ¥n dev‘e]oping these
traits/skills?"

Very,
Effective
Effective

)

knowing how to use your strengths and weaknesses

b . b

understanding what is important to you and to others

’
PR}

recognizing that responsibilities of men and women
may change ) :

. - recognizing bias and prejudice

‘ ‘-
know what makes you different from others

understanding that, there are acceptabie ways to live
with changes that may come in your life

.

knowjng how a person can.help make Changes in a group,
a culture, or society )
. % .

knowing where to find employment, social, and leisure
activities .

knowing how Change affects job E?portunities

P

knowing how to obtain informatjdn about occupations
and job opportunities

recognizing that there are different edUCatibnal
programs available which will aid in career develop-
ment and personal developments
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*
"How well are the schools doing m deveIopmg these
traits/skills2" . ¢ ™=

N

Very
Effective
Effective

. L]
- a

a
3 -

12. re’c’f)gnizi-ng your responsibil‘i‘tfes ds.a‘citizen

- '

wha
-

‘ - ‘ 13

- v L .
. 13. recognizing how mass media ‘@?rad_io, tel.évision, ne."— .
ol rs, magazines, bpoks, etc) affects your 1ife

14, %% “recognizing how life cont‘lnua'lly changd%f

LN

)

T

. ,‘ _lg. skhowing what may happen because of a decision d

1

v

]

‘16 being ab]e to_thime ofamf‘!‘erent courses&f action for
e ‘any gwen situation .

e

o ‘-‘ e . . o . P
1y« being able to explain how to make decisions.

LI

-

—~

‘ 18. ,".beinpg\ able “tg spéhd monejf_wise'ly .

e

. #

z -
I:mng able to’'understand and make judgements aboutﬁ
what others say and write: - . .,

. t 19 . - ’ q-\\
“ B N s ‘ .’ . ) ] T - ‘
: choosing Ieisur.e time ,activitie% ‘suited -to youp
"t: . 1 b LS - ' - - .

- ey Y oy
Lfs1ng deelsmn mak1ng~skﬂ1s for all choices m 'I1fe'

AB e
e.’

‘deve'lopmg a plgn for' job prepa/r‘atlon -&nd 'persﬁnﬂ .,
growth . ) . . aml Y
' ' o ! s L .

-

[ -

* -

,'23.‘ using eﬁﬂcat'nypgortunities‘to help develop an -

! occupation - g
- ‘P _‘. - v_' . t‘l - ._'é
24 Y sin educatmnal opportumhes to help persqnal

,peve pmept e, . R
ﬂ . . ' .
&7

.' A. 2. developmg a skﬁ“} tha,t wijf’hﬂp you garn money
A P &.;\_1’... : 1) -

-‘-'2-&';; :

""-..v'.\; Te oy
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"How well are the schoo]s doing in deve10p1ng these |

t;atts/skﬂ]s“ :

Very -
Effecti
Effective
Nothing-.

4

Fl

- [
. . " L]

26. knowing .how- to uséutime wisely

- ¥ -.,'5'01‘ ng

. o

*2? bemg able -to work wgll 'h:t th others

——

- * 7_
. " : 5\
28. being able to develop a plan for getting a job done

x

.+ 29, knowing how “to jntehfiew and cogxp]éte a job applicat'i'bn
- ) ) M "' hd

.,‘3{). using any bﬁ skill

sl " ’ -

31. &mwing what consumer- protection’ \serwces are and how
. to use them- . 1 .

v M . P . e

+32. using simple homemakmg and hq;ugmairitenance skills
[ _ e é_ ’—%/ :
.33, _gettmgé jab which suits your interest and ab111ty

«34, using a’nd managing a variety of financial reSource&é«’
* fbanks, ‘cglegt‘rttynions, ingurances, etc.) . .
?(g ) * _:n - L . ) ‘l_',
\ T R - PR #
5. expeﬂence "short o long #etm, ih"a situation chosem
4435 a result of a, deﬁziémn y6d Tnade- -
¢ ? - N

exploring awjob which you are. jntérésted in ”
.4 Y '
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fupp[emgn t\ K-7 -
y

_ WHO IS~ RESPQNSIBLE? ™
F’é" 'v' e

L A Lo t o .

Directions: The following are traits or skil¥s that peopde feel yare 1mportant
to be developed. Place a check (v) under the hefading wiich you feel should
carry~the major responsibility for developwg these traits. . .

y o
church,

i

ed.ghborhood,” etc. }

Comflun
{Clubs

Who has thg major responsibility?

1. knowing how to, use your S‘treng—th,s and weaknesses

2. ufderstanding what is important to you aﬁd’to!.othé‘rs

' B 5 " récognizing that responsibilifies of men and Woméen 7
’ % may change

~ ' -’

4. ‘recognizing bias and prejudice

Pl . E
. .

5. kngw what makes you diPferent from others /)

- had # 3

i —

f~
6. understandmg that . there are agceptable ways-to 'Hve
owith changes that may--come fn your life

b ] J [l ’ iy

TN — o

¥

! kn}pwmg how a person can help ake changes in. a group,
Qulture or society % . ' -

At \ [ ]
knomng where to find employment , 'socia], and le1sure

“activities
4 >

bl

- % . ‘
9,- knomn change affec%mbwpportumtiés -

"_'-

20, okn‘&m}g how - to obtam qurmatwn about occupat‘.1bns and
* 306 opportumhes . o -

'
-

- . - L

275 -




Who

has the major responsibility?

-

y

~Communi ¢
(Clybs

4
» ‘Churches, ° -

neighbarhood, etc.)

/-

1.

i

.recognizing that there 'are-different educat¥onal
programs available which will aid in career developmen

and personal developments ~ “a
!

Fl

4

£

recognizing your respansibilities as a citizen

recognizing -how mass medgg (radio, television, news-
papers, maga21nes,,books etc.) affect ‘your 1ife,

-

14,

. . s -
recognizing how. 1ife continually changes

" 15,

- knowing what may Happen because of -d.decisidn

e,
Kl

»
i

».‘_ v —

L }6‘

'(

»

B !$>» - A o A
being. able fo think:of di erent courses of action for™
"ahy given situation - Lot B
.'.». . I'"- '

-

17.

L ]

* LY o~
béjng'abla to explain haw to make detisions~ &‘I’"* ‘

. .
) 5 . -

LN
/18\'.

bping;aﬁle to spénd'money Wisely y

- ""ﬂ

19.-

\

‘[_ ¢ . ry
being. able to understand. and make judgetents about
, what others say and write

v
' i b i - -

26,

B ' .. " . ' . * , " '/"
ch%osing isure tjme activities, suited 0 you
. . ] - ';.'_#I’_' ; ' o

2.

using decision-making §k1}15 for all choicgs in 1ife

growth

deve!op1ng 8 plan fo? JOb preparat1en and personqﬂ/ﬁg?ﬂq

%
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. L
Who hs the. major responsibilitﬁb

e

y
tohborhbad, 622, )’

School,
" neig

Communit
(Club

-

23: , uUsing educational.opportunitiés—_to help develop an
occupation . -

¥ 1

T 24. . -using educational opportunities to help personal . X
development ) —
- ~ f@?’
. A
e . o-2s, developing a skill that will help you earn money E -
’ v = A - —= ’
o ¢6. knowing how to Use time(wisely . _
. ‘. - i ] = 3 _ _ — -1‘- -
. 27. being able to work well with others l' '
' . . o ]
ot *\ 28. being-able‘tg develop a plan.for getting a job done &\u ‘ Ku;k '
., >+ % 29. knowing how to interview and complete a job application || " A T
. - - VIS — - ,' — : e+ LS
% ?}T using any basic skill oo ‘ q s
r- Fl L L. . . B . . J‘.- I:
- 31. knowing what consumer proiect%on ser@ices are and how E ' ﬁ
N . t0 use them + ., . . : .
: v @ — ;v — - S . ;
» . 32, usih sim'ié hgremak in 'and-home'ma{ntenanc skilﬂs Mt
i 2 "9 s imp] iﬂe g and ) 3\ , :
L 2 . — -
33. getting a job which suits your interest._and abili
: 33 getting .dob which sutts yo e by ‘ —
Lo, " , © . ‘_ . . a{ ’ ) P A
"~ 34, using and managtng a variety of financidl resources . .
; ' {banks, tredit unions, ;insurances, etc.) ' ' 4‘.
L) ' -~ . - N ) - * e - .
;: 7 ‘ Ed o : - "‘ T ) .' ; . N
- ¢+ :35.° expeériénce, short or long term,'iﬂ'ﬁft?zaation_cgpseh:, . .
o 4s a resulteof a decision you made - " )
e . ., . . .
. = e . —_— 2 <
s R T ) oo 2! CH . .
«> . 36. explaring a job which'you are interested in -0 ;3
- - ' SN e . \ ;3“5“ - . " PR
(%] v ! ) .'r.' T . d . ," ‘-/ 4 54 ‘& .
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. The hqa;d of Education needs xour°hél;:

laEt year your school began a program of aﬁnu%l planning of
school seryices, The purpose‘af the prOgram is to Tnsure that-
every*student graduat1ng from our school is: prepared to take the
next step toward a good and happy 11fe - whether that be cont1n-,

AN [ -
uing schaol or beg1nn1ng work .- T .

.; Te do-th1s we need to ynow what kiﬁh-of 1ea?ning you think

1s important and how well children are learning. Ydun answers

to;the questions on the next fgw page§ will he]p/us in our plan-

1 D ) -
g . ( . ’

** We-will keep you informed regarding both our progress in

5ﬁanning ﬁnd the results of this surQey.
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DIRECTIONS

a ’ - -.> L. F
L2 . D, - .
v

LISTED ON THE NEXT .FOUH PAGES ARE SIXTEEN (16) VER GENEHAL GOALS OR REASONS
:FOR SCHOOL.. PLEASE AFSWER THE{HHEE OR FOUR QUESTIONS LISTED AFTER EACH GOAL.

~ L]

S:’EE EXAMPLE BELO)W : L ]

L

SEAD THE GOAL

The GOA L, or i urpose of Schoﬁ:f, is what
children and stufents should learri at school.

‘ i

DEVELOP A DESIF\‘ TO LEARN

WHERE SHOULD- —— - WELL ARE
CHILDREN LEARN )’HIS?‘ CHILDREN LEARN!NG?

.81 Showd wantto fearé new

i m—— e e e ima

L I

1
8.2 Should want to’Continue tOedn in the future,
2

7 Ny \
. / S
7 3 Learns goad study hab:rs

* I

Step 3 LR S,l?opmfsz i ‘ Step 4

LJsfed here are rhﬂrgs chpldren !earn “PLEA ‘SE
« o v’n your opinion,

WEAGREE WITH YOU . to reach the GOAL " % .
how Well.or

Boththe School and the Rome

h i 2. - ' ‘ ‘

elp children fearti. \ / L .‘-{ (Tj ch idrén Iarning -
.Bu r, for each !eam;ng !rsred . - eac;r
we need your opinion as 1o C ' . - ored ted:
who IS most reSpO{rS{bfe K
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> CHILDREN SHOULD LEARN HOW TO BE A GOOD CITIZEN

WHERE SHOULD _ | +  HOW WELL ARE, &3
|/CHILOREN LEARN THIS?— CHILDREN LEARNING? 3P

[ 3

1.1 Learn to respect the rights and property of others

T ]
4 .

* '
1.2 Learn how to vote.

L

- 4

1.3 Learn abodt government and how it works.

i
- 1 -
- - . . Fl

CHILDREN SHOLiLD GAIN A [BASIC) EDUCATION

/ WHER HOULE; " .HOWWELL ARE ™
CHILDREN CEARN THIS? CHILDREN LEARNING?

* Learn gene‘r;fihﬁferfc

22 Learr t& resd

L]
23 Learn 10 wril2

24 "Learn 10 Iisven

25 Learn fa sgeer. ... . o G

GOALD CHILDREN SHOULD GAIN A (GENERAL) EDUCATION
D CHILL G

WHERE SHOULD HOWWELL ARE | (& s /s,
CHILDREN LEARN THIS? CHILDREN LEARNING? /¢ / & £ .8

3V Legrn mathematics
K - g

3z garm s0c.ar studhes

@q“ Learr spigie
L - - — T .

—

34 Learn art’

L]
IE  Learn rrusic

§ . Leam Iiferature

CHILDREN SHOULD LEARN TO RéSPEOT D GET-ALONG WITH .
‘REOPLE WHO THINK, DRESS AND ACT DIFFERENTLY. - .

WHERE SHOULD HOW WELL"ARE . VYL
. CHILDREN LEARN THIS? # ° CHILDREN LEARNING A ) S

r

# -

- ‘

- . ‘ r - .
4 14 Learn t the govérnments o' other peopie
*a . . P
-‘——yﬂ-‘—"—-—"‘ - ————— —— - - - Y i —
) . “- ) 4 t
do 4 _2 bxr: about the culture of other pecfﬂe
I A ,
- . -

oo 43 Liop wey Beople may be different -2 o
- "'I__ "\' — -

——— p— - e -
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suppiement L-¢
m CHILDREN SHOULD LEARN HOW AND WHY CHANGE TAKES
PLACE iIN THE WORLD. . )

-

.

WHERE SHOULD . HOW WWELL ARE
CHILDREN LEARN THIS? ,CHILDREN LEARNING?

5 I Learn how and why our socrety has changed,

; - ‘
52 Learn how and why the wortd has changed

—— 3 -

53 Learn how to deal with change

G0AL> cmn.oand'saopLo LEARN FAMILY LIVING.
WHERE SHOULD . . HOWWELL ARE
CHILDREN LEARN TH1S? CHILDREN LEARNING? i

. . o

. 61, Learn to respect and vai’ve famffk frerng Jﬁ"

. . * ‘Q‘

) . [
2 Learn the responsinisty of Beng a family member , ¢

63 Learn aboul food, ciothing and shelter needs of a family
[ . (& ﬂ
64 Learn how to budget for a famyly P

L]

x

4

GOAL D STUDENTS SHOULD LEARN SKILLS NEEDED FOR EMPLOYMENT.

WHERE SHOULD & HOW WELL ARE °* «?A
CHILDREN LEARN THIS? CHILDREN LEARNING? "é"

. o {

4
Learn svilis needed 10 get a job

5

72 Leamn good worb nabits

&,

73 Learn how g get 2ong with employer hand feltow employees.
) | ] ' .
GBAL-> oeveLor A;DESFRE TO LEARN
: (o o WHERE $HO HOW WELL ARE  *
e:’ CHILDR Ahn THIS? | cm:.’onsn LEARNING?

- "

‘8.3 Should want to rearr gow

- - — -

. . .

82 Should want 19 continye 19 tearr wn the futdre

- =

- .
= LI 2
.

a il L earns gootl study heb.t3
- 2" ¥

ERI
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LEARN HOW TO USE LEISURE TIME

WHERE SHOULD HOW WELL ARE IV
CHILDREN LEARN THIS? CHILDREN LEARNING? S [

" Leatn m@ar and outdoor games
LTINS i

Learn thé recreational value of artsgnd crafts.

93 Learn the recreatronsl vaiue of music

94 Learn the recreatrdnal value of literature

95 Leyrn different hobbres

-+

98 Learn summer and winter sports
. .

t

TROALD LEARN HOW TO FIND JOBS

a *

*

7 WHERE SHOULD HOW WELL ARE
53 CHILDREN LEARN THIS? - CHILDREN LEARNING?

. r '
T Fd I Stusents to get help i finfing jobs

&

102 Srudents earn of job requerements |

103 Students are toftl of 10b opportunities

. -

104 St.¥8gs tearr how*!ga.obfy for a job
]

- L
- i -

+

GOAL D-LEARN HOW TO GET MORE EDUCATION OR TRAINING

WHERE SHOULD - . HOWWELL ARE 3
CHILDREN LEARN THIS? CHILDREN LEARNING? £

1

Students get heip i spplyng for cotlege “techmical
or rade schoo’

Studenrs are made aveare Of furthdr educatron and .

tra.ng Gpportunihes

Studerrs get heln = aopiying for scholarships,

qrarts gl 1Gang (
- - — B

LS " .
Stintonts are toldf of remnrements for further traming
|

- *
.

. S
CEARN TO APPRECIATE CULTURE AND BEAUTY

»

WHERE SHOULD HOW WELL ARE
CHOREN LEARN THIS? CHILDREN LEARNING?

. » !
121 iearn how art music amd literature help i dady
-".iwng‘ »

*
.

122 Learns sprciat skilis i gt musee and bterature
L
—

'
»

122 Lewrns haw 1o develap telent
A

C -

ER

PAFullToxt Provided by ERIC
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QAL > LEarNS GogD HEALTH AND SAFETY HABITS

supplement L-6

3

L : .
E
e & WHERE SHOULD , HOW WELL ARE - YOV EY
‘,Qaio"' ,'roa.“d‘ y CHILDREN LEARN THIS? CHILDREN LEARNING? O/ & AP
1 131 Learn how to keep physically Fir 4 i
o | _:r- ’ “:_ i ) ) l T 1 ’
. .
132 Learns good personal health habits .
133 Learns ssfety practices for work, home,
L % and recreation .
. |}|]A> TO LEARN ABOUT THEMSELVES ' ,
d : .
S WHERE SHOULD _HOWWELL ARE X S
2 S CHILDREN LEARN'THIs?' CHILDREN LEARNING? e & fs
t 4 1
14 1. Accept responsibifity for thew behavior A N .
142 Learn good personal vaiues . ’
[ e 143 L-ear.;: h;v-; r!;;’;:;.; alike and d.tffergm - T
. from others . -k 4.1
. 14 4 Learn what ther interests and abiities are
T 4 — - i m e —— u —— p———
’ 145 Learn a sense of purpose in life .
GOAL > LEarns aBouT CAREERS. .
SRS WHERE SHOULD HOW WELL ARE _ e /o fo Séo
_.c‘::‘;*““ ;f::ﬁ GCH!LDREN LEARN THIS? CHILDREN LEARNING? /) /58
’ 15.1 Learns about choice of occupation and the % ] 1
Pubose of education, work, leisure, family [
development -
' T 152 Learns about choice of occ;;par;on and the 1
cost of lewure and famidy activities . . +
' ® 6 - ' Y - _— -4
! ’ 3'..5 3 Learns about personal sar:sfacnon‘;} work, educay;on, 1
. teisure, family and citieen nvolvement. ‘
] .
= ' . & . : .
GOAL > LEARNS HOW-TO MAKE})ECls!ONs : Vo
PR d .
s S SEes WHERE SHOULD HOW WELL ARE . YV VL
&5 ﬁ:f \ CHILDREN'LEARN THIS?, CHILDREN LEARNING? /) S

~ -

161 Learn how 10 gather information

- - ‘ ’
' “*--! 162 Leart how fo accent tesponsibiity for .
’ thew own choice *

. .
16.3 Learn to foresee and propdre for sttuations n

» g wihich they .will have to make a decsion

.
O ~ - .,
" S 24
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PLEASE MARK - ., - supplenent L7
THE FIVE'(S) MOST IMPORTANT GOALS WITH AN (X]
CHILDREN Si-iOULD LEA !3'.\' HOW TO BE A GOOD CITIZEN

CHILDREN SHOULD GALN A (BASIC) EDUCATION
CHILDREN SHOULD GA1N A (GENERAL) EDUCATION

i CHILDREN SHOULD LEARN TO RESPECT AND GET ALONG WITH PEOPLE WHO TH]NK

}
]

DRESS AND ACT DIFFERENTLY
CHILDRGN SHOULD LEARN HOW AND WHY CHANGE TAKES PLACE IN THE WORLD
CHILDREN SHOULD LEARN FAMILY LIVING

J STUDENTS SHOULD LEARX SKII.LS NEEDED FOR EMPLOYMENT
4 DEVELOP A DESIRE TO LEARN

J
!
i
}
z
}
!

)

}
]
}
l
]
]

-+

1

}
J
]
l
J
i

4

LEARN HOW TGO LUSE LEISURE TIME Py
LEARN GOOD HEALTH AND SAFETY HABITS

" TO LEARN ABOUT THEMSELVES

LEARN ABOUT CAREERS

LEARN HOW 10 MAKE DECISIONS

L I.-\R\ HOW I(} IFINDY JOBS

LEARN HOW TO GET MORE EDUCATION OR TRAINING,
LEARNTO APPRECIATF CULTURE AND B[}AUTY /

PLEASE MARK - |
THE FIVE (5) LEAST IMPORTANT GOALS WITH AN [X]

CHILDREN SHOULD GAIN A (BASIC) EDUCATIPN
CHILBREN SHOUID GAIN A (GENERAL)Y EDUCATION

CHIL.DREN SII()LI D .EARN TO RESPFCT AND GET ALONG WITH PEOPLE WHO‘T‘H‘!NK
DRESS AND ALT DB FERENTLY

CHULDREN SHOULD LEARN HOW AND WHY CHANGE TAKES PLACE l.\ THE W m_[b
CHILDREN SHOULD LEARN r‘wm Y LIVING =~ =
STUDENTS SHOUI D LEARNSKILLS NEEDED FOR'EMPLOYMENT
DEVELOP A MESIRE TO LEARN ' ' '
LEARN HOW T ) US). LEISURE TIME,
LEARN GOQ HEALTH AND SAFE IYI!ABII‘%
TO LEARS ABOUT THEMSELVES |
AR\ ABOUT CAREERS
LEARN HOW 10 MAKE DECISIONS
LEARN HOW 70 F I\&j()ﬁ%
LEARN HOW TO GET MORE ENUCATION OR TRAIR NE
LEARN IO APERFCIATE CULTURE AND BEAUTY.

¢
CHILDREN SHOULD LEARN HOW TO BE A GO;U CITIZEN

Fl

¥
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- -Radio Pub11c1ty
to accompany CEPD 5 Goal Sett1ng/
Needs Assessment’ 7

«. question 1 Mhat is the purpose of the survey? Z .
. ‘ . ’
answer Y1 The comunity and parents are now asking as never
: before for schools to:justify their programs and-
the high costs needed to keep them operating.

L

. A
Most of the concern or criticism is leveled at:
-y

a).incr}asithy high costs
b} Tow achievement (basic skilis)

c¢) students lack of preparation for the rea]
WO 1d and everyday 11fe

e can go on the defensive and say, "We are '
doing a good job, people just don™t know it:"
or . , v
We can take action to find oyt exactly where we
are doing a good job in‘preparing our young
people for life after graduation and, equally
important, where we can stand some improvement.

g -. : |
question 2 Is criticism of achools the only reason for this survey?

answer Z.1 no K

2.2 As educators, ﬁg\must be alert to the -demands that 3
),/ changing .society‘ymakes upon our children,

.in sqgence and téchnglogy have created a world vastly
d?ffe?en: from the one we knew only a decadeyago.

We 11ve in a per1odh§f rapid change, where advances

However, 0u£ﬂschoo1s, ke other institutions, can
often lag behind the pacé of the changing times and
fail to keep in step with ‘the realities of the world
ar0und them.

e want to be ready to modify eur approach and change.

directions whenever necessary., st that what our schools
teach -is relevant to the needs of" today's students. To

-

287




do tHis. we need he'lp rom theqaarents and /\
community we serve. This survey is a first step.
13 ‘.
We /must not-be afraid to ask ourselves and the/ .

. cgmunity, parents /and people we sefve ™ //

) Does everyth1nd!we offer he]p children fu1f1TI
their potentials or aré sbme aspects of our
program desi%ned mere]y fo perpetuate the system7

How well is our school repar1ng children to
1ead usefuT?-productiv and satisfying Tives?

Is education completed with graduation or are .
we reépons1b}e for stimuTating a thirst for
knowlege ,and self-xmprovement that will Tead t0

. continuous learning throughout adult 11fe7

Should schools help ch11dren'1earn about them-

selves, about careers, how tp makes decisions

and plans?

W& are certain that oni by offering programs

that equip students wifh the knowleges, skills
" and attitudes necessary for' 1ifelong growth'can

weiﬁust1fy our roles - as educators,

- -

}.qpestion 3~ What will.be the result of this survey?

¥

answer 3.1 One of the ways for us to insure that what
we offer is really.meeting student needs and is %
comsistent with what parents and the commuriity
_expect is to periodically determine what our school's
goals are and how w&ll we are meeting them.

¥

This survey will tell whether our school services and
curriculum need modification and in what diréction.
As soon as the data is tallied we will begin, )
preparing our annual plan for the next school. year.: .
Inclided in the plan will be activities designed to- .,
,make whatever adjustments the sufvey resu?ts Jpdicate.
Ih1s survey will heip us identify- the st*en@thé ,
* weaknesses of our educational program as sgen b a broad
" spectrum of community users - students, fbrmer;students,
parents, emptoyers and other residents.of the Histrict -
cand will enable us to set new gogls and adjust existiyg
_ programs for the -totdl system. - CLT 3
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- Lo
NEEDS ASSESSMENT SURVEY
"To plan school and conmun1ty activities that will serve you, we need your,
hE]p : . , \ ., .

. . -
P]ease respond to each item by indicating first how important the need is

to you and second how well that need is being met, not just by the gquidance
counselgr but by anyone--your parents, teachers; friends, etc.

r

Name

Grade
Directions

In the columns on the Ieft of the double line, ma?k an X’in the box which
,best descr1bes how important the need is to-you.

LI

In the co]umns on the right of the double Jine, mark ap X in the box which
best describes how wel] that need is be1ng met for You. . ol

Mark .a response in the left co]uwn and in the right column for each of the
67 needs listed. - . -~

. -

EXAMPLE -

y
e
!

-

-3.-__‘ - — e s

@
.

-

I peed; | EEEY
. ?.i.

'Moderate

v P ‘-.'
phi? I

Need Partially

Being Met

Being Met

Need Not

.

to 1earn how to deve]op 1ndepeqden¢e
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RIVER CIJY HIGH SCHOOL GUIDANCE SERVICES
_NEEDS ASSESSMENT SURVEY
. :

Moderate

Need

Need Being

Met

Need Partially -
Being Met

Need Not

Being Met

‘I.need;

1. to understand my ab 11t1es, 1nterests
and other characterfstics .

4

2. to understand,’accept, 2nd Tiké myself
bet_ter - s ’

.3:{/;6'deQelopfcenfidence in myself—.

. 4. to understand how my feelings affect
my behavior

-

in

to be more accept1ng of my physicatl
appearance \\)

-to set my goals in life
LI ,___/

to'learn to tell others how I feel ‘

i T

to be a better listener gnd respond
better-to others .

to state my own views

to better understand teachers

-

to better‘understand adults

-

to become more accepting of Gthers

29:
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Need Partially

Need Being
Being Met

Moderate
Need

Met

Need Not
Being Met

- 13.», to build trusting Yelationships with
' © oghers .

.
-~

" v

%

14. " to have someone listen to.me when 1
Have probiems

15. -to know how to get along with my
family :

to have better re?atianhips with
teachers } 1 .

L]

to have better relationships with
other-students . -

to know how to get along with members
of the other sex v

to develop friendships with both
5exes

to understand my religious beliefs

L]

to understand more about sex and love
i

tojunderstand more about the use/abuse
. :of drugs, including alcohol

23. to become more tolerant of persons
. whose views differ from mine
. .

o .

28 b0 knoW miore about hy strengths and
" . % .weaknesses

PR ~

C .Qé,';iq:better understand my standardized
=" test scores

RN : rl
I’
. . 5
" — T
T .
.

ey
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-

Need Being
Need Partially
Being Met -
Need Not
Being Met

Moderate.
Need
Met

need;

. to upderstand what I can réa1i$tica11y
achieve .
4

. L]

to kﬁdﬂ how ta assess and evaluate
my goals . , "

-

to learn how to make decisions .

—

ito Tearn how to adapt to a changing
world . .

to understand the impact of my sex
and/or race on my career choice

-

to understand the changing roles and
expectations of men and women

to select more courses by myself

to know more about high school
graduation requirements

*

to %{nd courses relevant to my future

to receive help in selecting courses

to find courses which are appropriate
to my needs.

- -

4

to know how to prepare for cyreers in
which I am interested .

]

h

- 38. to know how the coursés 1 am taking
relate to my career plans
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\

-
-

-

I neéd;\

Need Partially

Beimg Met

Moderate
Need

Need Being
Met

3

)

39. to know about financial aids for
+ postsecondary eddcation

fk'~

to become more aware of educational
alternatives after high school

to become aware of career training
offered in my high interest-areas

.

. to unders tand the impact of work. on
my 1ife b Y

to know how the things that are
important to me affect my career
ch01ce '

'

to know more abput possible careers
and the wor?d ot work

~
v' t
u -

to talk with peopie empioyed in my
- high interest areas

to get some on-the-job experience in
my high interest areas

to.do an in- -depth exploration of jobs
- which relate to my 1nterests and
abilities .

bl

to have actual on-the-job experience
to know what it is llke to be
emp]oyed

to know how important people influence
my career choice

to deveiop a flexible career plan
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I need;

g

Need Being

Met_

Need Partially -

Being Met

Need Not
Being Met

51. to_talk to a counselor about cCareer
plans .

52. * to have my parents 1nvolved in my
career plans

s,

53. to know what Jobs are available
locally, €

”,

54. to know where to starf looking for
a job

F—

to know how to apply and interview
.for jobs

* »

56. to obtain part-~ ~time and/or Summer
work :

57. to become aware of the employment
outiook in my high interest areas

58, to get to know my counselor better

58, to taYk about personal concerns with
a counse1or
e

4
60. - to become more fully aware of the
services available through the
guidance program .

61. to understand what I read

62. to read faster

to write bétter >
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2

*

. nqed;

-

Moderate
Need -

~

A

/

Need Beirg

Met -

Need .Partially
Being Met

Neéd Not-.
Beipg Met

64. to improve math skills

g1

e '

£5. to manage my time énd ;Etiviti

«ﬁ_«m

661 to understand my rotes as famil
member and citizen

-

P et R

67. ‘to explore leisure time act{QitiEs

1

b

* List below any additional needs yop feel are important to you and the degree to

which they are being met.
N ,
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Data Tabu]ation

Several techniques could be employed td analyze ‘Mhe student assessment
data. At Riyer City 1t was determined. that two questlons needed to be
addressed: - N . i '

1. Hhat are the strongest needs of ‘the students at R1ver C?ty
High School?.

2. How adequate]y‘are the "high need" areas current]y,being met? *

To answer these two questions, it was necessary tp determine the relative’
strength of each item and category and to establish how well a need or
catégory of needs was being mét for students 1ndlcatlng a "strong" or
"moderate” strength of need. o ;

To obtain these. data, lt Was necessary to tTTTy the,responses for each

" item. . ) :

- -
-

, ‘ _ ¢+ . EXAWPLE *

NEED RESPONSES ' SATISFACTION RESPONSES

. Need Need - .
. TOTAL .Need ‘Partially  Not- TOTAL °
ITEM Strong -Moderate Weak No - " Being Being Being * :
. Need-- Need ™ Need Need 81 . Mek Met Met 45

TN STHOTHL LI T TR THERY MO ()
WL L THUTHL T | | I L
CTHEL BYME T W

"These data were then transferred.to a summary sheet ‘\ ’

In the example above, of the 81 students resppnding "to Ifem 1, 20 indicated
. a “"strond™ need, 26 1nd1cated a "moderate” need, 30 a "weak" need, and 5 "no
'need" . Of the 46 students who indicat®d they had a "strong” or “moderate"
need, 10 indicated.it whs being "met", 26 indicated it was being "part1a11y
met, " and 10 indicated it was- “not be1ng met." -

-

These data provide the basls for computing a "Need Index" (NI){and a "Not

Met Index" (NMI) for each item and category. The-Need Index i§ calculatéd

by d1vid1ng the number of students who indicated a "strong" or “moderajog 4

need by the total number of responses (NT:L*-) ' The NI indicated the
centage of the total group who gave } 'strong” or "moderate" need respo

The Not Met Index (NMI) is calculated by dividing the number of students -

who gave a "partially met" or."not met" response by the tota] number Of

sat1sfictlan responses NMI=EH9%1HHEE “-

237

P
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Estab11sh1ng Pr10r1t1es ) .

e Need Index (NI) and the Not Met Index (NMI) are essent1a1 data for
establishing prTor1t1e§$ Seyeral techniques can be used to.convert these
index_numbers %o a priority class1f1cat10n One method would be to niake
~a direct comparison and, on an a priori basis, establish a ranking for
each item within a category and for each’ category When the.NI and NMI
have been computed for each item-and category, it is a relatively simple
matter to determine the areas that need to be assigned a high pr1or1ty

NEED RESPONSES/NI * . ‘ | SATYSFAGTION RESPONSES
- (S+4) /NMI

Need Need
|Partially| Not
Being [ Being
- Met Met

.
26 10 »

22 | 22

20_ -

L 3

According to the precdding data,- the Need Index for Item 3 tells us that

71 percent of the junior class felt they needed to develop more self-
confidence. The Not Met -Index indicates that of those who felt Item 3

was a strong or moderate need, 75 percent felt the need was peing partially
met or not met. This item wou]d obV1ou51y have a high need pr1or1ty on an
" idem-by-1tem comparison. i N
The tecbn1que used to determine category gllices 15 basically the same as
that uéed to determine item indices. thod used is-as f0110ws




o
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" METHOD OF DETERMINING A NEED iﬁDEX FOR’ EﬂCH CATEGORY ‘ I

Determ1ne the sum of the strong and moderate responses for the category.
r

Detertiine the sum of a]l need.responses for the category

Divide the sum of the strong and moderate need responses by the sum of ‘
all need responses. .

" . METHOD OF* DETERMINING A NOT MET INDEX FOR.EACH CATEGORY

Determine the sum of "partially met" and "not met“ respOnses for the
.category . .?“ ’

' Determine the suh o? ?ll'satisfactioﬁ responses for the category.
Divide the sum of "partially met" and "not met" responses by .the sum‘

© of all satisfaction: responses This percentage is the Category Not
."Met Index.* _ vy .

Look1hg again at the sample Data‘%ébu]at1on and Lndex.worksheet tells us

that 71 percent of the junior c¢lass felt 4 strong or moderate need to

understand and accept.self {Item 2)., Thg Category Not Met Index indicates

that 69 Percent bf those felt that need was being "gart1a11y met" or "not

met." This category would also be given a high prisrity classification. o

*
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Another technique tq?estab1ish priorities would be to locate the NI rumber
and NMI number in a.quadrant as illustrated below. ’

© . -

NOT MET. INDEX
, .

o

High

- _\
(High-High) .
HIGH-

(High-Low)} -

MODERATE PRIORITY
- . PRIORITY

- —— i
-

1
| LR
'l . Yy
1
]
]
I
]
]
L}
1
]
1
]
[}
]
1
[}
1
[}
]
]
]
]
]
]
1
]
1
]
L
]
]
]
[}
]
]
]
1
}
4

NEED INDEX - -

(Low;High)
:\v_soDERATE
PRIORITY

(Low-Low)

LOW PRIORITY

e )
.ﬂ

Ay

. Rivey City elected to use .70 as the cutting line for the cell divisions.
However, these divisional lines could be arbitrarily determined at different
points. : ’

-+

in the i1lustratiog, Item 1, having a Need Index of .57 and a Not Met Index
of-.78, has been located in the Low-High cell which would classify it as a
moderate priority.item.. Items 2 and 5 are located in the High~Low cell and
would also be given a moderate priority rating. Item 3, located in the
High-High cell, would be given a‘high priority, and Item 4, located in the
Low-Low cell, would be given a Tow priority classification. Category 1
would rank.as a low priority. Using the quadrant technique, each item and
" category could thus be classified as Tow, moderate, ‘or high priority.
- t

.t




Godwin Heights

L}

« Student Needs Survey

Supplesient N -
£

ER]

PAFullToxt Provided by ERIC




- . ;
#GODWIN HEIGHTS*E
' STUDENT. NEEDS SURVﬁY

.

—_— .
L]

i ' ; . o - . a :-‘ L") * * ; 2
We would like your assistance im an important project to help improve; gn%
schoo] 4 program. As g first step in Jur project we are asking students

pbrentd*and staff to complete the quesBionnaire below. The questionna1re
is aimed.at finding out-what you see as being needed in our program. Dn 1

- . of the primary aspects. of a good program is that it Tesponds to the: need

4f young people. When we knaw_these needs, we will insofar as p0551b3e%

- hake every«attempt to meet these needs. Yqur assistance is important t

the success of th1s n{oject -Thank you.

. r"“ P " b
+ . -

Female s Circle your grade 9 Iﬁ 1 12 i

“Show ,how 1mportant each need 1s to you by checking the column wh1ch shows
how ou feeg

&

Strongly
Disagree
Strongly
Disaggge

LI

oot e o T :
As & stydent,I- negd help in;
9

//;/ 1earning more about student act1v1t1es

‘| Agree

¥

’/

find1ng out about further training or education

: 3. learning about financing rther tra1n1ng or
education

t’

4

knowing” more about my high schoo] records and
graduation requ1rements '

- ¥

l'#'. . ‘J" . N L]
fiﬂlingﬁout Jjob or college applications %

’ .

ﬁo .
f1nd1ng out about a career,

a

ing a p//f'time job: whiie in school

1

.. * adapted f‘r‘%work d_e, in CE'PD 327 ‘302

A P 4
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-

Strongly
Agrée

Disagree

Strongly
Disagree

bk

nding a lpb after gnggar(/;‘

hons1ng 2 votat1ona1 school or college to attend
éfter h1gh schooi

L) 4

13. " chUDSIng a Career

"14. choosing high school, courses

y

b ]

15.y making decisions

16. understanding my intérests

]
4 =

17. getting along with other people

18. understanding my;é]f as a person

19. getting along with the opposite sex

'20. dealing with-personal problems °

5 ' " »

21.lmkmgfﬁeMs-

»

22. devaloping confidence

B

"23. getting along wi th my family

. i’ e -
" 24: getting_along with my teachers

—— —_
* .

. 25. feeling a 5art of my school

Additional Comments: .




EQB;ST H&LLs
NEEDS ASSESSMENT*‘

PURPOSE: ~ - Ty
Assessmg geeds-is one way fof school personnel to systemdtically -
evaluate whether school programs need modifying and, Yf 50, the results
of an assessment stigdest possible directions for program ITIOdIf! atwms
Doing a needs assessment is a;JfIrst step toward design‘lng r *,
redesigning school programs to fit|[the needs of the persons seryed by
the school or school district, s .- T

L

WHO WILL DO ONE? : N b g i

L]

LI

Appropriate individuals are a;ked to respond to spec‘nﬁt questions
designed to prowde data in tem}s qf strengths and weakneéses of the

school _program. . E

The following is a Hst of groups who Wil bejasked to 'respond to
, this needs assessment: _ ?ﬂg—,, .

%&. Citizens cur,ric’ﬂ'lum commi ftee.
-ﬁ‘ ) - - .

>,

2. Other citizens. ’
3. Bui]djng‘ admiqiétretoﬁ;.
"4, Faculty. '-‘_ - \

.

Central office administrato%;.
6. High schoo1 %:é'nts
7. Board members .< 7

USE OF DATA

LS

. The mformatwn gathered throégh this needs agsessment will be used

to deveJop a set of reports. The Board of Educatign and administrators
-will use the reports ine estabhshmg the direction the district should
take. P ,
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i . o FOREST HILLS PUBLIC SCHOOLS
: CHECK ONEL- \. ' -
- CHECKERRL-

™

e,

‘CitizZens cuf?igu]um committee member.
Building administrator-level (H.S., J.H., Elem.)
Faculty-level {H.S., J.H., Elem.}

/
Citizen

-

Central office adminisfﬁator
Student

Board member . :
Rating: There are two rating scales in each area. The columnson fhe left of
the double line is designed to determine how important the area is in your

mind.  The column on the right of the double Tine is designed to determine
how well the district is doing in each area as you see it.

Please check ( } the column which best represents your impression of the
degree of importance and the column which indicates how wétl the school
district is doing in achieving the area.

)

I

Not
Important
| Little
Importanc
Average
Importanc
Very
Important
Below
Average
Average
Superior

Statements

|? ¢

. 1. the’skill to read to the best of one s
ability

. . the skill to read and understand Tite
, ature of various types

the, ability to read for recreation

the ability to read a 'variety of material

-the ability to dO basic mathematical =
computat1ons using every day 51tuatidns

k-

the ability to do higher mathematics
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]

Above
Average . |

Superior

-

the ability to spell correctly

the ability to write using proper .
structure, .form and grammar ﬁ

" the ability to communicate 1deas in
writing ,

the ability to write creatively

the ability to express ideas through
verbal means

s

the ability to listen critically and
analyzedyhat is said )

r

the ability to'write legibly

the ability to apply scientific concepts
to everyday life '

the ability to understand and explain _
the workings of our system of govern- .
ment

Fl

-

16. * the ability to compare var10us types of
government }

L]

. 17, the ability to discuss the rights and
. reSponsibilities of a good éitizen

18, the ability to relate h1st0ry to eventé
of today

'“-1.
to be ab"le to make use""gf SouURde
consumer skitls




Statements -

Little .
Impoftance ", '[¥
Average

Importance

Very =~

ta

m
Most

Important

Below

*_Average

Superior

20.

the ability to make minor home..'r‘epﬁ_.

21.

i

the ab111ty to understand how.one can
affect changes in Organ1zat1ons Lk

Ed

o

the abiIity to expness oneself through
art . .

Fl

the ability to’ understénd art

the ability to create art using a
variety of medxa : .

the ability to appreciate music

thé ability to pe{form in music

the ability to make intelligent deci-
sions regarding ‘the environment

-

the apility to understand our Surround-
ings and thé¥impact on each person’s.
life .

3

the ability to know oneself as a human
being

-

- [ .

the  ability to make career choices
based on an understanding of ones own
abilities

the ability to discuss substance
(alcohol; -tobasco, and drugs) dse and

abuse and make sound decisions-

. "the ability to wake decisions regarding

sex - -
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<

Statements

Imnnntanl__;
Little

Importance _

Average

Superior

33.

the ability to make personaﬁ value
judgements

the ability to utilize research skills

the ability to type for ﬁersona] use

the ability to handle personal finances

the ability to cook basic foods and
perform basic mending skills

the ability to use sound health and -
hygiene practices

to know how to find emp]oymént d?

to be able to use consumer protect1on

services
>/

the gbility-to Ena]yze advertising

the opportunity to part1c1pate in intra-
mural activities

the opportunity to participate in
interscholastic athletjcs

. the EE;}ity to make curriculum choices

based On career asp¥rations

3 <
the ability to recognize ones own
unique characteristics ‘

bl

academic counseling
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Statements

Below

Average.

‘Superfor

47.

™

career counseling

48.

personal counseling

9.

industrial art courses .
. " “

50,

‘vocatzona] courses (jqb fnfry skill
attainment

courses for co]]egg‘bound students

programs for gifted and academically
talented students -

extra curricular activities

-

* program evaluation

the student testing program

alternative education programs for
dropouts and potqg;ia] dropouts

b 1
Y

‘ ﬁh sicalnedu‘ fon‘brograms
poicat ediegd

Wt

o, LA

¥

special reading programs for slow and
advanced readers

A
L3

a variety of enrichment.and subp1ementa1
matgrials .

wd special placement service to help all-

. Students find Jobs

.

61.

._/ Y P
a written set of objectives ‘for each
‘eurriculum area .
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Poa
62. community school leisure timq classes
’ i
) 63. community school high school completion- ‘
classes .. *
* . H
64. commun®ty school coliege course g o
offerings - * Lo
65." special education clagses for handi- 4
capped students
}‘ * . - ‘r
66. special. services {psychoiogists, social 1 .
.+ workers, ‘and speech therapists) to
, assist students, parents and staff
L L e
' 67. foreign Iaﬁgqa’ o?ferings at ‘the o
. . high schools % : ' '
' $8. foreign language offerings at the .
' elementary schools ,
. 69. foreign language offerings at the "
2 . Junior high school
o - A
) r
- M — i = 4 +

-
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KENT CITY COMMUNITY SCHODLS*
A
CAREER EDUCATIDN NEEDS ASSESSMENI

v\"

We wouId like your &ssistance in an.important project to help improyve our
school's program. As a first step in our project we are asking students,
staff, and parents to complete the questionnaire below. Show how Important
each need is to you by checking the column which shows how you feel.

’

As a Student I need hélp ing if -
- OR -
As a Parent, my son or daughter needs he?p in;
OR
As a Teacher,.my students need help in;

Disagree

Stroncﬁ}-

Strongly
Disagree

Agree

1. developing math skills

learning how to make decisions ,

Ay

dealing with personal problems

developing writing skills

getting along with (one”s) parents

developing confidence

. developing rgading skills

understanding my values and the values of others

making and getting aTong with friends

talking with teachers and aving them understand
{me) as a person -

(J
11. realizing that learning and persona1 growth ]
-throughout a 1jfetime

* adapted({tom work done in CEPD 32
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As & Student T need helg;1n, .
OR .
As a Parent, my son or daughter needs help in;
' OR
As a Teacher, my students heed help in;

Disagree
Strongly
_ Disagree

t

2. f1nd1ng out about a career and what (I) want to
do in the future ‘ )

13. underStanding myself/themselves .as a person

P

14. planning and choosing course selections
Lo - . * ]

- 18, q~!!:|'lndin'g a part-time job while jn school

n i :
16. finding a job after graduation \

17 developing (my) ability to speak in classes -

\.\
18. choosing leisure time-actjvities




. L.
Designing a Once goals for a district are determined it is the . ~
curriculum . administrators', teachers' and counselors' responsibility
management to- begin .articulating what is happen1ng at each’level and
structure . in each proggam to facilitate students méeting each goal. .
- Th'ls process can be ca11e&curr1culum management.
Curr1cu1um management is a strategy for comb1n1ng a’
d1str1gt S ph110sthy .goals, objectives apd activities.
into ‘a ‘single structure which helps identify what each
staff member and program area is taking- respons1b111ty
for .-

.F

The structure also allows-staffs to‘identify weaknesses
in the program and focus resources and planning (or inser-
_ vice) time toward curriculym improvement. '

one The followigg management structure provides one strategy.
strategy- It has been 1n81uded .dn this manual to assist those CEPDs
) that are receiving requests for curriculum management
ass1stance from.IocaI districts. <

‘participant The staff deve]opment implications, are that the local
outcomes career education committees are prepared to utilize ‘the
) curriculym management structure to idgntify the strengths
and weakhesses of their. career education program.  As
weaknesses are’ tdentified, lod@1 committees and staff
can begin identifying strategies, resources, or inservice
“programs to improve their curriculum offerings

t .0 * -
v o




* - CURRICYLUM MANAGEMENT: A VISUAL OVERVIEW*

School District Philosophy 6{J§ducatioﬁ -

\

['SChOOT District ‘Goals {broad-based to cover all curriculum areas)
" s >

|- | 1 - |
|.60a1 2 Goal 4| "{Goat 5

iz

Grade Level or Department Performance Objectives

H ’0"
Goal 1

Grade Levels
[ T T

“« Ist| |.2nd
Qﬁ.

Perfopmancel 5
Objectives

Departments

. I I T3
Co [ Math Science Vocational-Education

Performance- - ' —_—
Objectives .

“Peveloped jointly by CEPDs 35, 36, 47 and MDE
eve J




GURRICULUM MANAGEM‘ENT'_STRUCTURE '

This Curriculum Managemend Structure cons1sts of a series of worksheets which suggest one way of -
organizjng curriculum. [t .is based on the local district's philosophy. of education and the Tbea;;glztrict s
set of learner goals. It is suggested that before a LEA i$ ready to compiete-a curr19u1um manage
structure, it has 1} stated a ph:dosophy and 2} estab11shed a set of Tearner gdals.

.Person{s} responsi he task of p]anning and compTeting this Curriculum Management Structure - -
can be handled by the LEA Careev Education Coordinatgr or curriculum spec1alist and the Steer1ng Commi ttee
in conJunct1on with the 1ocal curriculum committee.

-

-

urgose The purpose of a curriculum management structuke is to detenn1ne if what is. be1ng dohe
at each level is adequate to accomplish local school district goats The outcome is the identification of
curriculum areas which need change. In working to change curr um, it is ‘important to work- cooperat1veTy

., With the existifly curriculum structurfe“gthin the schogl.

_ Directions, for Completing -the Sample Curriculun Management Structure* ' b

Person{s) '
Activity Responsible . Examples

&

Step 1 Complete Part 1 of Worksheet 1: School District LEA Career Education ~ = See Sample workSheet 1
o Philosophy. (Approved by LEA School Board) * Coordinator. ‘. p. 1 S
Step 2 ...° . Compiete Part 2 of Worksheet 1: School District LEA Career Education- ° See—Samp]e Worksheet 1

? Learner Goals. (Approved by LEA School Board) Coordinator N N .
-Step 3 ... Discuss compieted Worksheet I and rest of . LEA Coordinatdr
Curriculum Management Structure sith LEA « .
. Career Education Or curriculum connnttee .
Step 4 Make -a decision abqgt how to- d1vide staff to LEA Career Education - °
e identify performan obJect1ves for each Committee
. /ﬂistr1ct Tearner goal: "’ - ’ . L ' < "

- by grade level (Grade Level P. I Matrix) T . See"Matrix - Optiort A
--by departmen (Department P.I. Matrix) . . ‘ i See Matrix - 0pt1oh B

- combination‘of the two {i.e., by grade W pp. 96 & 97 - °
level K-6 and by departmez; 7- -12).

g

*Remember: This is 2 sample curriculum mana

.
L

ent structure meant only as a point ? turé for Mocal school
d1str1cts strugg]1ng to des1gn thelir own. - )
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¢ o - . . -person(s)
Activity * a . Responsible Examples:

* L

' S . ) A . v
Look at the suggested matrices and worksheets anq, . ‘ — See Matrix - Option A

revise or adapt these to reflect“local school . See Matrix - Option B
district circumstances. . i * and Worksheets
"t . ﬁ L. . . pp.  94-101 =
Devise- a strategy for completin the Worksheets . - LEA Career Education See Worksheet for
(on& for each box on the matrix%. Possible " Committee . . - Matrix ¢ Option A,
strategies to, be utilized: - - . and Worksheet for
©o-a workshop or inservice day =~ .. & " Matrix - Option B
- several staff planning. periods | ' and .
- 2 CurNculum Management Structure ] - see completed Sample
" Night shqnsored by the school board. . ) “ Worksheets
' ' . " pp._ 98-101

CompIete one Horks et for each box on the ) LEA Teachers’ and
Matrix. Counselors

_As eachﬁworksheet is completed by staff. ' LEA Coordinator
a check s made in the appropriate box on
the appropr1ate matrix.

. Those boxes in-the. matrix not checked LEA'Career Education
indicate where cdrriculum development * Commi ttee ;
is needed.- Plan is devised for deVelop- . R

£l

" +ing cyrriculum.in those areas. : . : \&

!
Upon completing this Curr1cu1um Management Structure. there may be some qggstions raised for the LEA
Career Edu* tion Committee to' deal with:
3 Do the material resources in the school relate to sch001 distr1ct goa]s and axd staff *in

\\lmeet1ng their objectives? ’#”,,/’
2) the gradyation requirements reflect d1s€}ict g a?s and obqectlves? ' . ooy

g the district need a more relevant set. of ex{t competencies for students?
4) . Is the district making ‘use of its community resources? _ .
A pext stage of curriculum management would be, to ut1lize the concept and sk1113 of infusion to ident1fy
-how district goals can be incorporated into each subject matter/departgent area and to examine how two or mare
goals may be de11vered together .

-

]
-
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WORKSHEET 1

CURRI CULUM ?ANAGEMENT STRUCTURE: AN EXAMPLE

School District Pha]osophy .
(approved by LEA school board w/cooperation of department heads)

L ‘.u

School District Learner Goals

(approved by LEA school board)

o

Iv. R L R

N ' |t

-.
o

3 |

Sy
Department or Grade Level Performance Indiqgior Matrices’
(completed by means of staff d veinped,worksheets)




"WORKSHEET 1

CURRICULUM MANAGEMENT STRUCTURE: AN EXAMPLE

[d

‘Schoo) District Philosophy ~ : v
(approved by LEA schéol board w/cooperat1on of department heads) &

£

‘AR
The Board of EducatlomlfF the - - School District recognized that the major role of our school sys-
tem is to prepare our students to become contributing members of our chaoging society. We helieve that:.
- every individual has worth and dignity; he or she is unique and Jearns in relation to his or her un1que-

o ness and has the right to educational opportunity in order to peach his or her potential, :

~ 72 9Ur school program should maintain a practical balance between the development of 1nd1V1dua1 capabi]ities

sand the acquis1t1on of skills and values necessary ta successful 1iving with others, -

Our aim is to provide, within the limits of a sound fiscal program, the best educational and. enrichment opportun-
ities for both children -and adults in accordance with the felt needs of the commun1ty

Part 2 . ‘ '%

School District Learner Goals’
- (approved by LEA school board)

L. 1. 111, wo o (v | vIL. vIii.

To acquire| To acquire qu~ quire To acquire To be able To-acquire To acquire |, To acquire
ability to (the ability to [knowledge and apply to identify-a [economic decision and apply
perform comprehend and jaboyt person-linterpersonal }variety of «" lunderstanding |making skillsjemployability
mathmatical [communicate al character-jiskills. 1ife-career |(and apply . and personal
operations. .{ideas through - }istics and T roles and + jconsumer - planning
reading and . value human settings. skills. . skills, -
writing. di fferences, .

!

Department or Grade Leve1 Performance Indicator Matrices
(comp]eted by means of staff developed worksheets)

&

L3




. " ‘ . ’ . . ~ .
®- - , o
" {A check in each box indicates a : : ‘ MATRIX - OPTION A :

worksheet has been completed by . .
staff for that box.) . . _ GRADE LEVE) PERFORMANCE INDICATORS MATRLX '

Goal Goal Goal Goal Goat
-1 11 © 11l ) w v ..

Guidance
Staff




»
-

(A check in each box indicates:
a worksheet has been completed MAT?IX - OPTION B

by staff for that box.) | - DEPARTMENT PERFORMANCE INDICATORS MATRIX - .

. .

-~ . * .

Bepartment ' Goal Goal Goal Goal Goal
Staff I 114 111 v v

L]
Guidange ~

Math
K-3

4-6
7-9

10-12

Science
K«3 -

4-6
7-9

10-12
English

Reading

Language
Arts

History

Social
Studies

Voc. £d.

. ?ine Arts
© Art, Music, Drama

P.E.

Library-Media f/




-

} NORKSHEET Fﬂﬁ COMPLETING THE GRADE LEVEL PERFORMANCE INDICATOR MHTRIX *
";gh Grade Leve]r

NORI’«SHEET FOR .
MATRIX - OPTION A

a"

&

; e . Performance Indicator(s)
* . e :
District Goal {(Staff may seléct to skip, this step and
A

go directly frof each gaal to identifying.

L activities which help accompijsh that .
goal. At a later time they may.come back
to add performance indicators/objective$ .«

as a means of articulating to other eveld’
what each student can accomplish at™this

b level in ‘terwms of this goal.) . *

*

o Activities

-

Y
i
1
1

)
k!
. k
3
T
. i
.
b

._V‘

*hote: The curr1cu1um Worksheet of - ca?eer guid
) Educatzon Workshop Package may|be subst

anq%bplannzng sheet presented
L itu

in the Career
d for the worksheets pregepted heve.

n

L

:1
]

%

3

%

% %
1

1

1

3

-’ L

-

L



Grade Level .

.4
. District Goal
# 3

To acquire
knowledge about™
persona]

) characteristics

and value human -
differences.

Ist Grade

- Performance Indicétor(s)

R

. ' WORKSHEET FOR |
- MATRIX - OPTION'A .. .

-

WORKSHEET FOR COMPLETING THE GRADE LEVEL PERFORMANGE INDICATOR MATRIX
¥ . f . .

Activities
.- -

For the individual-to 1ist five things he
or she is interested in.

[}

For the 1nd1v1dua1 to Tist five th1pgs he
or she is not 1ntereste¢ n. .,

. \
g » . &

L3

T -
Class: ..

Discuss meanzng of 1ntérests Comp]ete

"My Interests" worksheet. See.Ideas ~

;or Activ1t1Q§, Se]f Awareness,!K 3.,
10 :

. Discuss 51m11ar1t1es and di fferences 1n a.
abilities and lnterests

Forghe individudl to 1nterV1ew a person
for “"8he purpose of identifying three
things that persoh is 7nterested in.

&

-

Classi ! ;' -
Discuss 1ntérv1ew techniquq; Brain-
storm 1ist of guestions to ask during
; interview. Intervigﬂnteacher for
iew selected person.

“and findings,

For the individual to 1deﬁt1fy fhr

that makes he or she happy and
that makes he or she sad.

¢ practice. Interyi
//// Report back to ;};Zs about- interyiew

\
Ciass : i
Discuss hapﬁy, sa R se}f concept.

Draw' stick figure\of Ms. -Happy Seif .

Concept and' Ms. Sad Self Concept.

List things which ‘cause happine$s and-
_sadness. Discuss tauses and the

behauiors thay 1ead to.- ‘
@ 33“"




" WORKSHEET FOR
_ 6 _ MATRIX - OPTION B
w s .
< NORKSH?ET FOR .COMPLETING THE DEPARTMENT PERFGRMANCE INDI;CATOR

-

s,

Department - © Level

 a

. . ' : Performance Indicator{s) , ' .  Activities .

"I’. ¢

-

District Goal

. .

FIE]




v , ' WORKSHEET FOR
) . . MATRIX - OPTION B

WORKSHEET . FOR COMPLETING THE DEPARTMENT PERFORMANéE INDICATOR MATRIX

Departmeﬁt English j Level K-3

Performance Indicator(sf:s;”‘;ﬁé Activities

District Goal Kindergarten P.1, - : .
For the individual to Iﬁst three spec1f1c Discuss helping others, Set up an assembly
4 activities that- 1nv01ve helping others. line for making birthday ‘cards. Discuss

{ ) how -each step is dependent on the one

To acquire and . ’ before.and after. Make a class.list of how
apply interpersonal i students help others.

5k1115 - -] _]1st Grade P.I. . . . ' ) <z

— e S - ’

For the individual to identify four Over.a-period of a week, have each studei®
situations in which he or sHe both - keep a diary of times he or she listens
listens and responds. and responds. Discuss similarities and
. differences of individual diaries, Have
= ' . each student observe and keep an anecdotal
) ) record on another ent (times student
4 s * . ], Dlistens and timés he or she responds.)
‘ E;, Have ;students reverse observer and observed
roles and scuss records taken.

20d Grade P.I.
.For“the. individual to Tist four non- ' Discuss non-verbal comflunication. List

verbal ways to respond ways of responding non-verbally. Have
students write what each way listed means
to him or her. Discuss similg&%t1es and
, . : differences of group results.

3rd Grade P.I. I 3

For the individual to identify three Discuss initiating behavior and how to
situations in which he or she has initiate a conversation. Have class form
initiated conversatian. dyads, Haye each dyad choose an’interview
. ; topic and practice interviewing gach other.
: ' Each student .identifies and interviews
|  three persons not in the class and reports
‘vesults and feelings about inigjating a

conversatidh.
@ 334
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Given the results of a curriculum management étruﬁture.
a local school district can begin® looking at pro Jram areas '’
to detenn1ne if gnd where changes shou]d be madeg, ‘4

Components The following is a Tist of program components; all of
of -a career which can enhance a career education program. )
education ‘
program. . Instruction {Infusion)

Career Exploration

Career Guidance

Occupational ormation Syétem
Placement ‘
Resources (Commercial and Commnity)

Fach of these strateg1es can be utilized to help studehts
aclfieve career education outcome?' ,

select Each process requires staff development and a great deal
one or . of planning time. Therefore, LEA committees and coordinators;
two should focus on just one (or at the most, two) stnategies at
a time. This will provide those members of thé staff who
are participating in the planning and modifying of the
strategy the atte%t1on and help they will need to succéed

to Yo infusion bgfore career exploration, etc. Neither are
they seperate--d career exploration unit may be “implémesited
as part of the instryction program, The components are
discussed separate1y ‘only for the purpose of clarity and
amp1i fication. . ﬁ ;

how to - To choose which strategy to deveIOp.pr modify, an LEA
select , may refer to:
a strategy

These strateigﬁt are not sequential; one does not have

1} its Program Assessment (Sfep 2 of this'pIanning process}

~2) its Curriculum Management Structure (i.e., if the
curriculum weaknesses were in district goals that
dealf with career planning and employability ‘skills, -
" perhaps the LEA should consider 1nit1at1ng a place- ),
ment program) , )

“a staff assessment - is there a group which is enthu~
siastic and has asked for help in jmproving their
pro ram? (i. & s if the Junior High staff is excited
would Tike*to initiate something new, the LEA -
Coord1nator and Committee may 'assjst them in gett1ng
a career exploration program started.




:

The remainder of this section will take each strategy and
."iscuss 1t in terms of:

% - what it is

¥ - how it can help §
- where you can get morel\information.

Instruction X The core of the school program, as it exists and as it’

- is envisioned, is the instructional program.’ The major
emphasis of “the existing instructional program is career
preparation”(math, reading, science, industrial arts, etc.).
As educators begin Tooking at career development as a
critical paet of the school curriculum, it becomes apparent
that the instructional program possesses considerable poten-
tial for a1d1ng in the de11vennhff this content.

School districts are being encouraged to take actions
necessary to insure that their instructional programs be-
come effective delivery systems for both career preparation
and career. development content. One technique which is
being experimented with to accomplish this is called the
infusion process.

infusion This process places the teacher in ‘the role of curriculum
process developer. It involves, for example, taking a°‘ subject like
) .measurement and havihg a carpenier come intc the classroom
and exptain how he or she uses measurement in family and
leisure roles as well as on the job. He or she may also
demonstrate ‘measuring items and, in the process, actually
teach a math fesson on measurement. In this way, measure-
ment beg1ns to take?on meaning for the student.
The infusion process can assist an instructional program
by:

- making the subject matter more interesting, and

- relat1ng sk111s to real 1ife situations.

Key factors in'the successful 1mp1ementat1on of this pro-
cess are the quality of. the inservice program designed to do
it and the quality and quantit{ of resources available to
teachers as.they Tearn and apply infusion skills.

Mater1a1§ which have been developed to assist educétors
in Tearning and applying the infusion process are:

1. “"Career Education Workshop Implementor Handbook,"
an inservice design for learning how to do infusion.

of ideas which illustrate how to infuse career
development into the existing curriculum.
14
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. Career

Exploration

i

. "Career Education Resource Guide" an analysis of
commercial materials in terms of théir appropriate-
ness and usefulness.

"Career tducation/Special Education Manual" (being
field tested) is a workshop designed for special
education teachers interested in utilizing the
infusion process in their instruction. It aiso
contains support materials (Ideas for Activities)
for use in applying the infusion process. It 'will
be‘available in the future.

. Career Exploration is a vehicle which enables teachers
and counselors to help students gain insight into the rela-
tionship h¥Egen the knowledge and skills they study and

the knowledgd and ski][;/required for their intended present
and future life roles. < -

It may occur as part of regular, existing classes, as new
and specialized courses, or a coﬁb1n&1‘ﬁn of both. It gives
students an opportunity to carry their explorat1€n of various
1ife roles out of the c1assroom 1hto the communi

y-.‘

Career explorat1on is also a means of taking advantage
of the vast reservoir of community resources which shoul
play a part in the education of our youth. For too 1gggp
the potential of most of the community has been ignok r
‘forgotten. —— ;

Materials have been and are being develpped to assist
educators in developing and initiating an exploration program:

1. Exp]oré€1on Guide, Section V of the "Handbook for
Implementat1on" explains how to plan and implement

an expiorat1on progr . )

An inservice packqgﬁ??;;:;xploration is being
developed.

Identifying, and Utilizing pommunity Resources, is an

optional module in the "Career Education Workshop
Implementor Handbook." .




"Career Education Resource Guide" describes materials
which would be appropriate forwse in an exploration
program. .

Career Career development content is being recognized as the ,
Guidance basis for a career guidanee program.- To expand the guidance
: activities presently found in the school Into a career
guidance program which reaches ‘all students, role changes
are required, Counselors will become more effect1ve in
delivering catreer development outcomes by working directly
with groups of students and to impact student outcomes in-
direcgly by working with teachers, parents and community persons,
New strategies and programs which are 11ke]y to become
a part of the schood curriculum will rely on' the development
of a team of teachérs and -counselors, Two programs which
would benefit from this team responsibility are a career
exploration program and a placement and follow-up program.
" Both of these programs involve cofiunity involvement -and
coordination of resources, and will depend on the cooper-
‘ative efforts of <ounselors and teachers.

As counselors begin designing & career guidance program
and specifying student outcomes for their program, admin-
istrators and teachers must support and facilitate this

. change. As counselors are rapidly learning, change is
impossible without administrative support.

Counselors are also realizing that aspects of their role
in career guidance {i.e., working with groups of students,
facilitating value clarification, helping students learn a
decision making and planning mode]) will require staff
development.

Materials are rapidly beconting. available which will assist
counselors in establishing a career guidance program:

A* ‘"A Process Guide for Career Guidance" i's being pilot
J—tested—and will be available in future. )
This guide contains suggestions and supporting mater-
ials for counselors trying to assess their roles and
~design career guidance programs ’

"2. "ldeas.for Activities: Guidance jis a co11ect1on of
ideas for a facilitatpr (counselor or teacher) to

use in helping students achieve career development <
“outcomes. | T om o T T T e e "'H"-

“Expand1ng the Cooperative Effbrts Between Counselors’

and Teachers" is an optional modul® in the Career
gducation Workshop Implementor Handbook.™ , .
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Infusion for Counselors is Modu]e 2 of the "Career
Education Implementor Handbook" and describes how
cougzeIOrs can develop their activities around ¢
carfer development outcomes.

AIR {American‘Institutes of Research) iS‘deveIdbing
a series of career guidance skill building modules

which wi]l-be‘avaiIabTe in the future.

; *

. . "d“ P
Occupational The,nﬁun goal of an occupat1ona1 information sysiem is
Information to develop and maintain accurate, current and comprehensi ve
System occupat1on infermation for dissemination to institutions
N dnd organizations whose reSpons1b111ty it is to meet the
career deve]opment needs’ of students.

#r

A
- -

An occupational information system-is a basic compotrient
of an exploration, career guidance and placement progranm.-
Michigan is fortunate to have several occupational infor-
mation delivery systems, ranging in sophistication from
a microfiche-based occupational information retrieval
system to computer. Some of .these existing systems are:

1. VIEW {(Vital Information for Education and Work), is
«currently operating in a majority of Michigan's .
ubtic secondary schools and community coileges.
t is a career information. system which utilizes’
the medium of microfiche. Its major components

ar&.\q__ y

occugézggggldgcpipgs
educat and trainingniefonmation _

cross-reference ‘indexes

suggestions for implementation

sound filmstrip .

an Exp1orat1on Handbook

inservice program

micr reader or reader-printgr- -
newsletter® -

ICPD {Instant Career Program Directory) uses a WATS:
Tine delivery system to convey accurate™and current
enrollment information on post- sec0n‘ary programs.
The major components ar ‘

- WATS Tine system _

program directory . o N
(daily Tog T S A
program information report ' e '
advjsory committee

¥ I 11

b
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There are thrée basic componerits:of a good occupational
system: information development, information delivery, and
an organizational structure to accomplish the delivery of
the information. By design, these systems make provisions
for students to: l

. j4

- expand their self-awareness:

- identify personal values EL

- expand their awareness of the wor]d of ﬁhqt
training and education
draw upon personal values in considering careers
increase the number of desirable and realistic
alternatives
.take advantage of guidance and counse]xng
assistance ' _
Tearn techniques of narrowing to identify
suitable careers

"< deve'lgm and refine decision-making skills

- plan prepare for career entry

- develop short and Jong-range placement strategies

#s a result of the 0ccupat10na1 Information System grant
to the Michigan Department of Education, the following mater-
ials are being developed to assist Tocal schools«in estab-.
Tishing a career information. system:

1L An bverview document on occupational 1nformat10n
systems' to be included as part of Section V, °
“Handbook for Implementation.™

Upﬁated, accurate,occupational iaformation. -,

‘! i - *

An inservice package for stdff designated with the.
responsibility of esfablishing a career 1nformation

system

For more information on, ViEH, ICPD or MOIS, contact

MOIS Director

Box 928 - Vocational Technlca] Education
Lansing, MI 48904

{517) 373-0815 h(;)




P]aceﬁent

and .
¥ fo]]oqup

Resources
" Community -
.and

. Commercial

o

, add to an instructional, -career gu1dance care

Without a successful effort to help individuals prepare

for<and effect a transition~from school to-the-non-school
community, much of the prior effort may .go unused. Placement

Jprograms have al their purpose to prepare students ,for and

assist them in making the transitTon from scholﬂ to non- -
schogl Tife. % . N

An efficient and effectTve placément program will help
the school create a more meaningful environment for students
and . staff through

- bu11ding 1dent1f1cation W1th student career ggdﬁ
- strengthenTng tTes between\gﬂg;at1on and career goa]s

. providing 1nformatTon on curr1cu]umcstrength and
weaknesses *

e br1dg1ng the 9 between schoo] and émployment or
further educat on g

L
] r;

I heip?ng in reer decTs1on-mak1ng and cafeer pTannTng
Recent pilot placement proJects operat1ng in’ comprehen-
sive "high, schools, ‘area vocational. centers and community *

o

" colleges haverdemonstrated that Qchoo]-based pregrams Bich .
“systematically. focys on placement can effectively hel
-students find and enter adult-work roles.

N
y: present]y ‘exist and others are being d oped
w1L1 assist schoo]s in designing a placement program:

Pﬂacement ‘Guide 1n Section V, "Handbook for Iniplemen-
ation" -identifies.the basic components of a place~
ent program and descr1bes how to design one. i

kX ‘ )
&/P]ans for deve]opmg a tra1n1ng pacbb}ge for. p]ac%ﬂt
personnel ‘are.being considered and, if fund® become

: available, such a package wlld be deve]oped

h 1

For further 1nformat1on, contact .o '

Box 928 - Vocational-Tachnical Education
Lans1qg, MI 48904 e

Comneroia]?y prodUced books, kits, packages { etc. can
e formation,
exploration, or placement program. What educators need is M?
some wWay to evaluate the tremendous amount of.commercially . °
produced-mateytals- now on the'market: The Career.Education
Resqurce ‘Guide wys developed for the purpase of having. ~

_ﬂ acement Consultant .
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QEachers and counselors "evaluate resourcesdas to their
appropriateness.and effectiveness; those which were
considered good or excellent by the_ teachers and counselors
were then categorized under the career development compon-
ents (self awareness, career awareness, decision-making,
and career planning and p]acement) Th1s_gu1de he® been
disseminated one to every school in Michigan. .

A career resource center is one outstanding way.to
organize -career resqurces.. This center can house occupa-
tional Vinformation systems, exp]orat1on kits or units, a
community réscurce file, etc. and can become a truly active
center offering student interest testing, exploration
experiences, guidance and placement services; .

+ An initTal step toward establishing a career resource
centedluTd be to plan and conduct.a district and/or
buil resource inventory.

., FoWmore 1nfonnat1on abo&t establishing a career resource
center contact & -

. 2
Career, Development Unit
MDE ’
. Box 928 . '
Lansing, MI* 48904
(51?) 373-3370

Comunity resources are an integra] part of the instruc- *
tional program in career education, the exploration program,
the guidance program, and the placement program. Another
‘way to utilize the community in the development of a
career education program is to invoive them on adv1sory
commi ttees. In order to make effective use of an adV1sony
comni ttee, the Tocal schoo1 district should develop a plan
which includes a purpose and goals and objectives for. the

- committee. .

One goal of an advisory committee could Be to plan and
conduct a community resource survey. -Commurity resources
. could be 1dent1f1ed to: .

part1c1pate 3s resource persons in the classroom’
- volunteer as cYassroom aids

staff the career resource center '

be, possible field trip sites

help organize exploration experiences

identify job openings

help plan and‘implement class projects




-,

* Community resources are probably the most unus d resource
of our educational system tgday. General Motors,/the U.S.
Chamber of Commerce; ichigan Chamber of -Comfierce and” .~
many other-organizations are writing position papers on

career education and are beginning to get involved with the
education of students. As educgtors, we must think of ways -

to use these resources and facilitate this invoivement.

Several techniques have been ut1ﬁized to identi
ity resources. A survey questionnaire.distributed Yo
community persons, representatives of busingss, pro ssiona1s,
,. labor, and indusfry has produced favorable results.
are examples of Torms which have been, used

- -

»/‘/- Exaﬁp1e * .
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Films, Booklét§, .
Pamphlets Avaiiable |
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Small Group Field

Trip (6-8) °
. [Career Experience or

Ciassroom Field

Lrip (25)
1 - 2 Student

JInterview
Advance Notice

Participation
pecessary

Observation;
11 or 2 Pupils
Days Availa
S.
Jfrade Level

‘Consumers Power Company
4000 Clay, S.H.
- L MI

. o
» Director of
Speaker Bureau

Phone:

* Adapted from work done,' in CEPD 32




Example 2.

s,

: . Cluster‘
AGBICULTURE -NATURAL RESOURCES*

- .
-Classroom Figld
e Ty, » - Speaker Observdtion
Contact Person and/or v and Group anid Group
Organization and Address Resource(s) -Available Size Lize v, et

- A

v "

« b - . . .

Mrs. " 4 * . Demonstrates growth of  Yes""1-90 - (fes 90

949 Cﬁ_Eterf1eld Rd seeds and bulbs ina S
,«..., M1 greenhouse,'

Phone: ¥ Aspropriate grades 1-3 _

LI -

»

* * Adapted from work done i CEPD 39
. . - . . ‘

Mater1a15 which w111 ass1st 1n organxzing EL nify re- .*
sources are: . - .
[ .

‘-%. Ide tifying and Ut1l1zing Community Resou ces, an
tionat module in the "Career Education orkshOp
Impﬁementor Handbook " ‘

R ‘2. A Guide for Effective Use of AdviSOry Co ittees

" Anothér: type .of reaource s’ facility utiliza) ion A
document titled "Guideltnes for Planning Career Education
Facilities" is being déVeloped-as a part of the Handbook °
for~lgplementation and will soon be avaﬂlable For. more
information contact: L . . v

_— P «
0ffice of Career Education. R
- Box 420 4
Mighigan Department of Educat1on
Lansing, MI 48902 -

' [

-




As the CEPD becomes fahiiiae with and assists lecal'scheol-’
districts»yn identifying strategies and modifying programs

_ theré is a concurrent process which shou]d be 1n1t1ated—- 5

.Evatuating

*the

Career

- Education
Progrdm

“Why. )
SEvaluate

Key to -
Ef fective
Evaluation

-

‘Pmduct ) l . ’ '..-*
evaluation - .

the process of evaluation.

»

Evaluation is a necessary component of career educatien '

_programming. It is, a.comtinuous Process which provides

evidence enabling the education system to mdke rational and
meaningful decisions about curriculum and program offerings.

b ] ‘ :

Evaluation is defined as a process of, identifying,
collecting, analyzing and interpreting information for the
erpose of making decisions. .

Educational evaluation has four major purposes:

- to determine whether or net estabiished obsectives were
- achieved :

o
to determine why’ obJectlves were achieved or not
achieved

N A .
to provide cost anaiysi{/data that will enable educators
to compare the efficiengy of alternative educationaJ .
strategies . - :

to provide recommendations to administrators and
faculty regarding modification, expansions or contina
uation of : obsectives or-strategies

L -

; The key to effective evaluation is the statement of

" objectives--the expected or desired outcomes to be achieved.

The clearly stated ob;ective should include at 1east the
fo]iowing poings:

- Speglilggtlnn_ni;the-andaviduals that will perfonn

. specification of the—perfonnance or behavior that
will be demonstrated - ) ' .

, ~ specification of the level of accomp]ishment;that-

* Wwill' be acgepted'as evid€nce of performance

\" J - *

Product evalﬂation measures the attainmént of’ student

_outcomes can form the. basts for process evaluation. If a

student can perfom according to the objectives established

"for.d program, the process by which the_student acquired

the ability can be assumed effective.
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Therefore if the student has only partially mastered the
stated objectives, the process used to deliver the outcomes
should be-examined and perhaps altered.

Process Process evaluation measgres the relatjve effectiveness

evaluation * of the methods or procedures used to reach identified out-
comes. For example, one may use individual counseling,
small group instruction or programed Tearning approaches
"to teach individuals decision making skills. The aim of

v prOcess'evalyatjon is to measure which of these methods is-
most effective in‘meet}ng_jzentified,outcomes.-. )

S

- The There are two levels of evaluation a CEPD should address.
Levels The first is evaluating its own program at the CEPD level.
The second is assisting Tocal school districts jn evalua-
ing their programs. This chapter will present some general
- approaches o bothgleVels of evaluation.

A CEPD should design a p?;n to evaluate the objectives
of its Annual CEPD.'Plan, which may include: ) .

o

-~ coordination of local,school district programing
*(planning, prlementing~and gvaluatiﬁgg .

-

' . A8
-« coordination of -local school district staff development
prog rams . . - [ * . [

~ coordination of promotional campaigns

CEPD At the CEPD.lével, the staff should assess annually the
Evaluation objectives specified on its'tareer education plan. An
- exampie of a CEPD objective is; :

-
e

Objective 1: The CEPD shall conduct a promotional pro-
- - ‘gram to encourage school and community
pacticipation in career education activities.

Activities:= -"conduct a career education "kick-off" . {”*
’ . workshop - ' a

- ‘report monthly progress in a newsletter .
to Tocal districts

< develop and‘djssemiﬁate career education
materials -

345 -




Evaluating
LEA
objectives

Criteria for Success -

- evaluation of the "kick'oif" workshop

list of participants

survey of perceived effectiveness of
promotional program with target audience

logs of requests for materials and
evidence of requests filled'

10§s of consultant visi€s to locals
upon request

-

The object1ves of the annual CEPD plan should ref1ect the
CEPD functions--assisting local- schools to plan, implement
and evaluate, develop staff and promote career education.
These objectlves should be specified in erms of activities
the CEPD staff will undertake and the criteria by which
they will be judged for effectiveness. .

CEPDs can‘evaluate botF product (The services sthey =+
provide) and process {the methods and techniques they use
to coord1nate local career education programs)

L

——

Because'the CEPD is a coordinating unit, it is not
directly responsible for student outcoges; this differen-
tiates the CEPD's evalqetion design ffom that of a .local
school district.

The actual planning, implementing and evaluation of
programs takes place at the local level: LEA staff are-

- responsibie for student outcomes (produet) and program

outcomes (process).

4

An LEA evaluation plan may include:

1. objectives of the annual LEA career eduéation plaﬁ

2. goals and objectives identified as a result of the
career educatioh program -assessment

goals and objectives (by program area) identified °
as a result of designing a curriculum management
structure




LEA
career
educatign

program

assessment

LEA -
cufricilum
management
structure

Evaluating
Program
" Delivery
Strategies

-

The local school distr1ct°specifies objectives annually

" in its career educa£1on plan. Examples of/ objectives are:

- to estab11sh a set of learner goals for career education

[,
- to establish-a set of performance objectives for career
. Jeducation

.
- .

- to plan and conduct inservice to create an awareness

and understanding of career educat on
f

For each objective, the LEA outlines activities it wm
conduct and Spec1£;es criteria to judge successes.

Evaluation of these activjties should .be continuous so
modifications can be made in the obgectives or processes

if necessary.

The Career Education Program Assessment also can be used
as an evaluation tool. After completing the program assess-
ment periodically, the LEA selects program indicators as
goals to be achieved before the next assessment period.

This process helps insure progress in pursuit of goals while
providing periodic evaluation, = v

As a result of designing a curriculum management structure,
the LEA identifies strong and weak program areas. An outcome
of curriculum management i$ 'knowing who is taking.responsi-
bility for what,

4

In the previous: section, several strategies were identi-
fied as techniques for delivering career development:

instruction

career exploration
career guidance

oIS

placement and follow-up

Each of these program areas identified what student out-

. comes (product) it will be responsible for and specifies.

which techniques and resources will be utilized {process).

ghis LEA eva]uataon process by program area shown 4n figure

A

-




*figure B s

The Evaluation Process

establish local district . what you intend
goals and objectives (via to do
goal setting process) )

L, Vv

curriculum management structure assign tasks to
delivery components
which ain to meet
stated goals

-..q-

v

L instructional career guid@gce career exploration placement

and
follow-up

implement strategies
to meet goals

|

—

"

hd

assessment and evaluation identify, collect, '

. tools ~ ,analyze and interpret

2 i ' information to deter-
\[ oo . mine if goals were

met
if

decision making = recommend changés
: ingoals and/or
strategies




. Instructional
program
evaiuqtion

l‘\ .
As the diagran indicates, each program specifies
which goals and objectives it will take responsibility for.
Therefors, the persons involved can evaluate how well the
program” accomp1ished what it set out to do.

Instructional program evaluation is based on stated goais
and objectives. : The product is the student outcome. It is
a measure of whether or not the studerit achieved the goal
and to what degree.

All 1'ns,1:ruct'iona1 programs.shoyld have identified goals
and objectives which are stated in measurable student out-
comes. '

Any Iesson plan or other instructional guide, regardiess
of form, should include evaluation. ‘One suggested appmach
is the cm)ﬂ'tuium worksheet. The following example is an
abbreviated curriculum worksheet. The pugppose of this work-
sheet is to assist teachers in specifying objectives for
instruction and a plan for evaludting that instruction.

Curriculum worksheets should address themselves to the
number of students achieving goals within an acceptable
range of proficiency. For those who cannot, the teacher
can adopt remedial approaches. >

L4




goal statement

subject matter learner outcomes

career development learner outcome

’ [l

L]

career education performance objective

-

resources




career
exploration
program
evaluation

career
gluidance
program
evaluation

o
* The product evaluation of career exploration is the

measurement of student outcomes.for each career explora-
tion unit of activity. The process evaluation concerns

" itself with the procedure or technique used to deliver

experiefices to the students (i.e., resource persons, sim-

_ulation, role playing). As witk. all program areas, the

evaluation depends entirely upon the clear statement of
measurable student outcomes and a plan for evaluating
whether or not the outcomes were attained.

In actordance with the evaluation model (ngure B)-
career guidance evaluation begins with the clear state-
ment of goa1s and objectives.

Once they have been identified, the guidance and
counseling staff can begin- spec1ﬁy1ng techniques, acti-
yities, resources and target groups. -

One format for the statement of.goals, learner outc
an impiementation schedule and evdluation is supplement
the Career Guidance Planning Sheet.

Supplements S, T, and U are data collection forms.
When complete they provxde the raw materia] for evaluating
process and .product outcomes
{ -

Supp]emeﬁt Sis a student evaluation form. -

Supp]ement T 1s a summany of student eva1uat10ns

I

SuppI ent U is a symmary of student and fac111tator

- evall ons . It also asks the faci]itator to specify:

ho the eva]uation results will be communTGated to

30d what use wy]] be made of thefﬁata.

These supp1ements are: offered as examp]es Users are
encouraged to identify other evaluatioff instruments and °
tools which may prove more effective or better suited
to the?r ‘delivery pfograms

*

bl
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occupational An occupational information system is a component of
information the instruction, career guidance, career exploration, and
system placeme™ and fo11ow-uptprograms.

evaluation

+

' - 4

As such it provides the user with current, valid infor-. =
mation on occupations and post-secondary training programs. .
This information is most effective when used by students in
making decisions.

An occupational information system can be evaluated on
two levels. _ -

4

1)} process evaluation involves collecting the following
data:

Is the information -accessible.to the instruc-
tional, exploration, guidance and placement
programs?

Do the students know how to use the system? .

Do teachers and counselors know how to use the
system? ' 7

Is.the information accuraté and current?
F-3

, y
- Is it used?

2) product evaluation involves collecting data on the
skill and knowledge gains of students usjng the
system. ; The skills and knowledges delivered by a
occupatfgna1 information system would include
career development performance measures in the
areas of,;

[~ career awapness
H
- decision making
- career planning ®

The evalyation design of the occupational information
system is based on the opjectives (desired student perfor-
mances ) specified before the st??ent uses the system.

placement As career education programs are estaujishe&, the place-
and " ment of graduates from career education systems will receive
~follow=-up more .attention,

- evaluation \E

_—

‘Evaluating the effectiveness of placement and fbi1ow-up
,programs basically should address the following questions:
. - : \

1, Do student popuiations need.p1acément and follow-up
services? '




Is there adequate staff to’ prOV1de p1acement and
fo]]ow-up services?

. Is there adequate staff preparation for doing
* placement? ,

Are there adequate resources for placement and :
follow-up?

L]

5. ‘Are placement activities comprehensive and effect¥Ve?

6+ What are the results of the éctivities?

In approaching the Tast item in the above T{Sf, the
single most important item, the effectivepess of placement
activities must be evaluated on the basis -of results.

One tool which can assisg’in ‘the evaluation of the
placement process is plaeement monitoring. This monitoring
can be the basis of luating not only the results, but
the process used to achieve those results.

The first five items on the abeve Tist are the placement
planning process steps. The sixth item Felates to planning
for evaluation of the product. As with all evaluations, '
the product. is the primary basis for evaluating:the process.
In evaluating the placenment results, the f0110w1ngujnfor—
mation should be cons1dered"

-- the sgpdents ved
-- employer coné:E:s made
referrals made
placements made
‘placement open{ngs not filled and the reasons why
types of placements made
sucéess of. placements
-- conditions of Tabor market
The collection of these data alone ig not an evaluation.
-The Placement Guide in Section V of the Handbook for Imple-
mentation contairs two models of placement programs, One

for a school-based program, the other for coord1nat on of
Jocal and area placement activities..

4
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Because the p]acément activities of different educat10n-
al prograims vary greatly? theyghould be evaluated 4n terms
. of these modéls. rather than in comparfSon to other .placement

’ progrqms‘ +

L

.' L4

The M1ch1gan ‘model then 1nc0r90rates the coTTection of
data into .an evaThat1on desi

- Michigana . gbjectdvé=
placement

evaluation ™ - 1.”

model * placement
: procass,

2. evaIuate‘
ﬁTaceméﬁt
- prog ram’

3. modify .

,pTacemeﬁS:.

pmgmm

eva]uaie .

- ¥

Y .
“ |P¢chool board

L 4

persons responsible
¥ > :

| placement | .
advisory .
commi ttee-

'| placement

P ‘x

+

PR /
activities
SLLIVILIES

staff - »

superintendeﬁt:

I‘ 9
building

> analyze and .
evaluate fol
up data in te
of placement’
effectiveness
prepare re-
quired reports ',
with, approp- s~
riate data, ‘"
gvaluation,
and recommend-
ations for mod-
ifications

L]

administrators

p1acémenf
advisory
coimmi ttee

[} L"- -
. receive required

veports

. &
. assess effect-
iveness of ’
p1acement

. program _

C. approve approp-

Sriate recommen-.
. ddtions -for
modification .

-
k3 T -
- -
’
W T, .
.

& .

placemenf _
staff

a. redesign program

components in

.accordance with _ .

- approved .
medifications p_

. impiement’ T e

modifications

f




staff ' t.Staff deve]opment is an integral part of the instric- .
development .=;1ona1 quidénce, exp]orat1on, 0IS, placement and follow-
evaluation < 'up programs. .

3\ : Staff deveIopment eva‘uat1on will be dlscussed in detaiI -
. i chapter III. .
- .

other ' Each program area discussed is evaluated on tHL basis of
evaluation identified 9il) and knowledge student outcomes.
tools - ‘ -

’ ‘ * There are seyeraT tooIs, other than those alyeady cov- )

ered, which can be used to evaluate student outcomes:

-

- standardized instruments
- criterion referenced tests

- mastery tests
standardized. A standard1zed test generally 1nc1ude§.br0ad-based items.”
instruments . Therefore, the user of.such-a test.shoudd interpret only
) those_items that pertain to the program-area being eval-

Some standa ized‘%nstruments which measure aptitudes,
occupational awaxgpess, and individual career development
are: - . - o
1).the Assessment for Career DeJeTopment, by the

American.College Testing Program and marketed by

Houghton- Miff]ih Company

¥

the Armed Services !gcationaT Aptitude Battery

Vocational Planning Inventory (VPI), by Sc1ence
Research Assoc1ates

Career Maturity Inventory by John tr1tes’
Differentia1 Aptitude Tests (DAT)
General Aptitude. Test Battery (GATB)
7) FTanagan Aptftude Battery
The fo]]owing are frequent]y used interest surveys:
! Strong Vocat1ona1 Interast Blank (SVIB)

v4) Ohlo Vocational Jnterest Survey (0?15}.

-
ra
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criterion
referenced
tests

2 .

;‘.

mastery
tests

Using
Evaluation

'Resu?ts

Reporting
resuits

Reporting
formats

L]

3) Kuder Preference Survey, form DD

4) Self-Directed Search by John Holland -

5) Ha]l Occupational Orientation Inventory (HOCI)(
6) California Occupational Interest Survey
7) Interest Checklist by. the U.S. Department of Labor

Information on these and other tests can’be found in Buros
"Sixth Fental Measurement. Yearbook. * ‘
This approach involyes the construction of evaluation
items which measure a specified level of mastery in a
‘skill based on specific objectives identified for achiéve-
ment. .Samples of this approach could frnclude the recall
of specific occupational information, the ranking of
important individual values, and demonstrated skills in
mak1ng systematic decisions (ske supplement Q).

When dsing this evatuation technique it is important to
state minimal perfdrmance cr1ter1a as-spEcificaI]y as
possible,

This evaluation approach asks individuals to Solve
problems or in some way apply skills or knowledge. An
example of this technique would be to ask individuals. to
name (verbally or in writing} as many jobs as p0551b1e 1n
the construction trade. A specific example of this test
is the "Career Achievement Skills Test" by the Career
Development Service ,in CEPD 28. - . Ny

In the eyaluation process, effoﬁf is put 1nto de51gn1ng =
a'plan, developing o¥r identifying instriments’, collecting
and ana1y21ng data. It is important to exercase care and
logic in using evaluation results. :

The first consideration in using evaluation results is
to identify the primary audience.. The eyaluatios report
format should take into accbunt characteristics of the

.areas} as well as the reporting situatio B., time |
"avéilable for the report, audio visual resvurces, place-
‘ment on the agenda).  Another consideration is the pur-'.
pose of.the evaluation report (ive., to persuade’, to
“inform, to provlfe data upon which to base deC151ons)

* ¥

+ target audience, (i.e., age, educationalﬂ*gyel, interest -
: .

Short repprts are usually written evaluation reports, |
two-to three pages, which summarize the most pertinent ¢
evaluatien data. They are most useful with an audience




o

L 2

\Q:;ph has Timited time or direct interest.

. Graphs and tables can be displayed by various methods. . .
These aré useful with any-sized audieng¢e and have the
chief advantage of being able to explaln complex variabies,
- \sunmariZe results and highlight narrative reports.

-Q'Bmchures can be used as an effective way to explain a

-~ - - fragram amqlcius ‘upon positive evaluation results.

- Question ahd answer is a good_ technique for focusing "
audience attent on pertinent data/ It can be written .or
oral, but should cjver the most pertfinent questions the
- audience might ask .

: -

Technical reporys are the most detailed and comprehensive
form of discussipg{evaluation results. They present data,
define procedures, jexplain the use of instruments, detail

_data collpétign tethnique®, explain sample selection, and
the ana]ysis&’n?.'l nterpretation of data and provide a

A




Supp]emeg_ts to

Evaluation

0 thru U




- ITEW #1

ITEM #2:

ITEM #3:

p
- TEM #5:

cﬂ-\

ITEﬁ #6:

supplement Q-1

-

-~ SECTION 1 CAREER ANU SELF IH&ERESTS*'

bl

LIST THE NAMES OF THE JOBS THAT YOU ARE INTERESTED IN OR HAVE

==~ STUDIED IN SCHOOL.

OF THE JOBS YOU LISTED ABOVE WHICH ONE DO YOU KNOW THE MOST ABOUT?

P

WHAT WOULD A PERSON WORKING AT THIS JOB DO? WHAT WOULD BE THE JOB

.DUTIES? (FOR EXAMPLE, _WORKING WITH PEOPLE OR COUNTING MONEY.)

»

&

-

*®

WHAT WOULD BE SOME OF THE ABNANTHEES (THINGS YOU LIKE) IN THIS
KIND OF. Jog? S o

-

WHAT WOULD BE ONE DISADVAN]ABE (THING YOU HouLD NOT LIKE) IN THIS
KIND OF 0087 ~ - .

L]
L]




supplement Q-2

-
L4
-

ITEM #7: WHAT OTHER TYPES OF HORKERS HOULD HAVE THE SAME JOB DUTIES OR
‘ DO THE SAME- KIND OF WORK? :

v

-

i s

.y LJ A

ITEM #8: WHAT ARE SOME OF THE THINGS THAT ARE OF INTEREST TO YOU? THEY
_ MAY OR MAY NOT BE IN SCHOOL. {FOR EXAMPLE: SKIING, CAMPING,
.~ OR READING.}

T

-

& T
ITEM #9: DO YOU FEEL THE iNTERESTS YOu LISTED IN #8 MATCH WITH THE JoB
' YOU LISTED IN #27- .

w
-

CIRCLE ONE NUMBER = °

1. MY INTERESTS AND THE JOB ARE NOT RELATED AT -ALL.

2. MY INTERESTS AND THE JOB¢ﬂR£ RELATED A LITTLE,

3. MY INTERESTS AND THE J0B ARE COMPLETELY RELATED.
\

L |

r\'




supplement Q-3

SECTION II - RESOURCE AWARENESS AND KNOWLEDGE

mmummmMWWWWMMmmMWmvwm
A “1" BY THE PERSON WHO IS MOST HELPFUL, A “2" BY THE NEXT MOST

HELPFUL AND SO ON FOR THE WHOLE L1ST.) .

COUNSELORS

% PARENTS OR GUARDIAN

TEACHERS
- RELATIVES

FRIENDS

. ¥
MINISTER

" NEIGHBORS . i .

| - B oy
ITEM #11:  TOMORROW YOU HAVE TQ LEAD A CLASS DISCUSSION ON A CAREER. WHAT
WOULD YOU DO TOOAY.TQeGET PREPARED? {(CIRCLE THE LETTER)

“A. ASK"FOR BOOKS FROM THE LIBRARIAN ABOUT THE CAREER
8. CALL THE PRINCIPAL ABOUT THE CAREER - e

WRELTE A LETTER TO A COMPANY THAT HIRES THAT TYPE OF WORKER

TRY TO GET A GUEST SPEAKER (RESOURCE PERSON).TO TALK TO
THE CLASS ABOUT THE CAREER.

ITEM #12: A GUBST SPEAKER (RESOURCE PERSON) WILL BE COMING TO YQUR CLASS
NEXT WEEK TO TALK ABOUT THE MEDICAL-FIELD.. YOU WANT TO BE
SURE TO HAVE SOME QUESTIONS TO ASK THE PERSOH ABOUT THE FIELD
WHAT SHOULD YOU pO? ({(CIRCLE THE LETTER) .

N

A. READ A LOT OF MEDICAL REPORTS.

B. LOOKUP SOME MEDICAL WORDS, IN THE DICTIONARY. ::\
C. ASK YOUR FEACHER FOR SOME POSSIBLE QUESTIONS.

o
D. DISCUSS IT WITH SOME OF MY CLASSMATES.

ITEM #13:  YOU ARE GIVEN 10 BOOKS AND ASKED TO FIND I£% ERE: IS ANYTHING
IN THE BOOKS ABOUT HENRY-FORD. WHAT PART OF THE BOOK WOULD -
YOU LOOK IN TO FIND OUT IF THERE HAS ANYTHING? (CIRCL THE LETTER)

A GLOSGARY . E. BIBLIOGRAPHY
5. TABLE OF cowENTs N - F.. CHAPTER SUMMARYS™

C. APPENDIX G. TITLE PAGE

352
INDEX




s'upp'iernent Q-4

F o

v ¢ .

ITEM #1'4: YOU HAYE TO FIND OUT- WHAT THE TERM LIABILiTY MEANS. -~ WHAT PART
0 ‘](.]E%HE)BOOK WOULD YOU USE TO FIND THE-DEFINITION? (CIRCLE THE
) ER :

o

A. INDEX | D. TITLE PAGE
B. TABLE OF CONTENTS E. "GLOSSARY
C. CHAPTER SUMMARY -  F. FOOTNOTES 4




ITEM 115

supp]emeﬂt 0-5-

+

BELOW IS A LIST OF SUBJECTS THAT YOU MIGHT TAKE IN SCHOOL.
BESIDE EACH SUBJECT THERE ARE THREE SPACES. THE FIRST SPACE
SHOMS AN EXAMPLE OF A JOB THAT USES THESE TYPES OF SUBJECTS
IN THEIR WORK. WRITE THE NAMES OF THO MORE JOBS THAT. WOULD
USE THIS KIND OF SKILL.
ENGLISH " SECRETARY
MATH WAITRESS
MUSIC SINGER

Q
GYM ATHLETE

SOCIAL STUDIES POLITICIAN

SCIENCE DOCTOR
ART ~~ _ ARCHITECT

INDUSTRIAL ABTS  CARPENTER

HOMEMAKI NG SEAMSTRESS
L .

GEOGRAPHY €&  SURVEYOR
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SECTION IIT - CAREER ANALYSIS

ITEM #16: FROM- THE LIST OF JOBS
BELOW, PUT A CHECK IN-THE BOX THAT
IHDIQE§E§_HHERE THE JOB IS USUALLY

g -
~—

fi

PERFORYED, AND PUT A CHECK IN THE
BOX THAT TELLS WHETHER THE JOB IS
MOSTLY PHYSICAL OR MOSTLY MENTAL.'

. { . -
PILOT ﬁ{r.' L
STEWARDESS
Hsrsoaoféﬁisr

WORK
WORK

MOSTLY OUTSIDE
- WORK -
F i

MOSTLY -INSIDE
INSIDE AND

OUTSIDE WDRK
MOSTLY MENTAL

| MOSTLY PHYSICAL

RESERVATION AGENT
TRAVEL AGENT
DESIGNER

-

DRAFTSHMAN
- _SALES REPRESENTATIVE

AIR TRAFFIC CONTROLLER |

MECHANIC
METALLURGIST
!

WELDER

" MACHINIST

DISPATCHE

FREIGHT HANBLER
ACCOUNTANT *
AUTOMOBILE DEALER
PARTS MANAGER.




-

Fi

subp'i ement d-?

MOSTLY QUTSIDE

MOSTLY INSIDE

INSIDE AND

QUTSIDE WORK

MOSTLY PHYSICAL
-WORK

MOSTLY MENTAL
- .- WORK

¥

MAINTENANCE MAN °

MANAGER (AIRPORT)

TREASURER

NURSE

AUDITOR

NURSE A1DE

LABORATORY TECHNICIAN

- -(IHTEQMPUTER PROGRAMMER

¢

E

L]

__BANK TELLER

LAUNDRY WORKER

SECRETARY

MORTGAGE CLERK

* ARCHITECT

SURVEYOR

TELEPHONE OPERATOR

FILE CLERK

HEAVY EQUIPMENT QPERATOR

CONCRETE WORKER

ADMISSIONS CLERK

X-RAY TECHNICIAN
DOCTOR . |

PLUMBER

CARPENTER -




- ’ . .o
» ﬁl'ément Q-8
L JI

LN

\.
MOSTLY MENTAL

MOSTLY OUTSIDE
MOSTLY INSIDE.
OUTSTDE WORK
_MOSTLY PHYSICAL

INSIDE AND

¥

" ROOFING MEN

MEDI CAL -RECORDS LIBRARIAN
DETECTIVE SERVICE GUARD

DIETI CIAN
PHARMACIST
ELECTRICIAN

FURNACE INSTALLER

AMBULANCE DRIVER
PRINTER
BRICKLAYER

HOSPITAL ORDERLY




supﬁ]ement Q-9

]. ITEM #17: MATCH THE JOB ON THE LEFT WITH THE J0B'S DESCRIPTION:ON THE
RIGHT. PUT THE NUMBER OF THE JOB ON THE LEFT IN BLANK SPACE
. NEXT TO THE DESCRIPTIUN USE EACH NUMBER ONLY ONCE. -

-

LIST OF JOBS . ‘ J08 DESCRIPTION

. SURVEYOR INSPECTS, FIXES, AND TAKES CARE
‘ T OFPLANES. -

WORKS ON PUTTING METALS TOGETHER.

.- CARPENTER °

PAINTER
- CANCELS AND FILES:CHECKS, AND
FILE CLERK - . L * ALPHABETIZES PAPER WORK. ‘

WELDER ] ’ KEEPS RECORDS AND AEPURTS OF
: PATIENTS IN HOSPITALS.
MEDICAL RECORDS LIBRARIAN o
SMOOTHS AND FINISHES SURFACES *+
CEMENT WORKER OF CONCRETE ON MANY KINDS OF
. .PROJECTS. .
ROOFING MEN
. CONSTRUCTS OR.REPAIRS THINGS
. FREIGHT HANDLER . /,,—-w USUALLY® MADE OF woon

AIRPLANE MECHANIC .o J - APPLIES COATS OF MATERIAL TO
INSIDE AND OQUTSIDE SURFACES 'OF
- BUILDINGS FOR PROTECTION.

APPLIES -MATEBIAL SUCH AS TILE
OR SLATE TO THE TOPS OF

Z:\\,,ﬁ BUILDINGS,

LOADS AND UNLUADS CARGO FROM
AIRPLANES. . »

MAKES MEASUREMENTS TO DETERMINE
PROPERTY LINES AND FOR USE IN
MAKING MAPS, ETC. °
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suppTement Q=10
- {

a

ITEM #18: THE FOLLONING ITEMS ARE A LIST OF TASKS THAT YOU MIGHT HAVE DﬁNE
IN CLASS. READ EACH ITEM AND PUT AN "X" IN THE BOX THAT SHOI\}S
‘HOW“'THAT TASK APWS T0 YOU

-1 HAVE NEVER DONE THIS TASK

-~

1 CANNOT DO THIS TASK

1 A¥avs NEED HELY" TO po THISJASK .
"I SOMETIMES NEED HELP 40 00 THIS TASK.

2.
3.
r
5

1 NEED NO HELP TO DO,'I;HIS TFLSK. .
. m”:’;’

&

ES. =~
D HELP -
R

1

* ALWAYS
NEED HELP
SOMETIMES
N |

"1. TALK IN FRONT OF CLASS.
" - - ’ -

TALK IN FRONT OF- A SMALL GROUP.

Moy

i

- SHOW THE- CLASS HOM T0 DO OR WE ©
SOMETHING. R
> ’ a ! .
N i % -
" SHOW T]-!E;‘_QITASS HOW SOMEiHmG.weg,Ks.
i B

. INTERVIEW SOMEONE. -
4 — ! )/': .? :._.

: LEAD A CLASS DISCUSSION.,

- ]
"~ . e

. LEAD A’/&'W.}, 'GROUP DISCUSSION.

E B . ° -
USE MATERIALS TO GIVE B CLASS
ms;uss;on. S X

[

*

9. USE MATERIAES 40 51 Ve 'h‘ §uALL GROUP
DIS(;USSION < ey % :

.r-




-

su;;plegnent Q-11

-

.

4

¥

CANNOT %6
0
¢

NEED HEL®

NEED HELP
Bt
IMES

ALWAYS

TAKING PART IN A.CLASS DISCUSSION.

't prg

TAKING PART IN A SMALL GROJP
DISCUSSION. TN

. GIVING £DEKS"TU'THE'CMSS.

had

™

o

" *ROLE PLAYING. o

; * ~~ :
CHOO'SING\ SOMETHING TO TALK ABOUT.
L I .

.,

- CHOOSIN?’SOM.ETHING T0 WRITE ABOUT. . 7

~

g
NG LEARNING GAMES LIKE HANGMAN S
HCARDS, ETC. -

17. ‘;JBITING REPORTS. r

18, NRITIN&; CORREC] SEN NCES
.j @ . . }E

< %9, TLOOK_ING 'Uq wbnos_ I ]'HE DICTTONARY.
: ) 2,

. 20. USING PARTS. OF A BOOK LIKE -THE
- GLOSSARY AND INDEX. .

- 21, wn_ma}ﬁ DEEH_iITION'S.

.. ™ 994 USE N_ORKSjEETS.
, N -9

-

23. NORK odr*imv PROBLEMS .

24‘.‘ NORK NI‘TH " TCHING" LISTS.




sufpp]_egent Q-12

*

£

ALWAYS
NEED HELP.
SOMETIMES

| -NEED HELP

25.,"PLAN FOR CLASSROOM ACTIVITIES.

28, MAKE THINGS ‘OUY OF CONSTRUCTION
PAPER.

£

27, MAKE FHENGS-OUT OF WOOD,

- ‘Q‘ - .
2q; USE TAPE RECORDERS.

29. USE FILH AND FILMSTﬁIP“EQUIPMENT.

30. LISTEN T0 DIRECTIONS AND FOLLOW
. THEM. -]

N - —— - - 2 = m——— e

. 31.. TAKE QUIZZES AND TESTS.

.32., MARE-A MAP,
.I-‘ ‘ ’—‘;-
' 33, READ THERMCMETERS.

-« ¢

— — :
'~ 34, WRITE LETTERS TO PEOPEE.

. ' . TR
"‘b,,, 35. ' MAKE DRAWINGS., N
ﬂ [ .

. -

. 36: “MAKE A COLLAGE. .

-é?. COLt ? HATERTRLS FOR A CLASS
ROJECT ; <L
- Y 4

‘\38. _MﬁKE DRAWINGS yliu.cHAtK.=




“supplement Q-13

-

L

FE

METIMES

" {0
EE’HELP"

ALWAYS ~
‘NEED HELP

39.° USE POSTER, PAINT TO MAKE A CLAS$
 PROJECT. . . e

.« USE.GLUE AND OTHERMATERIALS.JO®
MAKE A CLASS PROVECT. .

Ao

— — .-
SETTING GOALS FOR MYSELF.

SETTING GOALS FOR'MY CLASS OR ‘GROUP.|-

5 — _
OBSERVING ON A FIELD TRIP.

X

. TAKING NOTES, ‘,;

L

i . c ", ’ . .
45. ,§§ING IDOL ;—Sﬁw1 HAMMER, ETC,.
5. = e
a6, MAKE" A SCRARBOOK SRR

9
c,"'

%
47.f:THINKING OF* QUESTIaNS th”ﬂ*

"48. SOLVE PROBLEMS , #

.; L] ' j—l
49, -LOOKING AT CAREERS.‘

. THINKING OF QUESTIONS ON cnneegsf_-

J'.E o v :‘ L % \,
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. " CAREER GUIDANCENPLANNING SHEET {short form)x

[

=]
I

GOAL STATEMENT . | e

. R
“

e

4

CAREER DEVELJE“ENT LEARNER OUTCOME(S)
& ' L
. -

Faen.

* IMPLEMENTATION SCHEDULE

'

r  By?

}

+ " For?

Hhen?

IMPLEMENTATION STEPS

]

»

- »
. ! PR

< EyaLuaTION

* Adapted from work done in CEPD'32:.

s,
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" "To be campfetéa:by*fécilifatbr
o sy - A -
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-

STUDENT. EVALVATION FORW,

r

©

Goal: ™

3
i

Objective:

&*

£ _* ¥l

- 9 ) ' . . . .
'lhstructsons: Listed below is a short description of the method used in
. our schoni’s career guidante program in which you pave
participated. This.method was used to help you achieve
the goal .1isted on this form. Will you piease help by
.providing answers to each.of the-guestions.asked betow?
-You can:also provide comments. Remember that the only
* right "answers to the questions are .those that you give.
In the multiple-choice questions, place am "X" .14 the one
box that best 'describes the way you feel.

L

Me thad @td: LT . - q

- .t -

R - | » >

: < . L - . '
1., Dfd this\method help you achieve the above objectiﬁp?”"

h

Ll i ( , . R . -!

2. Mas this meéﬁﬁdginteresting,fb‘you? h ]
. - .- -.."' . . "_ . '3 \_/

. I . ‘. &/ " &% g ) .

3. Provide any comments or suggestions for improving this gethad: |

"

L2

DAL
7 TR

from The Career Guidance Procéss,Guide, ﬁﬁE

", * Adapted-
“‘_Qa h .‘ .‘ oL

A ©




' _FORM B.. SUMMARY OF STUDENT EVALUATION FORMS*

T,

To be eompleted ¥y fac111tatorh

n

. Goal:

M

-

DQJéEt1Ve:

Student Achijevement Profile:

3

1. Numbér of students who attempted the objective.

2. " Number of §tudents who achievéd %he objective.
{(Compilation of Box A's on Form A) -

3. Percent of students who achieved the‘objecfive.

‘ ‘4. °§pmmary of supporting evidence;

» , .

) : —
Method Ana1y51s (Combi]ation of Form A, Student Evaiuation Form)

1.7 Number of students who experienced the method

2, -Number of students who'indicated that the method helped
them achieve the objective.

* 3. Percent of-students who indidated that thé method helped .

-them achieve the objective
Number of students who indicated the the method was
interesting. «
Percent of students who’ 1nd1cated that the method was.
interestihg. foea

'G,fl!mary of students' comments:
v ¢

- s ) . _ e T L

/-h--n_/ ‘7 T ] .
_ Facilitator's &naiy51s R S

"A. Did this éct1V1tl help you ach1eve the obJect1ve?

n
-

Pl £

. B.t How could qhis activity be improved?




supplement T-2

4

C. Did you feel you had the necessary skitls?

F
.

-4

D, Did you feel this method was abpfopriate for this
group? Lo

¢ 4

E. Were Ihqfresources available and app}opriate?

-
-

F. Was the evaluation me%hod appropriate?

" 3 i, l.
\ i
)




*

FORM C. EVALUATION SUMMARY* °

Career Guidance Planning Sheets

(8)
What Use b
Kill Be

()

. Bho Will s
These Resuits

(2. @) ()

Career | S . L. <
Guidance, _ No. of Times Number of Number of

O (6)

Pércent
Attempting

Goal Number .

and Statement

Planning

.Sheet -
Numbers

-

Impiemented
and -~
Evaluated

Panticipants
Attempting
Objective ’

Pafticipatits
Achieving
Objective °

| Objective

Who Achieved

Be

_ Recommendéd

To,

Made
Of This
Qata? :

»

Objectivé

L]

2
L

o

(-h 2uawa(ddns |

L

er, Gyidance Process Guide

v




. CHAPTER ill
+, Statf Development

ERI

PAFullToxt Provided by ERIC




3

-

Chapter III The next two chapters deal with staff development and
i promotion. These functions have been isolated from
- “ career education programming (Chapter 1II) only for the
purpose of focus’afrd clarification. In reality, staff
development programs and promotional campaigns’ should be’
concurrent with the planning, implementing and evaluating
careerteducat1on programs . N

Staff A well designed staff development program allows the
Deveyopment participants responsible for planning, implementing and
Program . evaluating career education programs .to perform those

; functions effengive1y.'

It delivers the ski?Is'ﬁhd-ﬁnow1edges necessary to
get organized, assess existing programs, set goals,
manage curriculum,-implement strategies, to evaluate
and follow-up career education efforts.

Figure “A".specifieé'the levels ,of staff development
which correspond to specific process steps in cdreer
education programing. It also guggests the pdrtici-
pants in the process and the staff development outcomes
of the program at each level.




STAGES

Y o N B i ]

figure A

STAFF DEVELOPMENT

participants

outcomes.

| - CEPD personnel

LEA CE committees
CEPD council .
teachers/counselors

CEPD personnei
LEA CE coordinators .

. LEA administrators/staff

LEA school boards °
parents and community

aware of and
understand the )
career education concept

committed to
career education concept

L4

 LEA CE coordinators

and CE Committees

LEA staff
CEPD staff

awareness of how a
comprehensive career
education program
develops

LEA CE committees
LEA staff
CEPD staff

understand how to .
formulate and utilize
career education goals
and’ perf. indicators

—
$

LEA CE committees/
curriculum committee

' [

utilize structure to

identify weaknesses and
strengths of career
education program }

1

<

teachers
counselors
support personnel

) . ' \ .

develop und;éﬁéfnding
i

and skills Tement:
instruction

career exploration
career guidance

OIS

placement/follow-

community & compfexcial
. _resources o
implement program,cOmponents

E]

£

administrators
teachers
counselors
support personnei

understand how to
evaluate:
--student product
oﬁ§comes'
--program process
outcomes,

/




‘staff Staff development focuses on two gemeral goals;

development, ) éj .

dgoais - -- to create an awareness, understanding and commitment
"to career education

-- to’'develop or improve competencies for planpifg,
nting ‘and evaluat1ng career education

. Table "1" outlines materials which are or will be’
‘available to assist CEPDs and LEAs in coordinating staff
deve]gpment programs.

- * ) [ ]
\_ "' Effectwe insePvice for.'staff deve]opment at any level
s directly reﬂated to five variables:

4

the comm1tment ofrthe partic1pant

-

-- the value the particapant places on. the obgect1v :
of the 1nserv1ce N (ﬁs

t- } J - -

-< thg;fwareness Teve] of the part1cipant prior to
indervice . o

~

-- the deve]obment and deliVe%ﬁ of the iﬁéerv?ce tool

-- &he experience that the part101pant brings to the. °©
i

.

1nservipe :
Therefore part1c1pants in a staff’deve]opment program
should be 'salected orr thé Hasis of their preparatxon and

1nterst
1




A

.+ Horkshop Materialé:'tabie 1
e Stayes - Mater1als X‘, pon i . AvailabTe
1. career Edu tion Workshop Imp]ementor Handbook~ now: from CEPD or *
. Unit II Exa ining Career Education LEA coordinator

LEA coordinator

f11mstrig 'ﬁQ:t Is Career Education?” nbw from CEPD or
'3\ f11mstrip "Career Edycation In Michigan" “ ; now! CEPD Coordinator

N [=W— 3.1}
mzwczﬁqumcz-

4, \C\reer Educatidn Concept, Paper . now:‘ﬂDﬁ, ﬁCE*‘% ,i

.mQEmepgp

5. brbghure. “An Agproaph" : \ |, WowigMDE, QBE*

. 1or . .. .. « ¥ -
6. "CareerYEducqtioh In Michigan- An Introduction” " now: QQPD cpordinator

. A Referencé Guide: Career Development Goals and now? Career Edycation
Performance Indicators" > Resource “€enter*xor -

N CEPD coordinator o6
.

. Handbook for,._p]emeﬁtation Section II - Creating ° now: CEPD or LEA
=”;u?=V-- Gyidelines for Career Education coordinator

-

A

-

. T WMt To Be" Tﬁmm Film . . " ‘égw: MbE, UCE*

. “Choice Not Chance" 16mm film . < now: MDE; UCE*
r . @ ' " .« ) ' . -
. "Let‘s Get To Work" Tomm film . . now: M3E UCE*
..Academic and Vocat1ona1 Techn:Ca] Education ) "“ . now? in all LEAs -
Performance Objectives

+ .
’
s

instruction . . 2 T %

~

1. Career Education Workshop Imp]ementor Handbook , now: From CEPD or
Un1t IIT: Infusion »  LEA-coordinator

— Y 30 -

-
' e

. ¥
2. Ideas for Agtﬁv1t1es Instruction - ‘ now: from CEPD or
. ’ LEA coordinator *
3. Career Education Resource . Co now: 1A"&11 schoots

.

o‘ -
£

4.-Guide: Competency Based § ) 3

caleer exploration \ - } ‘ ’ .o

1. Handbook for Implementation, Section V " now: from CEPD or
EXploraffon Guide " "LEA coordinator

2 workshop Package for Exp]oratTon ' ' . future:

*Office of -Career Education, MDE, Box 420, Lans1ng, MI 48904 {51?) 3?3 9490

- **Career Educat1on Resource Center, 3rd F]eor Er1kson Hall, MSU East Lansing,
MI 48824 (517) 353-8646
'\38'3

B HZMmMBEOOrMEmMO '<OZMmM—mYTOO

-]
, (=]




b“.
:‘Nerks op Materials: tab]

career g uidance

. Occupationaii Information §y tem Gui‘de )
y.
61’5 Horks.hq!p Package

‘ﬂb Ll

comnam jty and cwmerma] reso

1" Career Edm:at:on Workshop p]ementor Handbook
Optional Module¥ Identifyipg and Utilizing
Community. Résource§ ' &

Committee

A Guide fér Effective Ut111zat1‘qn"of Advisory .’

Career Ejugation Resource Guide .

Handbook for Implementatipn, Sectidn IV:
Partnerships in Career Edlication .
i . ]

future?
fqture:
now: CEPD or
L¥A coordinator

now:from CEPD or.
LEA coordinator

future': .

_future:

s,

now: from CEPD.or

"LEA coordinator

bl
now: from CEPD
coordinator™ .

..ndy: every school

now: from CEPD-or.

. LEA coordinator




o ?1“_ ot ’ .
s 2 Y , g . )
' ?’””' The ‘coordination of\a staff development program follows
a pattern s1m11ar to any\other aspect of career education.
{see figure "C") It begins with the assessment of staff
,development needs: K\ . '

- -
. - -
" .

e

f%gure ¢

I: Assessing
Staff ‘Development_
__Needs R

s

VI. Followings I, Establishing

» up the Program , Goals and Objectives |
- p : for Staff Development-
oo . Program

Y. Evaluating | . - ) /

the

Program “ | 11, Planning Staff -
_ De¢e’lopment Progrim

IV. Implementing
. _the .
~ Program

A "facilitator" has the respéhsibiIity for seeing to it’
that these steps are taken. The facititator can be one of
any numbér of persons: ’ . '

*

-- CEPD personne] assisting an LEA 1n p]ann1ng 3 workshop

LJLY

CEPD personneT coordinating ﬁnservice for several LEAs
LEA Coord1nat0r or LEA staff deveiopment task force

Un1vers1ty personnel assisting CEPD or LEA in coord1n-
ating staff development
v .
-z Intermediatg School District personnel -




L]

'AsJessing LY * Assdssing needs for staff development is an important -
- Staff first step. It creates staff involvement early in the
Development proces's of designing the program. It allows staff mem-
: " - .bers®to see their lnput and: suggestions lncorporated into
the program. N .

Approaches vary At the end of this chapter are some
tools for assessing staff development needs ‘Briefly
they awve: .

supplement ¥ & W can be used to assess staff
a .o, . . development needs in'general ’

] . f . .
‘ - supplement-X is a tgol. to assess couns&idr needs

: for staff development . :

. / .
.Ssupplement Y & Z are questionnaire tnols which seeks
. . ‘'to determine where- the staff stands

Jin terms of c<dreer education and

assess. their needs for staff devel-
opment. . )

Any of these tools can'be adapted to the heeds of ‘the
“°- LEA. . Mhen” one is selected, the ste@ring committee or task

force may design a pléan for facilitating staff involvement -
in.completing the instrument and co]]ectlhg, analyzing,
and Interpretlng the data. : , .

Once staff deve1opment needs have been assessed, the.s
CEPD is ready to begin working with the local educatlonal
agency to establish goals and obJect1ves

Establishing-. f ‘A staf f development needs assessment.rs the beginning

Goals - 4stéep.for setting staff development goals. CEPD.staff and

and “-the .local-ctordinater can work with the. LEA steering

Objectives - committee or staff_‘development task force to establish

. ' . goals and obaect1ves for a staff development program baSed
on the resu}ts of-the assessment.

The staff.deveiopment program may be'designed as a
sér}gétof workshops or insefvice days--according to provi-
‘ 310m§_1n staff contracté, staff availab111ty, or staff
interest. *
‘ -
It is suggested that the steering commlttee stlect one
. Or more goais for theé first inservice. The goals 1dent1fy-
the general’direction or purpose for the inservice; ‘the
goal;wmmst then be restatéd in performahcé terms--what
it part1c1pant$ be able to do as a result of the inser- -
vlce these penfonnance objectives are often calied




,

part1c1pant outcomes. The outcome of the first inservice
may ‘affect the goals and participant olitcomes of subse-
. quent ipnservice. The steering committee may choose to
-establish a series of goals and . participant outcomes that
'wou1d be 1mp1emented during the course of-a year.:,
supplement AA ~ represents a set of partac1pant outcomes
i specified for a staff-in one school
district for a single wprkshop

supplement BB -is an example of a set of goals'aﬁd
_ objectives for two workshops for coun-
-seling and guidance persOnne1

| supplement CC is a sample set of part1c1pant outcomes
| ' for a five- day summer workshop
Once‘parti$$bant outcomes {goals and' objectives) are
istated, CEPD pérsonnel can begin working with the steering’
‘committees or task forces ta plan the inservicg program..

: Piann{ng ‘ t Effective plaﬁning should inctude the following elements:
the : ' : .
Staff -~ determining a design and a reward system'

> Bevelopment ‘ < ' .

Program identifying the facilitator(s) -
identifying an agenda
: identifying resources.

“arranging facilities

-~ promoting thé”ﬁ}ogram and selecting patticipant

A yseful gufde/for planning workshops s found in
*Career Education Workshop Implementor~Handbook. It i
calied "The Workshop Planning Guide" and\{t defines a
mode1 workshop program in terms of 1dent1 ing;

-~ what is the target?

what wi]] be an effective approach?

what k1nd ‘'of evidence -will be accepted as proo% of
hav1ng reached the target?

The guide suggests that one persoh have  the respon51b111ty
«for the workshop, but that the commttee approach to planning
and 1mp1ement1ng the workshop has butlt 1n advantages It -




-'determ1n1ng
..a‘design
ahda:- -
reward
system

. identi]
< a .,
facili

. whﬁch“ﬁncreases the chances of

‘and offered for credit? ,

 reward for participation.

inyolves partic1pants and creat
Is the wqushop for a- threetr
set aside by the district?

s it the first, of a. ser¥es
the staff in the district?

. 1s it a series of workshops
Is it-a summer workshop (?,m
or university?=

Whatever the design, the par

" The reasons for bert1c1pat1c

e
s

h

0

p

t

n

s a measure of. ownersh1p
uccess

our 1nseriiée afternoon
f workshops planned for
Tanned by a univenéity;f

week) offered.by asdistrict
. ' : *

ticipants will need some ’

cen vary. To some, the

acquisition of a ‘skill is rewafd ‘enough. To others, it may

be the promise of cregdit on the
sity credit, or peer recognitig
the form of/re]eased time, comp

n!

e

LEA salary schedule, univer-
To others it may come in
nsation, additional-in- :

st%uctionaT rescurces or administrative recogn1t1on i

There are some to whom a free meal is reward enough.

-

Being a facilitator reqdﬁres’not only adequate know]edq&
and preparation, but a measure ‘of enthus1asm and sk111 dn

group Teading.

1

bl

An integral part.of se]ect1ng a facilitator involves .
ne get1at1ng with that facilitator. In negotiating with a
ntial facilitator, whether it is university personnel,
intermediate personnel, out-of=state consultants, or 10ca1
personnel, consider the following hints?

*

1. 'Have clearly in mind what should happen: Should the

‘participants say it was fun? Should the participants
be able to demonstrate an acquired skill? These
participant outcomes should be agreed upon by the
facilitator and the contractor before -the workshop.-

It is on the basis of these desired outcomes that
participants will evaluate the workshop.
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. “Understand who the audience'is and wheye they stand
in terms of career education. Communicate this to
the facilifator. A workshop will be designed dif-
ferently for partifipants who have sq¢lid background
in career educatign than for those who are being

+in uced tdo the subject for the.first time.
' - ]

Wheén the participant outcomes -and the audience have

. been determined, utilize the [Lonsumers Guide (dissem-
inated to all CEPD coord1nators) to identify the
fac111tators ,

i

. . / .
s -< with’ whom you have had personal experience, or

-« -- who come recommended by someone you respect, or .

, . -
-- who provide references who can evaluate past
inservices. by that facilitator .

When thgre are two or three choices for acqu1r1ng
facilitators, meet with them and specify:

--. what oubcomes are desired °

<

-~ compensation available \
-- what, isfexﬁected of the faci}itatpr .
-- what the ;acilitator'can expect ‘
,zhen work1ng with facilitators remember that. the1r per- °
ceptions of inservice may. vary from those of CEPD personnel

Some are’specifically geared toward working with local.
staffs and have release time to do so. Others do .not, - s

Pick and choose carefully. The facilitator is an extreme&y;[ .

impgritant factor in success or failure of inservice programs

The workshop coordinator and the fasllitaton usual]y work
cooperatively in developing an agenda. Some agquas ave
specific, others are general. e .ol

Supplements DD, EE FF and GG are examp1es of workshop

agendas. L. ,“

Agendas should serve as broad out11nes of what.the flow
and content of a werkshop is. .
.'\

Resources fall into two ba51c categor1es: personnel and

material. Tﬂé facilitator is Erohab]y the Most important
personnel résource for: the wor shop, but oiheraCEPD and local

3&)




persons can also be a valuable resource to ass1st the
facititator. -

¥

They ‘can be utilized at resource stations during the
workshop, or as consultants for individual and small group
activities. :

Material resources depend upon .the gbals and objectives
of ‘the inservice. A workshop materials 1isting was referred
to in table 1 at-the beginning of this chapter. ?
arranging Facilities should be geared to not only the number of
facilities participants, but to the manner in which the workshop is
. to be conducted. If small group activities are to be used,

adequate arrangements should he made to allow group acti-
vities which will not interfere with other groups.

. If an instructional or media resource.center is close-at-
hand it may be used to show interested participants the
kinds of resources that exist and how they can.be utilized.

v’ ~, .
Depending on the format of the workshop, practical

considerations include preparations for things 1ike tables
and chairs, chalkboards, overhead projectors, duplicating
equipment, motion picture or slide projectors, sound machines.
The facilitator should be able to determine in advance what,
if any, of these things will be needed. A ready response

to the resource and facility needs of the facilitator during

.nggo¢1at10ns could serve as an indicator of his or her prep-
aredness.and qualifications for running the workshop.-

®  “Meeting locations should be tlearly marked. Coffee and

refreshments should be provided.

promoting Commitment by the local administration (and school board)

the program ~can facilitate acceptance of workshops among the target

and selecting audlence P

participants
X A simple informative promotional tool can be the first

=step in getting significant part1c1pation Flyers or news-

. letters are easily distributed.

- Supplements HH, II, and JJ are examples of staff devel-
oped promotional efforts by project CEPDs. For ease of '
response, a detachable reply card/registration card, is a
sure winner, .

In selecting participants, some general guidelines are
suggested: R

- -~
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Determine ‘the number of participants to be inserviced
It is recompended that workshops ,generally do not ex-
ceed twenty-five participants, but this number will vary

with the naE%ﬁE_Qf_Iheeangggy1ce and the selection cri-
.;eria used. ommpnicate your selection criteria clearly.

Determine the grade levels and possible subject matter
areas to be included in the workshop. While not ne- °
cessary, you may wish to Timit the workshop to speci-
fic grade groups (elementary, junior high and senior
high school). Be sure te make any restrictions -
_known to would-be applicants.

Local district and building administrators should be
encouraged to participate in the promotion workshop
activities and the selection of participants. :

¥, Mandatory participation should be strongly discouraged.

- . ' ' \’

$. Participation should be encouraged for those who have
demonstrated a.genuine interest in career education and a
willingness to develop delivery techniques.

6. A combination of teachers, counselors, and adm1n1strators
can increase communication in building a un1f1ed inser-
vice program.

7. 'An attempt shoulq be made to have participants agree to; .

-- pd%tic%pate in the total workshop, not Jjust one part

-- develop and use curriculum materials and teaching
- te¢hniques as identified in the workshop,

. bij
-~ serve as future resource persons for-other efforts.

Once the 'participants have been selected, it is recommended
- . that they be formally notified, and that théy receive, infor-
mation about the objectives of the workshop, its schedule and
design, its fime, place and dates (as well as any preparat1on
required of part1c1pants), procedural information about the
facilities, and any college required procedures (if the work-
shop is for college credit). - :

Suppiements KK and LL should assist CEPD personnel in com-
mun1cat1ng this information. ) .

Supplement KK is a series of workshop p1ans “for local
career education coordinators to be cbnducted by the.CEPD
staff. .

Supp]ement LL is a career-education steering committee

plan stating objectives, inservice requ1rements and program N
evaluation information. e
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Implementing -
the

Program
*#4.

) L *m&
IV1ng the Dart1c1pants in group cohesiveness
ities that foster cooperation in reaching
n goals .

}j'ding breaks at appropriate times

g9 large group, smal] group and 1nd1vxdua
ivities

, bility to change activities ﬁn reaction to
icipants responses.

Evaluating evaluation of workshops is the post test which
the ‘ ted frop pre-test (familiarity’with the form can.
Program . ] ier for the participant ta concentrate on the
content). [ It helps determine if the stated goalg were met.
An exanplel may- g referred fo in the Career Education-Work-
shop Implementor Hapdbook. .
Another] evaluation can take place during the workshop.
It usually takes the form of a questionnaire asking the
participarit to react tg the workshop activities, resources
ilitator(s). : «
flents MM, NN, and 00 represent sample evaldation
-in workshops -
Following-up
the . e’ More than one GEPD’
. Program . ; » "I inserviced thése

b

staffs tf use the tools gained at the inservice. To what-
ever extent that enthusiasm-for using new skills exists, the
1d be actively \involved in capitalizing on it. It
is necegbary then to encourage and assist local staffs .in
using the tools. - . /
! ) g
The fateer Education Workshop Implementor Handbook contains
.one techinjque for follow-up. "The Personal Goal Setting Form" °
all